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About the University 

 
Mahapurusha Srimanta Sankaradeva (1449-1568) was a multi-dimensional genius, 

who transformed and modernised Assamese society with his egalitarian ideology. 

He worked in diverse fields like religion, literature, music, dance, drama, 

architecture, social reconstruction, etc. He translated most part of the Bhagavata 

Mahapurana into Assamese language and was the first ever play writer in any 

Indian language other than Sanskrit. He wrote more than 26 (twenty six) scriptures 

mostly inAssamese language besides the Brajawali form and one in Sanskrit. In 

addition he had composed many lyrics/songs including the Borgeets.All these 

justify to call him SARVAGUNAKARA by his most loyal disciple Madhabadeva. 

His philosophy too was unique and different from other branches of Hindu 

philosophies. Aboveall he was a humanist. He welcomed every one irrespective of 

caste, creed, sex into his order. He was also a pioneer in adult education, mass 

communication, etc. He called upon the society to educate women and the 

downtrodden people. Srimanta Sankaradeva Sangha was set up in 1930 in order to 

carry forward the reforms initiated by the saint. It is the largest NGO in North East 

India and it has been working relentlessly among the masses for inculcating the 

values preached by Srimanta Sankaradeva. It is running several schools in the state 

to spread value based education. The Sangha envisaged to establish a University 

and authorised its Srimanta Sankaradeva Education and SocioEconomic 

Development Trust, Nagaon to sponsor the establishment of the University. 

Srimanta Sankaradeva Sangha submitted the proposal for a University under the 

Assam Private Universities Act, 2007. Mahapurusha Srimanta Sankaradeva 

Viswavidyalaya came into existence under the provisions of Mahapurusha 

Srimanta Sankaradeva Viswavidyalaya Act 2013 (AssamAct No. XIX of 2013) 

and was formally founded on 10th of June, 2014. The University has been 

recognised under Section 2(f) of UGCAct, 1956.This University, running under 
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the aegis of Srimanta Sankardeva Education and Socio-economic Development 

Trust, treads its journey following the egalitarian humanistic philosophy of 

Srimanta Sankaradeva and has been trying to empower the student fraternity by 

making them holistically educated and socially responsible citizens. In the initial 

stage, the members and well wishers of the Sangha contributed to raise the 

University.TheAssam Government has granted 300 bighas of land for the 

permanent campus of the University in Raidongia, Nagaon. The University is 

supported with the grant of 15 (Fifteen) crores from the Government ofAssam for 

construction of the permanent campus. Since 2014, the University has completed 

six academic years. We have now two academic campuses, respectively in Nagaon 

and Guwahati.A total number of 100 faculties and officials has been offering their 

contributions in 13 different departments. These departments offer Postgraduate, 

M.Phil. and Ph.D. programmes. Some of the departments also offer undergraduate 

and certificate programmes. The University also fulfils its social responsibilities in 

different socio-cultural causes by initiating awareness and enrichment activities in 

the fields of education, health, women empowerment, etc. The Mahapurusha 

Srimanta Sankaradeva Viswavidyalaya fraternity firmly believes that a new era of 

social regeneration will start from this University. 
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From the Editor’s Desk 

 
Greetings from MSSV Journal of Humanities and Social Science…… 

We are pleased to inform you that the Journal is going to publish its next issue of 

Volume VII, Issue I of its Bi-annual Online Journal MSSV Journal of Humanities and 

Social Sciences on 10
th

 January, 2023. We would like to like to offer our 

acknowledgement to Prof. Mridul Hazarika, Hon„ble Vice-Chancellor. MSSV, Nagaon 

for giving us the plateform to feature some creative literatures from diverse prospective 

contributors of humanities and social sciences with a view to promote interdisciplinary 

research. As editors, we feel privileged to publish a peer-reviewed interdisciplinary 

journal for exhibiting some vital issues related to language, literature, sociology, history, 

economics, education, psychology, political science, anthropology, philosophy, social 

work, media studies, culture based studies, ethnic studies, gender studies and other such 

alike and connected domains to promote some novel as well as original areas of research 

and to cater a diverse along with a multidisciplinary readership. It is a bi annual journal 

which incorporates both English and Assamese maqnuscripts. Submissions are accepted 

before the deadline given in the call for papers section. All submissions have to undergo a 

strict blind peer-review and plagiarism. The peer-review process takes time but we will 

try to get back to the authors within three months. It is our pleasure that this compilation 

is comprised a number of creative, captivating and comprehensive articles to cater the 

miscellaneous needs of the readers with an anticipation of producing new contributors to 

make future researches. The Journal pursues the same well-established ethical 

observances just like all other reputed journals. It looks forward to original contributors 

with some zero plagiarized master pieces which are not published in part of full 

elsewhere. 

Before we finish, we would like to take the privilege of offering our gratitude to 

all the contributors for their precious contributions. Let us hope that the journal will 

prosper and attain ever higher standards and greater visibility in the years to come. 

 

 
 

Dr. Tribeni Saikia 
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A Comparative Study of Syntactic Errors in English Committed by the 

Students of Vernacular Medium Secondary Schools of Dibrugarh 

District, Assam 

Karabi Konwar 

 

Abstract 

Language is a creation of man‟s social needs. For years, there have been many studies in 

the process of L1 (First Language) acquisition and L2 (Second Language) learning and it 

has been found that while learning, their native tongue, make plenty of mistakes and it is a 

natural part of language acquisition process. Errors in general have always remained a 

problem for second language learners. A text is determined legal by the language of syntax 

and the disagreements with the syntactic rules are called syntax error or syntactic errors. In 

India English is taught as second language and instead of oral communication, written 

communication is given much more importance. Students are therefore expected that while 

writing, they should not commit any grammatical errors.   The present study was conducted 

with the following objective in view: to make a comparative study of the syntactic errors in 

English committed by Vernacular Medium Secondary students of Class IX of Dibrugarh 

District in respect to (a) medium (Assamese and Bengali) (b) gender (Boys and Girls) and 

(c) habitation (Urban and Rural Schools) with three hypotheses. The methodology adopted 

was descriptive survey method and the required information was collected from both 

primary and secondary sources. The respondents comprised of 400 students of Class IX. A 

Grammar Diagnostic Test Booklet was prepared and standardised (reliability value 0.96 

and validity 0.71). The study focussed on ten (10) syntactic aspects. The investigator tried 

to compare the errors of the students by calculating Critical Ratio (CR). 

 

Key Words:  Second language, Syntactic aspects, Syntactic errors, Secondary School, 

Vernacular medium. 
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Introduction 

Language is a creation of man‟s social needs.  For years, there have been many 

studies on the process of L1 (First Language) acquisition and L2 (Second Language) 

learning and it has been found that while learning, their native tongue, make plenty of 

mistakes and it is a natural part of language acquisition process. The steps that students 

follow get the researchers and language teachers realize that if the mistakes and errors of 

language of students in constructing the new language system are analyzed carefully, the 

process of language acquisition shall be understood. The analysis on errors thus has 

become a field of linguistics in that sense. 

Errors in general have always remained a problem for second language learners. 

Present day, error analysis deals with the students‟ performance in the cognitive processes 

they make use of in recognizing or coding the input they receive from the target. A text is 

determined legal by the language of syntax and the disagreements with the syntactic rules 

are called syntax error or syntactic errors. In this study syntactic errors refer to the 

grammatically incorrect sentences in learning English as a second language. 

 

Significance of the study 

As English is a foreign language learnt by step-by-step process, errors and mistakes 

are very commonly expected. But it is a fact to be observed that negligence of students‟ 

difficulties in lower grade develops into a chronic weakness in the subject later on, which  

Ultimately leads to hatred or monotony towards that subject. If the difficulties are found 

out, right kind of help given in the early stages can prevent weakness and failure in the later 

stages.  

In India English is taught as second language and instead of oral communication, 

written communication is given much more importance. Students are therefore expected 

that while writing, they should not commit any grammatical errors.  In this particular study 

the investigator tries to compare the differences in committing the syntactic errors by the 

students of vernacular medium secondary schools while writing English. 

 

Objective of the study 

The study was conducted with the  objective in view  - to make a comparative study of the 
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syntactic errors in English committed by Vernacular Medium Secondary students of Class 

IX of Dibrugarh District in respect to (a) medium (Assamese and Bengali ) , (b) gender 

(Boys and Girls) and (c) habitation (Urban and Rural Schools). 

 

Hypotheses of the study 

i)      There is no significant difference between the Assamese Medium and Bengali 

Medium Secondary students of Class IX of Dibrugarh district as far as the 

frequency of errors is concerned. 

 ii)  There is no significant difference between the Boys and Girls students of 

Class IX of Vernacular Medium Secondary Schools of Dibrugarh district 

with regard to their syntactic errors.   

 iii)  There is no significant difference between the Urban and Rural students of 

Class IX of Vernacular Medium Secondary Schools of Dibrugarh district 

with regard to their syntactic errors.   

 

Methodology  

Descriptive survey method was used for collection of data. For the present study the 

sample comprised of 400 students through quota sampling method, both boys and girls from 

rural as well as urban areas studying in Class IX   from Assamese and Bengali Medium 

Schools under S.E.B.A. of Dibrugarh district. A Grammar Diagnostic Test Booklet and a 

Questionnaire for students with closed ended questions (having five dimensions i.e., 

always, frequently, sometimes, rarely and never) were prepared and used as tools to find 

out the syntactic errors committed by the Vernacular Medium Secondary School students. 

 

Analysis 

The data collected through the Grammar Diagnostic Test were arranged in Tables. 

The tabulated data show all the frequencies. As to test the hypotheses, the significance of 

mean was not possible to find out; hence the significance of difference between the 

percentages (%) of two groups was found out by calculating the Critical Ratio (CR). Here 

in this study both 0.05 and 0.01 level were taken as the significant level. The analytical 

procedure of data is shown as hereunder.   

Comparison of syntactic errors in English committed by Vernacular Medium 
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Secondary students of Class IX of Dibrugarh district 

In the present study, difference between syntactic errors of the Vernacular Medium 

students of Class IX of Dibrugarh district were studied with reference to their medium 

(Assamese and  Bengali ), gender (Boys and girls) and habitation (Urban and Rural),.  In 

order to study the difference between the syntactic errors of the Vernacular Medium 

students of Class IX of Dibrugarh district, three hypotheses were formulated in null form 

and according to medium, gender and habitation of the schools, the differences have been 

analysed. 

Difference between Assamese Medium and Bengali Medium Secondary Students of 

Class IX 

It was observed from the data that regarding the errors in Word –order,the calculated 

„CR‟value was found to be 1.27which is less than 1.96 ( The tabulated value at 0.05 

level).Likewise,  in insertion of Articles ( 1.70), use of Verbs in Tense (0.17), use of 

Auxiliaries (0), use of Preposition (1.55), use of Punctuation marks (1.17) and errors in 

spelling (0.76) ,the calculated „CR‟ value was found to be less than the tabulated value at 

0.05 level. The obtained difference is therefore not significant at 0.05 level. Therefore, the 

null hypothesis may be accepted at 95% confidence interval and we can conclude that there 

was no significant difference between Assamese Medium and Bengali Medium students of 

Class IX in Secondary Schools of Dibrugarh district as far as their errors in these syntactic 

aspects are concerned.  

Regarding the errors in Wh –sentence, the calculated „CR‟ value was found to be 2.15 

which is greater than 1.96. So the obtained difference is significant at 0.05 level. Likewise, 

in omission of Articles the (3.16) and errors in the use of Lexical items (2.94) the „CR‟ 

value is greater than 2.58 (The tabulated value at 0.01level of significance). We may 

therefore reject the null hypothesis at 95% and 99% confidence interval and can conclude 

that there were significant differences between Assamese Medium and Bengali Medium 

students as far as their errors in Wh –sentence, in omission of Articles and in the use of 

Lexical items are concerned. 

 

Difference between Boys students and Girls students of Class IX Vernacular Medium 

Secondary schools of Dibrugarh district in committing errors 

The calculated value of „CR‟ regarding the errors in Word –order was found to be 
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0.95 which is less than the tabulated value at 0.05 level. Likewise, the error in Wh –

sentence ( 1.32),  errors in omission of Articles (0.07) , errors in insertion of Articles (1.35), 

use of Verbs in Tense (1.20), use of Auxiliaries ( 1.42) , use of Punctuation marks ( 0.39), 

errors in Spelling, the value of „CR‟ was found to be 0.26 which is less than 1.96 . 

Therefore, the null hypothesis may be accepted at 95% confidence interval and we can 

conclude that there were no significant differences between Boys and Girls students of 

Vernacular Medium Secondary Schools of Class IX of Dibrugarh district as far as their 

errors in Word –order, Wh-sentence, in omission of Articles, in insertion of Articles, use of 

Verbs in Tense, use of Auxiliaries, use of Punctuation marks are concerned. 

Regarding the errors in the use of Preposition, the calculated value of „CR‟ was 

found to be 2.08 which is greater than 1.96 (The tabulated value at 0.05level). With regard 

to the errors in the use of Lexical items, the calculated „CR‟ value was found to be 4.04 

which are greater than 2.58 at 0.01level of significance. Therefore, we can reject the null 

hypothesis at 95% confidence interval and conclude that there was a significant difference 

between Boys and Girls students as far as their errors in the use of Prepositions are 

concerned. 

     

Difference between Urban and Rural students of Class IX Vernacular Medium 

Secondary schools of Dibrugarh district in committing errors 

The information revealed that regarding the errors in Word –order the value of „CR‟ 

was found to be 0.76 which is less than 1.96(The tabulated value at 0.05level). The value of 

„CR‟ regarding the errors in Wh –sentence was found to be 0.35 which is less than the 

tabulated value. Likewise, errors in omission of Articles the „CR‟value was found to be 

1.18, errors in insertion of Articles ( 0.50), errors in the use of Auxiliaries ( 0.40), use of 

Preposition ( 0.54),  use of Verbs in Tense ( 0.57),  use of Lexical items ( 1.34), use of 

Punctuation ( 0.13), and errors in Spelling, the „CR‟ value was found to be 0.51 Therefore, 

the null hypothesis may be accepted at 95% confidence interval and we can conclude that 

there were no significant difference between Urban and Rural Vernacular Medium 

Secondary students of Class IX of Dibrugarh district as far as their errors in these syntactic 

aspects are concerned. 
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Findings of the study 

On the basis of the objectives, the following findings have been deduced from the 

study by the investigator:  

Comparison of the syntactic errors in English committed by Vernacular 

Medium Class IX students in Secondary Schools of Dibrugarh district. 

A comparative study has been made among the vernacular medium students on the 

syntactic errors in English.  

Assamese Medium and Bengali Medium students 

i) The finding of the study reveals that there was no significant difference between 

Assamese and Bengali Medium students of Class IX in Secondary Schools of 

Dibrugarh district as far as their errors in Word–order, insertion of wrong 

Articles, use of Verbs in Tense, use of Auxiliaries, use of Prepositions, use of 

Punctuation marks and Spellings are concerned. 

ii) The study reveals that there was a significant difference between the Assamese 

and Bengali Medium students as far as their errors in formation of Wh-sentence, 

omission of Articles, use of Lexical items omission are concerned. 

Gender wise comparison of the syntactic errors in English 

i) The study reveals that there was no significant difference between the Boys and Girls 

students of Class IX Vernacular Medium Secondary Schools of Dibrugarh district as far 

as their errors in Word –order, formation of Wh-sentences, by omitting Articles, 

insertion of Articles where not necessary, use of Verbs in Tense, use of Auxiliaries, use 

of Punctuation marks and Spellings are concerned. 

ii) The study reveals that there was a significant difference between Boys and Girls 

students as far as their errors in the use of Prepositions and use of Lexical items are 

concerned. 

 

              Habitation wise comparison of the syntactic errors in English  

i) The study reveals that there was no significant difference between Urban and Rural 

students of Class IX Vernacular Medium Secondary Schools of Dibrugarh district as far 

as their errors in Word –order, formation of Wh-sentences, by omission of Articles, 
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insertion of Articles where not necessary, use of Prepositions, use of Lexical Items, use 

of Punctuation marks and Spellings are concerned. 

Conclusion 

The present study reveals almost same number of students from Vernacular 

Medium committed errors in syntactic level. English, at Vernacular Medium schools, has 

still been remained as a subject – not as a language for communication. So it cannot be 

expected to remove the errors totally due to the very less exposure to the language in the 

classroom situation. Moreover, as most of the parents are illiterate or they never use 

English at home, the students also don‟t get any congenial environment to use the language. 

The classroom is the only place where they can get the opportunity to expose themselves. It 

is, therefore, the teachers who need total dedication and involvement to provide such an 

environment and teach the students to minimise these errors and try to improve the poor 

background in learning the second language. 
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Impact of School Environment for the Education of Children with Special 

Needs (CWSN) with special reference to Government Lower Primary 

Schools of Darrang District 

 

Hiranmoyee Medhi
1 

Dipali Dutta
2 

 

Abstract 

Education means the total development of individual. Environment is the surroundings or 

conditions where individual develops his life. Both education and environment can be said 

as two sides of same coin. Education is necessary for preservation and maintenance of good 

and healthy environment. On the other hand, a favorable environment is the prime factor 

for acquisition of knowledge and education. The child has come to contact with school 

environment next after his home. School plays an important role for the development of 

child‟s behavior and personality. Children which have physical, mental, emotional, 

behavioral and other difficulties are known as Children with Special Needs (CWSN). They 

need special and additional care and attention in their learning and other activities. The 

school environment should be fruitful and favorable to acquire knowledge and education 

for these children. The investigator attempts to carry out a study on impact of school 

environment for education of these children under the study area of Government Lower 

Primary Schools of Darrang district of Assam. A descriptive method with both primary and 

secondary data is followed to this study. 

 

Keywords: Education, School Environment, Children with Special Needs. 

 

Introduction 

Education is a continuous process which helps children in their total development. It 

is a process of acquiring knowledge and experiences through which they can modify their 

behaviors and transform into socially acceptable and morally established. Education is 

intimately connected to human activities. It brings individuals grown, forms habits and 

attitudes, and helps them in future progress and adjustment. It assists individuals to learn 

the art of co-operative living by preserving social heredity and transforming to future 
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generation. It instructs and directs children to fulfill their desires and shape their 

personality. As a systematic process, it makes children perfect to ensure physically fit, 

mentally stable, socially alert, economically sound, knowledgeable and experienced 

individual. For child‟s learning, environment plays a very important role. Home, school or 

social environment provide a great influence in their all round development. The school has 

a great role in shaping child‟s behavior and personality. 

Meaning of Environment 

 On the surface of the earth, above and under the land, the living and non-living 

being around us is environment. According to Douglas and Holland, “Environment is a 

word which describes, in the aggregate, all of external forces, influences and conditions 

which affect the life, nature, behavior and the growth, development and maturation of 

living organism” ( Agarwal, J.C., p. 378). 

 After birth, every individual comes into the contact with earth. Everything in the 

earth, every material, including people, soil, water, and air, process of thinking, social 

factors, cultural elements and activities etc. affect his development. He acquires all the 

knowledge, habits, attitudes and behavior from his entire surroundings. Individual shapes 

his personality-good or bad, forms behavior-acceptable or unacceptable from the influence 

of his physical and mental or material and non-material environment. Thus environment is 

the whole backdrop that affect individual from his birth to death. 

The biotic and a biotic are the two major factors that constitute environment. Both 

these factors influence on different activities of individual throughout his life. In this regard 

R. S. Woodworth has rightly remarked, “Environment covers all the outside factors that 

have acted on the individual since he began life” (Barua, J., p. 5). 

 School environment means all the facilities provide by the school for teaching 

learning process. It includes infrastructure facilities, classroom facilities, curricular and co-

curricular activities, teaching-learning materials, teaching and non-teaching staff, drinking 

water, sanitation, teacher-student relationship, social and moral values etc. The whole 

school environment is responsible for implementation of educational services to children 

and their success. 

Children with Special Needs 

 In our society, there are a great numbers of children, some of them have 

extraordinary qualities and others have difficulties or disabilities in physical, mental 

emotional or other grounds. On the basis of their disability or talent, they need special care, 
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attention and additional support and help. All these children, either talented or have 

disability, are come under the category of Children with Special Needs. (Bhatia & Bhatia, 

p. 462) 

 Each child in this world is special and has some unique qualities and abilities. 

Among them, someone requires normal instruction and someone more than the normal. 

Those children, who have qualities and abilities more or less than the normal children, need 

supportive and favorable environmental facilities and additional services for their 

educational development. The school environment should be fitted and adjustable for them. 

They demand more special, healthier, and favorable environment over and above the 

normal classroom facilities. 

 

School Environment and Better Education for CWSN 

 The school is the foremost agency that adds education as well as all other qualities 

in child‟s personality. It provides training to the children on different activities and prepares 

them for their further study and bright future as well. The school also imparts knowledge 

on moral education, skills for social adjustment, leadership and citizenship training, and 

establishes healthy relationship between school and home. 

 Better education for Children with Special Needs depends upon better physical and 

intellectual facilities available in school environment. The infrastructure facilities, teaching 

and non teaching staff, curricular and co-curricular activities etc. should be sound to impart 

need based education and high moral values. School education provides maximum 

knowledge, skills and social values to the children that will help them to progress in future 

education and to adjustment in home and social environment. 

 

Primary Education 

 Primary education is the first stage of formal education, where children acquire the 

basic knowledge of reading, writing and arithmetic along with basic understanding of 

subject matter. Children learn social behavior, language, skill of adjustment, co-operation, 

sharing, friendship, and respect for moral values and other elements of their personality at 

the early years of their life in primary school. They develop physical, intellectual, moral 

and social behavior in this level of education. 

Significance of the Study 

 Primary school is the smithy where a child‟s life is started to give a proper shape. 
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So, the school should have appropriate and adequate facilities available for education and 

instruction. It is a big challenge to educate children with special needs in regular school 

with normal children. As they have different types of physical, intellectual or other types of 

needs and desires, they require something extra and additional curricular and co-curricular 

services in school education. From the previous studies related directly or indirectly to this 

study [Swargiary, C. (2018), Cesar, T. F, et al. (2020), Harper, A. (2018), Khare, A. (2021), 

Baweja, C. (2020), Gilavand, A. (2022), Maxwell, S, et al. (2017)], it is revealed that 

school environment provides a very effective role in child‟s learning and achievement. 

Though there are various studies done in India and world regarding impact of school 

environment in education of children, the investigator did not find any study done on 

education of children with special needs in Government Lower Primary Schools of Sipajhar 

Educational Block of Darrang district. Thus the present study wants to give a look on it and 

tries to fill up the gap in the field of environmental influence on school education of 

children with special needs. 

Statement of the Problem 

 The present study is entitled as, “Impact of School Environment for the Education 

of Children with Special Needs (CWSN): Special reference to Government Lower Primary 

Schools of Darrang District.” 

Delimitation of the Study 

 The present study is delimited to following grounds- 

1. This study was conducted and delimited to Government Lower Primary Schools of 

Sipajhar Educational Block of Darrang District. 

2. Students from class I to V as enrolled in the academic year 2021-22 have been 

considered for this study. 

3. This study has been delimited to the school environment for the education of 

children with special needs regarding location of the school, infrastructure and 

classroom facilities and health and sanitation for the education of children with 

special needs. 

 

Operational Definitions of Terms 

a. School Environment: The school environment refers to the conditions through 

which the teaching learning process is conducted in lower primary schools of 

Darrang district. 
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b. Children with Special Needs: In this study, the children with special needs refer to 

the children having mild or moderate disability and the talented children read in 

Government Lower Primary Schools of Darrang district. 

Objectives of the Study 

 The following objectives have been formulated for the present study- 

1. To study the present educational status of Children with Special Needs in 

Government Lower Primary Schools in Sipajhar Educational Block of Darrang 

District of Assam. 

2. To study the school environment of Government Lower Primary schools in Sipajhar 

Educational Block of Darrang  district for the education of children with special 

needs regarding- 

A. Location of school 

B. Infrastructure and classroom facilities 

C. Health and Sanitation 

Hypothesis of the Study 

The formulated hypothesis for Objective 2 was 

School Environment of Government Lower Primary Schools in Sipajhar Educational Block 

of Darrang District is adequate for the education of Children with Special needs regarding- 

A. Location of school 

B. Infrastructure and classroom facilities 

C. Health and Sanitation 

Methodology 

 Descriptive survey method was adopted by the investigator to study impact of 

school environment for the education of children with special needs in Government Lower 

Primary schools of Darrang district. As a fact finding enquiry, descriptive survey is widely 

used research method in education. The main purpose of school survey is to find out the 

overall effectiveness of different types of school programs and suggest improvement 

wherever necessary. (Koul, L, 2018, p. 107) 

 

 

Area of the Study 

This study was conducted in Government Lower Primary Schools of Sipajhar 

Educational Block of Darrang District. Darrang is an administrative district of Assam in 
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India with an area of 1850.58km
2
. It has a population of 928,500 and average literacy rate 

is 63.08% (Census report, 2011). In this district, there are total 984 Government Lower 

Primary Schools, where education is given to children with special needs with normal 

children in inclusive set-up. Out of three educational blocks, Sipajhar educational block 

was selected for the study. This block has total number of 43 clusters, with 302 

Government Lower Primary Schools, 859 teachers and 14,606 students. Among all these 

students, there are 365 Children with Special Needs (Boys 217, Girls 148) studying 

different Government Lower Primary Schools. 

 

Sources of Data Collection 

 The investigator has collected primary data by visiting Government Lower Primary 

Schools of Sipajhar Educational Block of Darrang district. She has followed self made 

interview schedule and observation procedures to collect relevant data needed for the study. 

 For secondary data, the investigator has followed books, journals, official records, 

Government and Non-Government websites etc. 

 

Population of the Study 

Population refers to the entire phenomena on which the investigator interested to 

find out different solution of one or more specific problems (Nanda, G. C. & Khatoi, P. K. 

2005). In the present study, the total 302 Government Lower Primary Schools from 

Sipajhar Educational block of Darrang district are considered as total population. 

Sample of the Study 

 Sample is the representative unit from which the investigator collects data to 

develop his/her studies. In the present study, the investigator selected 90 schools (30% of 

total population) as a sample through using purposive sampling technique. 

 

Tools used in the Study 

A self structured interview schedule was applied to study the condition of school 

environment for the educational services of children with special needs. This interview 

schedule comprises twenty items to collect data regarding objective 2 [2 items for 2(A), 12 

items for 2(B) and 6 items for 2(C)]. For objective 1, the investigator visited Block 

Elementary Education Office, Sipajhar, Darrang and collect official records on present 

status of children with special needs in Government Lower Primary Schools. The 
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investigator also used observation technique to collect data when visiting the schools. She 

observed the entire school campus, classrooms, playground and play materials, co-

curricular activities, mid-day meal services and sanitary facilities during the field survey. 

Analysis and Interpretation of Data 

The investigator personally visited the sample schools and collected data through 

interview schedule. She met the children having physical, intellectual, learning or other 

types of disability and observed the school environment. After collection, the data were 

edited, classified and tabulated in a precise and clear form. The organized and tabulated 

data were analyzed and interpreted by calculating percentage and represented graphically 

on the basis of formulated objectives. This analysis and interpretation are as presented 

below- 

Objective 1: To study the present educational status of Children with Special Needs in 

Government Lower Primary Schools in Sipajhar Educational Block of Darrang District of 

Assam. 

Analysis: This objective was analyzed by calculating Percentages and graphically 

represented the data by Pie Diagram. 

Table 1: Present educational status of Children with Special Needs from Government 

Lower Primary Schools in Sipajhar Educational Block  

Total No of Govt. 

L.P. School 

CWSN Number Percentage 

 

 

 

 

302 

Slow Learner 125 34.24 

Hearing Impaired 24 6.57 

Low Vision 42 11.50 

Orthopedically Impaired 36 9.86 

Mentally Retarded 23 6.30 

Locomotors Disability 63 17.26 

Cerebral Palsy 14 3.83 

Multiple Disability 31 8.50 

Others 07 1.92 

Total  365  

Source: Block Elementary Education Office 
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Figure 1: Showing status of CWSN in Sipajhar Educational Block of Darrang district. 

Here, SL- Slow Learner, HI- Hearing Impaired, LV- Low Vision, OI- Orthopedically 

Impaired, MR - Mentally Retarded, LD - Locomotors Disability, CP- Cerebral Palsy, MD - 

Multiple Disability. 

Interpretation 

 From the above data placed in Table: 1 and Figure: 1, it is found that there are total 

365 children with special needs in 302 Government Lower Primary Schools of Sipajhar 

Educational Block of Darrang district. From all these Children, 125 (34.24%) Slow 

Learner, 24 (6.57%) Hearing Impaired, 42 (11.5%) Low Vision, 36 (9.86%) Orthopedically 

Impaired, 23(6.3%) Mentally Retarded, 63(17.26%) Locomotors Disability, 14(3.83%) 

Cerebral Palsy, 31(8.5%) Multiple Disability and 7(1.92%) other children including Autism 

Spectrum Disability, Muscular Dystrophy, Leprosy cured children etc. From the data 

placed in Table 1 and Figure 1, it can be interpreted that a great numbers of children with 

special needs are enrolled in Government Lower Primary Schools of Sipajhar Educational 

Block of Darrang district. 

Objective 2: To study the school environment of Government Lower Primary schools in 

Sipajhar Educational block of Darrang  district for the education of children with special 

needs regarding- 

A. Location of school 

B. Infrastructure and classroom facilities 

C. Health and Sanitation 

Hypothesis: It is estimated that the school environment of Government Lower Primary 

Schools in Sipajhar Educational Block of Darrang District are adequate for the education of 

34%

7%
12%10%

6%

17%

4%
8%

2%

Pie Diagram showing CWSN

SL HI LV OI MR LD CP MD Others
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Children with Special needs regarding- 

A. Location of school 

B. Infrastructure and classroom facilities 

C. Health and Sanitation 

Analysis 

The data collected for Objective No. 2A (Location of School), 2B (Infrastructure 

and Classroom Facilities) and 2C (Health and Sanitation) were analyzed by calculating 

Percentages and graphically represented the data by Bar Diagram. 

Table 2: Showing Percentages of School Environmental Facilities on the basis of Location 

of Schools, Infrastructure and classroom facilities and Health and Sanitation 

School Environment Number of Schools according to their 

response (Total 90) 

Yes % No % 

School Location 

Rural 88 97.77 02 2.23 

Urban 02 2.22 89 97.77 

Infrastructure and Classroom facilities 

Well maintained school building (concrete, neat 

and clean) 

72 80 18 20 

Concrete road adjacent to school 56 62.22 34 37.8 

Available teaching learning materials 62 68.89 28 31.11 

Available Ramp facilities 90 100 00 0 

Availability of usable Playground 69 76.67 21 13.33 

Available Play materials 84 93.33 06 6.66 

Available Library Facilities 48 53.33 42 46.66 

Well maintained Classroom 67 74.44 24 26.66 

Trained teachers to teach CWSN 73 81.11 17 18.89 

Provision for Co-curricular activities 72 80 18 20 

Teachers motivate children to learn 90 100 00 0 

Value and moral education given 90 100 00 0 

Health and Sanitation- 

Availability of Drinking Water 82 91.11 08 8.9 

Provision of Physical exercise, Yoga and 

Meditation 

70 77.77 20 22.22 

Regularly offer mid-day meal 90 100 00 0 

Separate toilet for CWSN 90 100 00 00 

Running water inside toilet 56 62.22 34 37.77 

Medical check-up held  48 53.33 42 46.66 

Source: Same as Table 1 

Bar Diagram showing School Environment 
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Figure 2: Showing school environment regarding Location of School, Infrastructure and 

Classroom facilities and Health and Sanitation. 

 

Interpretation 

 From the data placed in Table: 2 and Figure: 2, it is found that most of the schools 

i.e. 97.77% are located in rural area. Among selected sample schools, only two schools are 

located in urban area. In the dimension of infrastructure and classroom facilities, 80% 

schools have permanent and well maintained (concrete, neat and clean) school building, 

62.22% schools have concrete road adjacent to school building, 68.89% schools have 

teaching learning materials to teach children with special needs with normal students. Data 

revealed from the study that, 100% schools have ramp facilities for the children with 

special needs. Every school have playground in the selected area. But, 76.67% schools have 

usable and well conditioned playground and 93.33% schools have play materials. 53.33% 

schools have library facilities and 74.44% schools have well maintained classroom to serve 

children of all types. There are 81.11% trained (partially trained) teachers to help children 

with special needs in their educational activities and 80% schools provide co-curricular 

activities. Teachers of these schools, having children with special needs, motivate all the 

children to learn and give them value and moral education with the curricular subjects. 

 In the dimension of Health and Sanitation, data revealed that100% schools have 

facilities of drinking water, separate toilet for students and regular mid-day meal services. 
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77.77 schools provide physical exercise, yoga and meditation and 53.33% schools provide 

medical check-up to these children. 

 From the above data, it is clear that more than 80% schools have well 

environmental facilities regarding infrastructure, classroom, health and sanitation. Thus 

from the study, we may accept our hypothesis that the school environment of Government 

Lower Primary Schools in Sipajhar Educational Block of Darrang District are adequate for 

the education of Children with Special needs regarding Location of school, Infrastructure 

and classroom facilities and Health and Sanitation. 

Major Findings 

The children with special needs require more specific, well maintained and 

adequately equipped school environment for their learning and other activities. From this 

present study the following findings can be noted- 

1. The rural environment provides a great role in educating children with special 

needs. These children like a calm environment to do every activity in their learning. 

Most of the schools are located in rural area and they are free from noise and 

pollution which are friendlier for special children. 

2. Neat and clean school building helps these children to be joyful to give interest in 

their learning. This study reveals that 80% schools have well maintained school 

building that is an important point for imparting education to children with special 

needs. 

3. Concrete road adjacent to school helps physically challenged children to enter and 

exit school with their wheelchair. Ramp facilities in school entrance, porch and 

inside and outside the toilet help them in their movement. This study indicates 

availability of these services under the selected area. 

4. A playground with interesting play materials stimulates children with special needs 

in development of their creativity and imagination. Accessible play materials 

encourage children to engage in activities and learn more.  

5. Well maintained classroom and library facilities provide a great role in learning and 

acquiring more knowledge from different fields. From this study, it is revealed that 

co-curricular activities encourage these children to be more concentrated in their 

education. These activities assist their physical, intellectual, moral, creative and 

social development. 
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6. It is found from the study that, 100% teachers motivate children to learn. Moral and 

value education have a very important role for peaceful living in home and society. 

Physical education, yoga and meditation were provided to children with special 

needs for their healthy physical and intellectual development. 

7. It is revealed from the study that, every school has adequate provision of drinking 

water, mid-day meal and toilet facilities. These are the required facilities for these 

children to adjust in school environment. 

8. The overall condition of school environment under definite dimensions are good to 

provide necessary and need based educational services to children with special needs 

in Sipajhar educational block of Darrang district.   

Suggestions and Conclusions 

 The present study can be served as a basis for other researches in this field in 

different levels of education and areas of Assam or other places. It can be opened up 

definite resources for further study. The Special Children have unique physical and 

intellectual needs to be fulfilled in educational environment. Thus the school environment 

should be very specifically designed. For the improvement of their quality education, every 

lower primary school should introduce technology based learning and instruction. 

Electronic devices for learning, special vocational and social training, more specific method 

of instruction, advanced teaching-learning materials should be introduced in lower primary 

schools for educational attainment of Children with Special Needs. There is a scope of 

improvement in teacher-parent co-operation, special training for teachers to deal with 

special children, activity based subjects of study in curriculum, specially designed 

classroom etc. in the Government Lower Primary Schools of Sipajhar Educational Block of 

Darrang District. 

 Primary education promotes harmonious development of child. It is the foundation 

of education for every individual and society. The special children face various problems in 

learning and adjustment in school environment. They need very special provisions and 

additional requirements in classroom learning. Those, who are given admission in 

Government Lower Primary schools, have to enroll and attain with other normal children in 

same classroom environment. Favorable environment for teaching-learning, trained 

teachers, co-curricular activities, play materials, health services, vocational training will 

help them to fulfill their desires and bloom their talents. For quality improvement 

Government has to spend more funds in Lower Primary Schools for access, enrolment and 
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retention. Thus, it is very important to give special interest in school environment in 

Government Lower primary schools not only in Sipajhar Educational Block of Assam, But 

also for all the schools of entire country. 
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Uniting Diverse Communities of Assam Culturally: The Case of Sattriya 

Dance 

 

Nayanmoni Phukan 

 

Abstract 

Sattriya Dance of Assam since its innovation has been practiced by diverse tribes and 

communities of Assam and also has played a vital role in uniting these diverse people of 

Assam for creation of Assamese Identity. Saint Sankaradeva (1449-1568) and later his 

disciple Saint Madhavadeva (1489-1596), propagated Neo- Vaishnavaite religion. The 

ideology “EkDew, Ek Sew, Ek Bine Nahi Kew,” meaning that there is only one God and 

one must be devoted to the only one God initially glued the diverse people of Assam. The 

duos establishment of Sattras andNamghars, the innovations of songs, music, dances and 

drama defined Sattriya Tradition. Sattriya dance embedded with spirituality and aesthetics 

of Art gained popularity among the common mass. The aesthetic uniqueness of the dance is 

segmented under Dances performed in Ankia Naat; Independent Dance Numbers and 

Sattriya Ojapali. Popular among them are Gayan Bayan, Suttradhari, Gopi Nac, 

GupabalakarNac, JhumuraNac, Nadubhangi, Bahar Nac and Cali Nac. The role of 

CaliNac and its sub form Raja-gharia Cali attracted people from the royal families which 

have played an important role in Assamese Society. Moreover, indigenous element from 

various tribes and communities of Assam is found in the Sattriya Dance. 

Keywords: Sattriya dance, Assam, diversity, aesthetic uniqueness, Cali Nac, Assamese 

identity  

 

Introduction 

Saint Sankaradeva (1449-1568) and later his disciple Saint Madhavadeva (1489-

1596), propagated Neo-Vaisnavaite religion with the idea of the Eka-Sarana-Naam-Dharma 

and dispelled the darkness of ignorance, superstition and irrational beliefs and practices. The 

Neo-Vaisnavism faith developed a democratic outlook which permeates the entire teachings 

and practices in Assam and provided a strong social bonding among the diverse tribes and 

communities of Assam. They played the pioneering role in innovating different forms of 

Sattriya tradition such as dance, drama and music as an audio-visual technique aimed at 

disseminating the teachings of Bhakti under Vaisnavism. Neo-Vaisnavism gradually attracted 
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the diverse tribes and communities of Assam encompassing the social, cultural and religious 

spheres of these societies. 

For the practice of religion and art i.e., attriya tradition,Sankaradeva established 

Sattras (vaisnava monastery) and Namghars (vaisnava temple).It was in the Sattras where 

Sattriya dance was composed. Sattriya dance, a classical dance form of India is a unique 

dance form which is embedded with spirituality and aesthetics, combined together. Later on 

Saint Madhavadeva also composed various forms of Sattriya dance. Till more than five 

centuries it was practiced only by the celibate monks of the Sattra institution. Today it is 

performed outside the Sattra institution also and even huge number of women of Assam 

practice Sattriya dance to promote and preserve the tradition of Sattriya dance. Sattriya dance 

has been influential in Assamese culture at large. 

Sankaradeva‟s Philosophy of Neo-Vaisnavism in uniting the diverse tribes and 

communities of Assam 

The guiding principle of neo-vaisnavism of Sankaradeva was“Ek Dew Eka sew Ek 

Bine Nahi Kew” marksthat there is only one God and one must be devoted to the only one 

God which initially glued the diverse people of Assam. Moreover the teachings of the 

Saints with references to Lord Krsna, Bhagawata Gita, Mahabharata, Ramayana and the 

Puranas attracted the common people. They worked for the upliftment of the backward 

classes and minimization of the rigidity of caste distinctions. He declared spiritual, equality 

and universal brotherhood for all men and loudly proclaimed that even a Candala is 

superior to a Brahmin if that Candala becomes Hari-bhakti-parayana, i.e. if he becomes 

devoted to Hari (Lordkrsna or Vishnu). He rejected caste superiority as a ground of respect 

among men, otherwise equally venerable, as lovers of God.  

Neog (2004) states “Candsaiand Jayahari, both Musalmans, Govindo, a Garo, 

Jayananda, a Bhutia; Madhava of Jayanti of the Hira or potter‟s: Srirama, believed to have 

been a Kaivarta and Damodara, a Baniya. A later superior, Sri Ramadeva administered 

ordination to some Nagas, Ahom, Koch, Miris, Kacharis, Marans and people of many other 

tribes were also freely converted to the Vaisnavism of Sankaradeva‟s order.”The above 

description supports the diversity participation.  

Laterthe people of different community groups such as Moran, Kachari, Chutiya, 

Deori etc., took Vaisnavismand gradually adopted Hindu conducts of life and religious 

practices. They also given up many of their prior practices, discarded animism and became 

more and more refined in their dealings. Through this process, the tribal people came under 
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the fold of Hinduism and assimilated with the other caste people within the fold of 

Hinduism. So, Sattra institution takes important role in context of the up-liftmen and up-

gradation of status of the backward classes and adjacent communities of Assam. 

Sankaradeva, along with is able disciple Madhavadeva gave much emphasis to the 

use of old Assamese language in preaching the faith so that the devotees can learn and 

understand the sacred scriptures as well as the doctrines easily which were once preserved 

in Sanskrit language. For the theatrical songs and dramas he used „Brajavali‟, which is an 

artificial mixture of Braj language and Assamese. 

Sattriya dance tradition is seen practiced among the diverse tribes and communities 

in the hills and plains of Assam throughout ages. The chief among the tribes are the Karbi, 

Dimasa-Karbi, the Kuki in the hills and the Bodo-Kachari, the Mishing, the Rabha, the 

Tiwas (Lalung), the Hazong and the Deori in the plains. This participation of followers 

from an early period is an example of unity in diversity. Sattriya dance style owes its 

genesis to the repertoire of the dance numbers appended to the one-act plays known as 

Ankiya Bhaona, composed by Sankaradeva and Madhavadeva combining dance, drama and 

music. Ojapali, Deodhani, Devadasi and other folk dance of Assam have extensive 

influences in Sattriya Dance tradition. As such the hand gestures, movements, rhythmic 

syllables of this dance form were originated from different tribes and races of Assam.  

 The Ahom dynasty who ruled nearly 600 years as well as other rulers in Assam 

who for the political and administrative gains, started assimilating with various tribes and 

communities of Assam through inter-community marriage for creation of bonding among 

them. However, it was the philosophy of Sankaradeva and Madhavadeva and the creation 

of Sattriya tradition which actually brought an emotional bonding of brotherhood for 

creation of an Assamese Identity among the masses.  

Aesthetics of Sattriya tradition and their role in unity in diversity: The aesthetic of 

Sattriya tradition is marked by the fine treatment of the various components of Sattriya 

tradition. Each of the components was dealt with great care by the Saints. The 

following components shall briefly discuss the aesthetic treatment and their role or 

impact. 

Literature: The most unique characteristic about Neo-Vaisnava literature was that it 

was a combination of prose and poetry. The scriptures of the Vaisnava literature 

centered on themes of Bhagavata-Purana and the Ramayana. Kirtan Ghosa,Dasama, 
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Harichandra Upakhyan, Ajamil Upakhyan, Bhakti Ratnawali, Bhakti Pradip, 

Gunamala of Sankaradeva and Nama Ghosa, Nama Malika, Rajasuya of Madhavadeva 

are the important works. These texts are related to discussions on religious epics, 

spiritual content, moral, social and cultural values which inspires the diverse 

communities of Assam for strong beliefs and participation for Sattriya tradition.  

 Composition of songs: The songs comprises of Ankiyageets, Borgeets, Totaya, 

Capaya etc. These are composed in Brajawali where spirituality and praise of Lord 

Krsnaand Rama attracted diverse communities. These are mainly associated with the 

Sattra system as a part of daily and occasional prayer services. The hundreds of songs 

composed by both the Saints with tales of Lord Krsna and of spirituality attracted a 

wide variety of people. 

Composition of Music and use of musical instruments: The composition of music 

and innovation of musical instruments and also use of various musical instruments in 

the spiritual songs, dramas and dance gives an aesthetic treatment of the same. The 

vaisnava music is rich and melodious spreading the message of bhakti. The vocal music 

is divided into –i. Patha, ii. Kirtanna, iii. Sadharangita and iv. Raga Sangita. 

Sankaradeva‟s and Madhavadeva‟s writings mentions about the use of various 

instruments such as khol, tal, mrdanga, nagara, bartal or bhortal, rudra-kapilasa, 

vipansa (vina), rabid, sarada (saroda), svaramandala, mrdanga, mandira (manjira), 

upanga, sankha, ghanta, Dhaka, dhola, singa, kali, bheri, jaykali, rambela, mahari, 

khol, karatal, nagara (neggurah, dotara, carinda, basi (venu), ramtal, rambina, bar-

kah, kalandara, dundubhi (daba) etc. These various instruments were not all innovated 

rather most of them were picked from the diverse tribes and communities of Assam. 

 

Creation of dramas known as „Ankiyanat‟: The creation of Ankiyanata long with 

songs and dances are enriched with costumes, make-up, props, mask and effigies are 

the important aesthetic components. Sankaradeva adopted drama as one of the major 

audio-visual agencies for propagating the faith and uniting the diverse people providing 

aesthetic enjoyment and to inculcate devotional sentiments. There are fifteen 

AnkiyaNats written by Sankaradeva and Madhavadeva. Patni Prasada, Keligopal, 

Rukmini-harana, Parijata-harana, Kali-damanaand Ram-vijaya are the Nats of 

Sankaradeva. While Arjuna-bhanjana, Cordhara, pimpara- gucuwa, Bhojana-vihara, 

Bhumi-letowa, Rasa-jhumura, Bhusan-herowa, Brahma-mohana and KotoraKhelowa 
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were of Madhavadeva. 

The dramas are written in such a way that it could appeal to the highest and the 

lowest in society, to learned connoisseur and the ignorant rust alike. Thusit is 

mentioned by Maheswar Neog (2008) in his book “Aesthetic Continuum: Essays on 

Assamese Music, Drama, Dance” that “The village folk will understand the Brajabuli 

words. The ignorant people will witness the masks and effigies”. The statement 

demarcates the diverse group of people witnessed the Ankiya nat.
 

Composition of Sattriya dance: Composition of different varieties of Sattriya Dance 

comprises of various hand movements, footwork, head-eye movements, whirling 

movements, pirouettes. Each dance has its own rhythmic syllables (bajanas) along with 

the dressing style in respect with costumes, ornaments, make-up. The movements and 

techniques are governed by definite set of rules laid down in the Natyashastra, 

Abhinaya Darpana and other classical treatises. Moreover it also centered on with 

indigenous elements having its own vocabulary, hand gesture, footwork, choreographic 

patterns, music, dress and décor. The dances are classified in three sub division- Dances 

included in the dramas, Independent dances and lastly Sattriya Ojapali.  The dances 

included in the dramas or Ankiyanats are Gayana-bayana, Sutradharinac, Gosainnac, 

gopinac, Bhawariyaprabesarnac, gitarnac ,ananyabhangirnacetc with optimum 

physical possibilities.In addition to these, Madhavadeva introduced independent dances 

like Cali nac, Jhumuranac, Nadubhangi, Bahar comprising of both lasya and tandava 

style of dancing. This signifies the influence of traditional and indigenous dance 

prevalent in the ancient Assam with Sattriya Dance which determines its aesthetic 

uniqueness. 

The performance of Sattriya dance: The performance of Sattriya dance takes place in 

the middle open space of the Kirtan Ghar of the Sattras in front of the Manikut where 

audience can witness it from three sides. It helps the viewers to see the act from a very 

near and also the artist facial expression and voice can be seen and heard where the 

aesthetics directly connects the audience. In the contemporary period the dance form is 

being practiced and nurtured in and outside the Sattra institutions. Also the scholarly 

monks impart training of Sattriya dance in foreign lands which marks a global impact of 

Sattriya tradition. 
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Objectives 

1. To study how Sankaradeva‟s vision of Neo-Vaisnavismthrough Sattriya 

tradition helped shape Assamese Culture. 

2. To study the various aesthetics of Sattriya dance and its impact on uniting 

various tribe and communities of Assam for creation of an Assamese identity. 

3. To study how Cali dances was instrumental in keeping alive the Sattriya 

tradition for centuries. 

Methodology 

The research is based on descriptive and analytical method. Relevant 

information has been collected from primary sources and secondary sources in 

forms of books, journals and research papers. Relevant information has been 

collected through discussions with various experts, from relevant books, 

journals, field visit to Sattra institutes and attending workshops on dance. 

Hypotheses 

1. The researcher hypothesizes that Sattriya dance has been one of the key factors 

for the continuation of Sattriya tradition over the years. 

2. Sattriya dance is one of the key factor of creation and continuation of Assamese 

identity by uniting the diverse communities of the region. 

 

 

Relevance of Cali dance in acceptance and continuation of Sattriya Tradition. 

Cali nac, a sub form of Sattriya dance is an independent dance number composed by 

Madhavadeva at Barpeta Sattra. Having understood the importance of Sattriya tradition for 

a united Assamese identity, Madhavadeva for the purpose of motivating the Royal and elite 

families composed this unique dance number where young monks performed in female 

attire in a highly aesthetic manner. Contrary to what Judith Butlar, an American 

philosopher stated that a male performing in female dress is nothing else than a Parody. But 

on the contrary Cali dance was a highly aesthetic dance where the treatment of costume, 

make up, dance poses, postures, whirling movements, gaits etc. has been done with extreme 

care by Madhavadeva. The dance form is of feminine grace, charm and sentiments.  

The Ahom kings were the patrons of arts and culture and were fascinated by the Cali 

dance. With the demands of the enlightened audience of royal court,new elements were 

added and improvisation was done to Cali dance and led to a novel dance number named 
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Rajagharia Cali. The name itself depicted that the dance to be performed in the royal 

courts. Badula Ata, a disciple of Madhavadeva established Sattra at Kamalabari in Majuli. 

He deputed some of the monks of his Sattra to learn this dance number from the artistes of 

Barpeta sattra so as to maintain the tradition in Upper Assam. The artistes of the 

Kamalabari Sattra, accordingly, inherited the dance number, practiced it tremendously, 

added new elements there to and renovated it with such high aesthetic qualities that it 

became appealing not only to the people at large but to the royal Ahom Court too. The Cali 

nac which became extinct from Barpeta Sattra is now vigorously practiced in the 

Kamalabari group of Sattras. 

Indigenous elements in Sattriya Dance of diverse communities of Assam 

The Sattriya dance of Assam grew out the traditional synthesis of the indigenous folk 

elements and various extraneous cultural influences. Sattriya dance has extensive use of 

gestures, movements and rhythmic syllables with folk dances of different tribes and races 

of Assam, namely Bodo, Kachari, Mising, Deori, Karbi, Moran, Rabha etc. Indigenous 

elements of some other tribes such as Naga, Mizo, Khasi, Jayantias and Garo also found 

their way into Sattriya form. 

The Natyasastra of Bharata wherein a four-fold classification of local usages or 

pravrttis, namely, Dakhinatya, Avanti, Pancala Madhyama and Odramagadhi on the basis 

of dress, manners and costumes, and professions engaged for the purpose is made. The 

name of Pragjyotisais included in Odramagadhipravrtti of the said classification.  Various 

important characteristic of Odramagadhipravrtti as mentioned in the Natyasastra may also 

be found in the classical pattern of dance of Assam. 

As mentioned in the Natyashastra, one of the important characteristics of Odra-

Magadhi style is anti-clockwise entry to the stage. And this feature is observed in most of 

the folk dances of Assam and the same is rigidly followed in Sattriya Dances.Sattriya style 

has extensive use of natural movements in an improvised way. In Cali nac and 

Jhumuranacthe beginning movement accompanied by the rhythmic syllables "Jinthak” is 

similar with that of the beginning part of Bodo folk dances of Bagurumba dance and 

Bordoishikhla. The only difference is seen in the use of the palms of hands which are kept 

downwards, whereas in Sattriya, Alapadma Hasta is used. Also, a supple movement known 

as Ulah or weightlessness and Hali or dipping movements are predominantly and 

profoundly seen in Sattriya dance which can be compared with many tribal dance forms 

such as those of the Rabha and Bodo. Deodhani dance too. Has this kind of characteristics 
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of Ulah and Hali. 

A considerable number of ground exercises or Mati-Akhora and cadence of 

movements and rhythmic patterns might have been derived from folk origin. Athulan, 

Thiyalan and Bagh jap (some of the ground exercises) are thus identical which are 

employed in the Devadasi dance. The widely used foot movement Tewai has got its parallel 

in the dhol performance. Sari pak, used in Sutradhariand Jhumurahgot its parallel in the 

Bai Dimasa dance prevalent in the North Cachar district. It is also resembles the frequently 

used Takuripak of Bihu dance, which might have been the original source of Sari pak. The 

following Mati-Akhoras have their parallel in Deodhani dance. They are Tewai, PaniHisa, 

Fulsinga, Arpana hasta, Makara gusua, Mujura hasta, Thiyamuruka and Utplanavas or 

Jap including Baghjap. Sankaradeva thus adopted certain techniques and movements from 

the ancient and folk dances of Assam of diverse tribes and communities in composing the 

Sattriya dance. 

Bhagawati, Ananda Mohan. Sattriya Nrtya Git Bhaonat Purbanchaliya Pravab, 

mentioned about the foot movements of Lahonrtya of the Jayantia, Wangla dance of the 

Garos and Khasi dances having similarities with the techniques and foot movements of 

Sattriya dance. some characters of In Ankiya Bhaona, some characters uses certain foot 

movements while entering the stage and during Yuddharnac(war dance) which is similar 

with the war dances of Naga Tribe. Also it is seen that that some rhythmic syllables of Khol 

used in Yuddharnac resembles with the dances of tea tribes with the rhythm of Madala. 

 Ojapali was the ancient traditional performing arts of Assam presented with choral 

singing displayed by different categories of physical representation consisting of 

movements of the hands, feet, eyes, head and neck are evidently classical in nature. Ojapali 

forms are divided into two broad categories which include Biyah-gowa Ojapali and 

Suknanni Ojapali. Significantly, there are movements in the Sattriya dances similar with 

the Ojapali items. Different gaits are indispensible part of Ojapali dance movements which 

are known as bulan or Calana. To name a few, Hansinigati (goose gait), Hatibulan 

(elephant gait) and Mairabulanof Ojapaliare comparable to Hamsa gait, Gajalilagati and 

Mairacali of Sattriya Dance. Hastas of Raja (king) and Tanay aand also some other hastas 

used in Sattriya dance seem to have been borrowed from Ojapali dance. 

  It is also seen that Madhavadeva, Damodradeva and other disciples of 

Sankaradeva had borrowed a significant number of elements from Devadasi dance to 

mingle them with the Sattriya style. Cali nac is closely related with Devadasi dance. 
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Meanwhile the Kamalabari Sattra had preserved the Cali dance by adopting those elements 

in an innovating way. On the other hand, Dakshinpat Sattra had enriched the Sattriya dance 

style by adding a new number known as Natuwanac. On the other hand the Hajowalyacali, 

one among the eight different calinac seem to have direct influence of the temple dance of 

Hayagriva Madhava Mandir of Hajo. 

 Bihu dance of Assam has tremendous influencein Sattriya dance. Pataka, pallava, 

karka ,hyre, Maira, Lula and Madan or Karkat hasta( hand gestures) are used extensively . 

Particularly in Mising Bihu performance this hastasare used. Two kinds of foot works 

known as Leseriand LahiOra resembles to particular poses used in Hamjar and Mising 

Bihu respectively. Some of the rhythmic syllables of Bihu and Sattriya have striking 

similarities which testify the fact that classical Sattriya dance had absorbed the folk element 

to enrich the dance style through refinement. 

Conclusion 

The discussion proves that the diverse tribes and communities of Assam have 

accepted Sattriya tradition, and have been successful in continuation of Sattriya tradition 

and dance since six centuries till date. Sankaradeva‟s neo-vaisnavism was popularized 

among the diverse tribes and communities of Assam. The establishment of the Sattras and 

the Namghars contributed to the realm of art and culture as well as in moral and social 

uplift of the people at large. The liberal outlook of the Sattra based on equal footing being 

given to all the classes of devotees, minimization of rigorousness of caste distinction, 

upliftment of the socially downtrodden tribes up to the status of chief apostles etc. have 

paved a new vista for social upliftment which attracted all section of people and marked as 

a key component of Assamese Identity. Moreover, in present day context, the tea garden 

community forms an integral part of Assamese society, who has enriched the Assamese 

cultural entity by their significant contribution. 

The Aesthetic elements of Sattriya tradition and Dance have become a successful 

medium to propagate the various concepts of spirituality, moral education and other 

education. Sattriya tradition and dance is thus influential in formation of an Assamese 

Identity. In particular, Cali dance, a major form of Sattriya dance composed by 

Madhavadeva has played an important role in continuation of Sattriya tradition and dance. 

Different movements, hand gestures, foot works, dipping and jumping of Sattriya Dance 

resemble with tribal dance form of the region as Assam is a colourful mosaic of various 

socio-linguistic and cultural traditions composing of various forms of dance and music. The 
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huge mushrooming of Sattriya dance schools, Namghars, the huge exposure in national and 

international level proves the diversity of aesthetics and the participation from the diverse 

communities. 
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Teachers Effectiveness in Classroom Teaching at Lower Primary School 

with special reference to TET Qualified Teacher in Dhing Area of Assam 

 

Lipika Afruz 

 

Children‟s future is more dependable on the education which he/she receives at 

elementary level. This stage of education is the beginning of their educational career. This 

stage (Lower Primary) of education is preparation for secondary stage of schooling. 

Teacher plays a very significant role in the field of education. Teacher provides 

educational, vocational and personal guidance to the student. L.P school plays an important 

role in the life children. They develop study habits among the children. Education is an 

acquiring knowledge and gaining experience. Education is the modification human 

behaviour.  Education makes man eligible to adjust in the society by acquiring knowledge. 

Education helps human to solve any problem of their life.   Education act as means for a 

civilized and socialized society. Education makes man educated, civilized and cultured. 

Teaching is not a mechanical process, it is a challenging profession. Teaching is an 

inspirational profession and inspiration from teacher is the greatest motivation. A teacher is 

an artist, because teaching is an art. Teachers are the main pillar of success. TET (Teacher 

Eligibility Test) examination was held for the first time in Assam in the year of 2011. TET 

is an Indian entrance examination for teachers. It was conducted by both the government of 

India, state and central. Most of the state conducted their own TET Examination. The TET 

test is conducted in order to accomplish the goals of the Right to Free and Compulsory 

Education Act. 

 

 

Keywords: Education, Knowledge, Teaching, Inspiration, Motivation, Effectiveness, Motivation, 

Pillar, Art. 

 

Introduction 

 

Education is a acquiring knowledge and gaining experience. Education is the 

modification human behaviour.  Education makes man eligible to adjust in the society by 

acquiring knowledge. Education helps human to solve any problem of their life.   Education 

act as means for a civilized and socialized society. Education makes man educated, 
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civilized and cultured. Children‟s future is more dependable on the education which he/she 

receives at elementary level. This stage of education is the beginning of their educational 

career. This stage of education is preparation for secondary stage of schooling. In the field 

of education the role of teacher is very important. A teacher has more responsibilities, 

teacher need to work as parents, guardian and guide of a student. They provide educational 

guidance, academic guidance and personal guidance to the student. The progress of a 

student and also a nation, is ultimately depends upon the teachers because, teacher is the 

backbone of a nation ( Cardoso, 2014). 

 

Teaching is not a mechanical process, it is a challenging profession. Teaching is an 

inspirational profession and inspiration from teacher is the greatest motivation. A teacher is 

an artist, because teaching is an art. Teachers are the main pillar of success (Simpson, D, 

Jackson, M., and Aycock, J. 2005). TET (Teacher Eligibility Test) examination was held 

for the first time in Assam in the year of 2011. TET is an Indian entrance examination for 

teachers. It was conducted by both the government of India, state and central. Most of the 

state conducted their own TET Examination. The TET test is conducted in order to 

accomplish the goals of the Right to Free and Compulsory Education Act. 

 

According to a study by the Heob, Kalogrides and Beteille more effective schools 

are able to attract and hire more effective teachers. This implies that in the long run, quality 

teachers hired is important determinant of effectiveness of schools and as well as that of the 

students. Hence, it is imperative to have a recruitment preceding which facilitation the 

selection of quality teachers. A step towards this direction was taken with the introduction 

of "Teacher Eligibility Test" (TET) of the minimum eligibility criteria to apply for a 

permanent primary or elementary teaching position in government schools. TET was 

considered to be an important step on ensuring teacher quality (Key and Sass, 2019) 

 

Need and Importance of the study 

Teacher plays a very significant role in the field of education. Teacher provides 

educational, vocational and personal guidance to the student. L.P school plays an important 

role in the life children. They develop study habits among the children. The significance of 

the study is to know about the teaching effectiveness of TET qualified teacher because the 

government of India introduced TET scheme to improve standard of teaching in LP. This 
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study is important to know about attitude of working TET qualified teacher at their 

profession as a teacher.  

 

Objective of the study 

1. To study the teaching effectiveness of TET qualified teacher's at L.P school under 

Dhing G.P of Nagaon. 

2. To study the teaching efficiency between male and female teacher‟s at L.P school 

under Dhing G.P of Nagaon. 

 

Delimitation of the study 

The investigator delaminate the study, a study on teacher‟s effectiveness in 

classroom teaching at L.P school with special reference to TET qualified teacher at some 

selected area of Dhing GP of Nagaon District because it is not possible for the investigator 

to study a vast area like Nagaon District within few days. 

 

Review of literature 

The extensive study" related literature is considered essential for a researcher to 

start his/her work. The review of related literature enables the investigator to find the limits 

of his field of bring an the researcher up to date work which others have done and this to 

state objectives problem designing the study and developing devices for collection of data. 

 

Cheung (2008) reported that Rand Corporation researchers employed in their 

original study were interested in general teaching efficacy and personal teaching efficacy.  

Berman and McLaughlin (1977) and Armor et al. (1976) conducted research that helped 

define the terminology of efficacy as a broad notion of a teacher‟s “sense of efficacy and 

later shortened to teacher efficacy” (p.752). Bandura‟s (1977) theory and research provided 

the second theoretical framework of self- efficacy. He proposed that “teacher‟s efficacy is a 

type of self-efficacy.” which he defines as “the outcomes of cognitive process in which 

people construct beliefs about their capacity to perform at a given level of competence” (p. 

480).  He suggested that peoples‟ beliefs have an effect on their efforts particularly their 

determination or flexibility when encountering problems, and the ways they cope with 

anxiety they experience in dealing with challenging situations (Bandura, 1977).   
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Bandura suggested that teacher efficacy consists of personal teaching efficacy and 

professional teaching efficacy (as cited in Cheung, 2008). Personal teaching efficacy refers 

to individual‟s accountability, how a teacher acknowledges student learning. On the other 

hand, professional teaching efficacy is the teacher‟s conviction that every teacher possesses 

the capabilities to affect what Wheatley termed “external factors” (as cited in Cheung, 

2008). Drawing on the theories of Rotter (1966) and Bandura (1977), Gibson and Dembo 

(1994) designed a 30item instrument based on Rand Corporation researchers‟ (Tschannen- 

Moran et al., 1998). Gibson and Dembo found that teacher efficacy consists of teaching 

efficacy, general teaching efficacy, and personal teaching efficacy (Cheung, 2008). Their 

findings were consistent with the Rand studies.  Rotter (1966) had contrary ideas in regard 

to self-efficacy.    

Bandura (1977) emphasized the distinctions of his theory and that of Rotter, (1966) 

when he implied that individuals trust themselves to perform some activities (perceived 

self-efficacy) which differ from the “beliefs about whether actions affect outcomes (locus 

of control)” (p. 481).  Rotter (1966‟s theory of internal-external locus of control explores 

underlying beliefs and associations “between actions and outcomes, not with personal 

efficacy” (p.481). An individual may hold the belief that a specific outcome is “internally 

controllable caused by actions of people” (p.481) though he or she may still lack 

confidence in achieving the desired actions. (Goddard, Hoy, & Woolfolk Hoy, 2000).     

 

Methodology 

The dictionary meaning of research is a “systematic creative work”, “the systematic 

investigation into and study of materials and sources in order to establish facts and reach 

new conclusions”. 

 

Population and Sample 

The study was confined to only the L.P schools under Dhing G.P area of Nagaon 

District, Assam. The sample for present study has been confined to 40 numbers, there are 

20 student and 20 teachers from 10 L.P schools which included both male and female 

teachers. These schools are-  

1. 315 No. Kawaimari Muktab.  

2. Goria Kawaimari Balika Muklab.  

3. 893 No, Balikotia Prathamik Vidyalaya.  
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4. Balikotia Balika Prathamik Vidyalaya. 

5.  Balisatia .S.N.L.P School.  

6. Goria Kawaimari L.P. School. 

7.  Ismalia Muktab. 

8.  Dhingbari L. P. School. 

9.  Dundumia Prathamik Vidyalaya. 

10. Dogaon Prathamik Vidyalaya 

 

Tool for Data collection 

The present study falls under descriptive survey method. It is a part of quantitative 

research. It is mainly based on collection data by questionnaire. The respondents of 

questionnaire are L.P school teacher and student.  

 

 

Sources of Data collection 

All the data are collected from primary sources. The investigator prepares two sets of 

questionnaire for collection of data. 

 

Data Collection procedure 

Data collection procedure is very complex work. The investigator has collected data from 

the selected sample by personally visiting the schools. At first, the investigator meets the 

Head Master / Mistress personally and told him/her and then about with the distributed the 

questionnaire among the teachers. The investigator distributed questionnaire among the 

teacher and students to collect their response. After distribution of questionnaire among the 

teachers and students, the investigator said that he will collect the questionnaire after school 

one day. After one day, investigator collects all the data from teachers and students. After 

collection of data investigator analyze the data. The investigator use some forms of 

statistical measures to describe the result of the study. After collecting questionnaire the 

responses that the teachers and students made were tabulated as Table No-I as and Table 

No-II. 

 

Data analysis and interpretation 

Analysis: Dictionary meaning of analysis is “detailed examination of the elements 
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or structure of something. 

Interpretation: Dictionary meaning of interpretation is “the action of explaining the 

meaning of something” 

The present study was confined under 40 numbers (it includes 20 teacher and 20 

students) of sample from different L.P school. 

 

Objective wise analysis 

Objective-1: To study the teaching effectiveness of TET qualified teachers at L.P 

school under Dhing G.P of Nagaon. 

 

Table: 1 

Teaching Effectiveness of TET Qualified Teachers at L.P school under Dhing G.P of Nagaon 

Serial 

No. 

Question Yes  No 

1 Do you think methods of teaching used by TET qualified are more 

effective? 

16 04 

80% 20% 

2 Do you think teaching is a respectful profession? 20 0 

100% 0 

3 Do you think teaching is a challenging profession? 19 01 

95% 05% 

4 Do you think there is any difference between TET teacher and 

general teacher? 

10 10 

50% 50% 

5 Are you satisfying the jobs of L.P School? 19 01 

95% 05% 

6 Do you think there is any difference between male and female? 05 15 

25% 75% 

7 Are you facing any difficulty in controlling students? 07 13 

35% 65% 

8 Do you believe in strict discipline? 05 15 

25% 75% 

9 Are you feeling happy about your salary? 12 08 

60% 40% 

10 Have you teaching students impartiality? 18 02 

90% 10% 

Source: Field Survey, 2021 
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After careful study, the investigation found that the 80% teachers opined that 

methods of teaching used by TET qualified are more effective. The investigator found that 

100% teachers opined that teaching is a respectful profession.  95% teacher opined that 

teaching is a challenging profession. It was found by investigator that 50% TET teacher 

opined that there some difference among TET and general teacher.  95% of teacher opined 

that they are happy doing a job in L.P school.  The investigator found that 75% teacher 

opined that there is no significant difference among male and female teachers teaching. The 

investigator found that 35% teacher opined that they face difficulty in controlling student 

but 65% teacher didn't face any difficulty controlling student. It was found by investigator 

that 75% teacher didn't believe in strict discipline. The investigator for found that 60% 

teacher answered positively towards their salary and 40% teacher are not happy about their 

salary. The investigator found that 90% teacher opined that they provide education without 

any discrimination. 

 

Objective-2: To study the teaching efficiency between male and female teachers at L.P 

school under Dhing G.P of Nagaon. 

Table II 

 

Teaching Efficiency between Male and Female Teachers at L.P school under Dhing G.P of 

Nagaon 

Serial 

No. 

Question Sir Madam 

1 Who can teach better? 12 08 

60% 40% 

2 Who reaches school at time? 15 05 

75% 25% 

3 Who maintain highly strict discipline? 08 12 

40% 60% 

4 Who maintain good behaviour among student? 09 11 

45% 55% 

5 Who enters at classroom timely? 12 08 

60% 40% 

6 By whom blackboard has been used mostly at time of classroom 

teaching? 

14 06 

70% 30% 
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7 Who can better used body language in the classroom while teaching? 09 11 

45% 55% 

8 Who maintain a good communication among parents? 17 03 

85% 15% 

9 Who participates in different activities organized in the school? 18 02 

80% 20% 

10 Who can teach more lovingly? 10 10 

50% 50% 

Source: Field Survey, 2021 

 

Through this study the investigation found that 60% student answered that male 

(TET) can teach better. The investigator found that that 75% student opined that male 

teacher reaches school at time same of the school 25% Student opined that female reaches 

at time. 60% student opined that female teacher maintain highly strict discipline. The 

investigator found that 55% student opined that female teacher (TET) behave smoothly 

towards student and 45% student opined that male teacher behave smoothly with the 

student. 60% student opined that male teachers (TET) enters at classroom timely.  The 

investigator found that 70% student opined that male teacher (TET) can mostly use the 

blackboard in the time of teaching. The investigator found that 55% student opined that 

female teacher mostly used play way method classroom. 85% student answered that male 

teacher (TET) maintain a good communication among parents. 80%of student opined that 

male teacher is mostly participating in different activities of school. The investigator found 

that 50% student opined that male teacher more lovingly and 50% student opined that 

female teacher more lovingly. 

 

Major findings of the study 

1. The study was conducted to know the teaching effectiveness of TET qualified teacher 

at L.P school. From the study it for was found that most of the TET qualified Lower 

Primary School teachers have favourable attitudes towards teaching. 

2. Through this study it was that there are same difference was obtained among male and 

female teachers teaching. 

3. Through study this it was found that there is no significant of difference was among 

TET qualified teacher, and general teacher. 
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4. Appointment of TET in most of the L.P school, it was found that there favourable 

improvement in teaching, changes attitude towards religions, favourable language 

development. 

5. Through this study investigator found many TET teacher faces lodge problems as 

facilities. Distance between school and lodge is time taking. Especially for female 

teacher. 

6. Through this study investigator found that some TET teacher's are wder 

graduate. They leave study when they are qualified TET Teacher. And some of them 

continued their study thorough distance education. 

Suggestions 

1. Through this it was found that some of the TET teachers poor transportation problem. 

So, efforts are to be made to overcome this problem.  

2. To provide proper Lodge/Quarter facilities for TET teachers, especially for female 

TET Teacher.  

3. TET teacher under graduate, they must be continued this study through distance 

education, such as- IDOL, IGNOU. 

4. There should be appointment of to female TET teacher at L.P. school. 

5. There should be proper infrastructure facilities in the L.P school, these are more 

classrooms for classes, teachers common Room, own play ground, sanitary facilities, 

well ventilated classroom, desk-bench, table, proper electricity facilities. 

6. School should provide mid-day-meal regularly.  

7. Training facilities should be provided to TET teacher yearly. 
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Andragogy in Indian culture and the Gurukul system of education 

 

Rajbir Saha 

 

Abstract 

Although schools, colleges and universities form part of education, they are usually limited 

to the formal dimension of education. Education can also be informal or even informal. In 

essence, it is the process of meeting reality and opportunity; to encourage and give time for 

exploration. Education can take place in formal or informal settings, and any experience 

that has a formative effect on the way one thinks, feels, or acts can be called education. The 

approach to teaching is called pedagogy, whereas here andragogy is a term originally 

coined in 1833. These can be seen as two different sets of approaches to learning. As a 

whole, however, there is general agreement that andragogy is more student-oriented than 

traditional pedagogy. Thus, on the surface, andragogy seems to be a systematically better 

alternative to pedagogy. However, it is not without its own share of criticism. In the context 

of India, the similarities between certain principles of andragogy and the Gurukula system 

have not been noticed before. The system of andragogy initially required only 'adult 

learning', needs to be analyzed in the Indian context; specifically, within the confines of the 

Gurukula Education system. In other words, how has the education system progressed 

through the ages in this highly diverse country? Were andragogy principles always 

prevalent in Indian culture? 

 

Keywords: Education, Andragogy, Culture, Gurukul system. 

Introduction 

The Charter Act of 1813, passed by the British Parliament, extended the East India 

Company's charter for another 20 years. This law is notable for establishing the 

constitutional status of British Indian territories for the first time. The British Government, 

as a provision under this Act, will play a greater role in the dissemination of Western 

Education in India. This Act, in many ways, marks the origin of the spread of the Western 

model of pedagogical learning in India. Before that, there was an education system based 

on religious background and even professional background from paathsalas, madrasas, to 

Gurukulas. The scope of this article will be limited to examining the Gurukula systems, as a 

challenging task to review the systems of educational institutions of all the various classes 
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common in Indian Civilization. 

Objective 

To study the cultural gap in andragogy and comparing with the gurukul education 

Research Methodology 

The present paper is in form of explanatory and descriptive in nature. To achieve the 

purpose of the study secondary based literature has been considered to analyze the data. For 

the study secondary sources of information or material were collected from journals, books, 

articles or magazines. 

Analysis 

1. Andragogia - meaning 

The term "andragogy" was first invented in 1833 by Alexander Kapp, a German educator. 

Andragogy, by Eugen Rosenstock-Hussy, has been integrated into a philosophy of adult 

education. Later, the American educator Malcolm Knowles became very famous in the 

United States, through the spread of andragogy as an educational model. Knowles argued 

that andragogy (Greek: "man's guide") differs from the more traditional word pedagogy 

(Greek: "child's guide"). The philosophy of andragogy is an attempt to establish a theory 

for adult learning in particular. Knowles points out that adults are self-directed and expect 

choices to be made. This fundamental element needs to be discussed in adult learning 

programs. 

2. Distinctive signs of Andragogy 

Since most educators are familiar with pedagogy, andragogy is characterized by experience 

as opposed to pedagogy [1]. The learner is self-directed, an adult's vast experiences are 

applied to knowledge, a learner is ready to learn at a certain point in life, adult learning is 

problem-focused, and the adult is internally guided. Additionally, Knowles believes that the 

adult education facilitator should create a learning environment where the learner actively 

participates in each stage of this stage. 

3. Principles of Andragogy: 

Adult education is not mechanical memory, but is based on awareness, organization and 

synthesis of knowledge. There are six essential principles of adult learning: 

2 

 

a. The need to know - Adults need to understand why they need to learn something before 

they start learning it. A participant preference is the decision to teach; an autonomous 
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initiative. 

b. Self-concept - When a person shapes their self-concept, they go from a dependent 

personality to a self-directed person. Self-awareness and acceptance are sought through 

education. 

c. Experience - With maturity, a person accumulates a growing wealth of experience that 

becomes a greater learning resource. 

d. Readiness to learn - As an individual matures, his ability to learn is increasingly adapted 

to the evolutionary tasks of his social position. Education inspires new talent to grow and a 

variety of possibilities to remember. 

e. Learning orientation - As a person matures, his time perspective shifts from an 

application of deferred knowledge to immediate application and thus his approach to 

learning moves from one subject to another. Education promotes a global vision and opens 

up new possibilities for continuous development. 

f. Learning Motivation - Learning inspiration matures internally. True education, therefore, 

requires a life of self-learning. 

4. Criticisms of the Andragogical Model of Learning 

Knowles has had a substantial influence on adult education through the verbalization of 

problems, techniques and challenges in adult education. However, several questions 

remained from a critical reflection on her work. There has been a lot of criticism of 

andragogy. But I will limit myself only to those that are relevant to the purpose of this 

article - 

a. Andragogy as a model of age-limited learning - Some critics have pointed out that, 

considering the sound andragogic principles of learning, it does not in any way follow that 

the andragogic model of learning should only be used to teach adults. Knowles has 

modified his views that Andragogy only referred to adults and assumes that pedagogical 

andragogy reflects, as appropriate, a continuum from teacher-to-student learning and that 

both approaches are important for children and adults. It has also been argued that 

inequality in learning is not due to age and stage of life, but to individual characteristics and 

differences in "material, culture and strength". 

b. The Cultural Gap in Andragogy - Andragogy lacks the relevance of indigenous 

education in learning. Opponents of andragogy believe that the ideas that have been put 

forward do not follow cultural standards and that they actually mimic the West [6]. Where, 

in fact, is the spiritual element in learning? Andragogy is presented as a rational and 
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analytical learning process that rejects the importance of indigenous education, or the 

education of the "native". 

5. Culturally diverse education: is it okay? 

The teaching of indigenous knowledge, models, methods and content within formal or non-

formal education frameworks is a particular topic of indigenous education or culturally 

diverse education. Culturally diverse education can be classified on the basis of three basic 

principles which are: 

a. A connection between learning and one's own distinctive culture. 

b. An awareness of the different ways of understanding 

c. Incorporate indigenous education 

It was also emphasized that education for indigenous peoples is education both in life and 

in the essence of the spirit. The essences of the spirit that guides us as well as the energies 

that surround us are part of this form of education. Indigenous societies should "reclaim 

and re-evaluate their languages and [traditions] and thus increase indigenous students' 

educational performance", thus ensuring their survival as a community. Indigenous ways of 

learning in various cultures and countries have been identified from a growing body of 

scientific literature. Learning in indigenous cultures is a mechanism in which all members 

of the group are involved. Even in business, indigenous education has a role to play. In 

management, four principles of andragogy can be implemented in order to develop a 

business education that is indigenous to. Cultural ways of learning (e.g. storytelling) to 

disseminate cultural knowledge. 

b. Learning can be collaborative. 

c. The practical and theoretical elements can be combined according to the needs of the 

indigenous community. 

d. The motivation can be collective. 

 

 

6. Introduction of Western education in India 

The advent of Western education can be traced back to Wood's Dispatch in 1854, which 

officially undermined the "practical value" of native texts and generally introduced a 

system of education with English as a means of teaching. Before this, there were other 

indigenous learning institutions, one of which was the Gurukula education system. An 

enlargement of the Indian horizon, an appreciation for English literature and institutions, a 
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protest against certain traditions and aspects of Indian life and a growing desire for political 

change were provoked by English education in British India, the new education did not it 

suited anyone for trade or industry; government service was his primary focus. The goal of 

passing exams with honors is dominated by modern Indian education; this goal was 

practically non-existent in ancient India. 

7. Education in Gurukula - A look into the past  

A Gurukula or Gurukulam in ancient India was a kind of spiritual education system with 

shishya ("students" or "disciples") residing in the house of the spiritual guru himself. 

Students will learn from the guru and support the guru to carry out routine daily household 

chores in his daily life. However, some scholars suggest that practices are not a trivial and 

rather necessary part of education to instill self-discipline among students. What was taught 

in these educational institutions is a question that many experts have examined, as well as 

how education was delivered. The tradition of ancient Indian education has spanned many 

generations, so we inevitably notice major improvements in the curriculum over the course 

of several centuries. This is only natural; the curriculum is intimately related to that of a 

persongoals and ambitions. In order to prepare each one for the call he was to follow, 

education was given. If the outlook on life changes or new branches of knowledge emerge, 

large curriculum changes in schools and colleges become inevitable. 

8. The principles of Gurukula 

Many principles had to be followed in Gurukula's education system. Those that are relevant 

to the purpose of this document are: 

a. Promotion of social efficiency and happiness - Taking into account the student's 

background: education was not imparted only for the sake of culture or to improve mental 

and intellectual powers and abilities. Indirectly but effectively, these goals were certainly 

promoted, but above all to train each person for the "call" that she had to obey. The 

company had adopted the division of occupation theory, which in later periods was 

governed mainly by the principle of inheritance. Exceptional talent could always choose the 

career he liked; however, it was considered in the interest of the common man that he 

follow the vocation of his family. The educational method was intended to qualify the 

members of the new generation for their predetermined life spans. In their profession, every 

trade, corporation and family educated their children. This pattern may have sacrificed only 

the individual inclinations of a few people, but it certainly served many. 

b. Education as equal cooperation - The ancient Indians believed that education was not a 
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passive or one-sided mechanism and that only when absolute and voluntary cooperation 

comes from students can it be capable of achieving maximum results. They need to 

experience the urge to learn more knowledge; then they will be happy to teach you. It 

would be useless to spend time and work on educating insincere students if there is no 

genuine desire for learning and development. 

c. Education for all - As education was considered the best organization for a better society, 

it was obviously emphasized that all who were eligible for education should be available. It 

was not seen as the luxury of those lucky few, as in ancient Greece, who had the time to 

devote them to its purchase. Free education has been well known in India since ancient 

times. This education was conventional and not very profitable, but poor students could get 

it for free, with the exception of some personal teacher services. Nehru notes that Hindu 

and Muslim practices were identical in this respect. 

Observations 

From Gurukula's principles that once existed, some very striking similarities can be 

observed that hold true for the andragogic model of learning, such as – 

a. The student's background in Gurukulas' education system played a crucial role. 

Education was, as we have seen, given based on the background (mostly occupation-based) 

of the learner. 

b. Readiness to learn was necessary to be in the learner as learning in ancient India was 

seen as a uniform cooperation. 

c. Learning, being based on the learner's background, and to prove useful for the learner's 

trade and occupation was life-centered and task-centered, just like in andragogy. 

d. The student must have internal motivation to learn before being sent to Gurukula. The 

Guru would admit his student only after he has tested the thirst required to learn. Therefore, 

learning was less an economic activity and more an activity for the genuine pursuit of 

intellectual development. These educational merits were withdrawn from the educational 

opportunities of the British era when Western education was implemented following 

Macauley's "Minute of Indian Education" in 1835, through which he expressed his view of 

replacing a "useful school" for the current education system. 

Conclusion 

Besides the similarities that the gurukula learning system shares with the andragogic 

learning model, the andragogic learning model also had some inherent limitations, as 

pointed out at the beginning of this article. One such limitation was that the andragogic 
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learning model, at least in its early days, was presented as age constraint. While reading the 

accounts regarding the Gurukula Learning System, we can easily determine that this 

education system is not only open to children or adolescents, but that even adults will 

accept themselves and receive vocational training for their profession to the guru. Many 

scholars in the field believe that the "transformative capacity" of indigenous peoples to 

promote autonomy and justice is present in indigenous education and knowledge. Thus, in 

some ways, Indian learning has outstripped andragogy as a model of education until pre-

colonialism. According to Gandhi, education should focus on indigenous culture because 

otherwise it would turn them into foreigners in their own country. Thus, according to 

Gandhi, education should be based on indigenous culture. Gandhi drew the attention of his 

audience to non-formal indigenous education. With the announcement of the New 

Education Policy (2020), the system that works even after the beginning of British rule in 

India, attempts have been made to liberalize the degree of pedagogical learning prevalent in 

our country to some extent. But we still have a long way to go. 
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Problems of Youth and Need of Guidance among the Scheduled Caste 

Students of Balipara Development Block of Sonitpur District of Assam 

 

Minakshi Das 

 

Abstract 

The Scheduled Caste people have remained socially, economically and educationally 

backward since the beginning of the caste stratification of the Indian society. The problems 

of scheduled caste students are not only social, economical and educational; they are rather 

complex, involving many factors. Since the beginning of the caste stratification of Indian 

society, the persons of scheduled caste have remained not only backward but were 

considered untouchable and discarded. Most of the scheduled caste people are suffer 

inferiority complex in front of the upper caste people of the society due to showing of caste 

discrimination attitudes towards them. In this context youth problems are arises among the 

scheduled caste students. Adjustment problem in the society is the biggest cause of growing 

up the problems of youth among scheduled caste students. The youth problems also arise for 

their social status and economic condition of their family. Illiteracy of their parents also 

creates many more problems for them towards the social upliftment and the development of 

better personality. If we unable to guide them in right way at the right time, their abilities, 

capacities and potentialities will be destroyed and they become the worst destructors of any 

strong foundation of our society. 

Keywords: Scheduled Caste, Problem, Youth, Society, Student, Guidance etc. 

Introduction 

           Every society is stratified in one or the other way. The Indian society is also 

stratified on the basis of caste system. Caste plays a very significant role at all aspects of 

Indians such as marriage, occupation, kinship and lineage etc.  Scheduled Caste people are 

scattered all over India who generally live in the most of the rural areas. They considered as 

the deprived section of the society as their style of living is very poor. The Scheduled Caste 

people have remained socially, economically and educationally backward since the 

beginning of the caste stratification of the Indian society (Jayarama, 2010). The problems 

of scheduled caste students are not only social, economical and educational; they are rather 

complex, involving many factors. Since the beginning of the caste stratification of Indian 

society, the persons of scheduled caste have remained not only backward but were 

considered untouchable and discarded. Most of the scheduled caste people are suffering 
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inferiority complex in front of the upper caste people of the society due to showing of caste 

discrimination attitudes towards them. In this context youth problems are arises among the 

scheduled caste students. Adjustment problem in the society is the biggest cause of growing 

up the problems of youth among scheduled caste students (Kumar, 2021). The objectives of 

the study are to identify the problems of youth among the Scheduled Caste students in the 

study area and to know about the need of guidance among the scheduled caste students. For 

writing this paper descriptive and analytical methodology are applied here and the sources 

mainly used in both primary and secondary sources. The primary data are collected from 

respondents with the help of questionnaire. And the secondary data are obtained from 

various publish and records, books, magazine, journal, internet etc. This study is delimited 

only to the higher secondary students in the age group of 16-18years of the study area. The 

study is limited only 60 scheduled caste students. 

Scheduled Caste 

            The scheduled castes were the former untouchable castes of Hinduism. Besides the 

four traditional castes there was another group of persons even during the early days of 

chaturvarnya, who came to be described as untouchables because they were darker skin and 

were engaged in unclean occupations. These people were the outcastes and as such were 

socially atrocized by caste Hindus (Kallolikar, 2002). As the lowest strata in the society, the 

untouchables formed the fifth varna panchamans/chandals or the fifth caste. They were 

assigned a position very much lower than that of the sudras. Their hereditary occupations 

were street sweeping, scavenging, weaving, tanning etc. They were expected to do all the 

dirty jobs in the society, which others were restrained from doing. The scheduled caste 

people were stay away from the different levels of upper caste people. “The term Scheduled 

Caste was first coined by the „Simon Commission‟ in 1928 and later in the „Government of 

India Act 1935‟ while the caste were listed systematically in the 1931 census of India, the 

term Scheduled Caste was applied to these caste for the first time in the Government of 

India Act 1935 (Kallolikar, 2002). 

            The Scheduled Caste people have remained socially, economically and 

educationally backward since the beginning of the caste stratification of the Indian society. 

The problems of scheduled caste students are not only social, economical and educational; 

they are rather complex, involving many factors. Since the beginning of the caste 

stratification of Indian society, the persons of scheduled caste have remained not only 

backward but were considered untouchable and discarded. 
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Youth Problems 

            Youth is the most significant period of human life. The synonyms of youth are 

youngster, teenage, adolescent etc. It is the time of life span between childhood and 

adulthood. Youth is called as the revolutionary period of human life because in this stage 

various changes take place like physical, social, emotional etc. The youth have enormous 

physical and intellectual potential simultaneously they faced with great challenges and 

problems due to their rapid physical growth. G. Stanly Hall (1904) referred to the period of 

adolescent as a time of storm and stress. Youth problems can be referred to as all those 

problems and situations in the life of youth which require serious thinking and solutions of 

these problems. If these problems are not tackled they will make the youth unpleasant, 

frustrated, and maladjusted may hinder the progress of a society (Fazil, 2009) 

 

Guidance 

     Guidance is highlighted as a planned and organised work aimed at assisting the trainee to 

understand himself and his abilities and develop his potentialities in order to solve his 

problems. It is a concept of helping individuals discover and develop their psychological, 

educational and vocational potentialities to achieve an optimal level of personal happiness 

and social usefulness. Guidance is a process by which the individuals are assisted in making 

adequate adjustment to life‟s situations. Guidance programme is an organised service which 

aims at helping the individuals to understand themselves which means enabling them to 

know their abilities, aptitudes, interests, perceptions, needs, purposes, their assets and 

limitations. Guidance services also aims at providing the individuals relevant and necessary 

information about the world around him. There are various types of guidance such as- 

educational guidance, vocational guidance, physical guidance, personal guidance, social 

guidance etc. 

               Students constitute majority of the youth. Youth is the very crucial period in the 

life span of every human being as it is time of change, exploration, worries and problems. 

They involve in any acts of indiscipline and antisocial behaviour due lacking of proper 

guidance. If we unable to guide then in right way at the right time, their abilities, capacities 

and potentialities will be destroyed and they become the worst destructors of any strong 

foundation of our society. Without proper guidance of the youth, they may face various 

challenges and problems to cope up their life properly. Development of a society is possible 

only when the youths are guide properly and help them to develop an optimistic outlook for 
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the removal of undesirable situations which they have face. 

 

Delimitation of the study 

 This study is delimited only to the higher secondary students in the age group of 16-

18 years of the study area. 

 This study is limited only one developmental block under Sonitpur District. 

 The study is limited only 60 scheduled caste students. 

 

Operational Definition of the Key Terms 

         Scheduled Caste: It is very difficult to define the concept of Scheduled Caste in one 

sentence. Scheduled Caste people are also known as various terms such as- Untouchable, 

Socially weaker sections, Depressed classes, Outcastes, Harizans, Dalits etc. “The term 

Scheduled Caste was first coined by the „Simon Commission‟ in 1928 and later in the 

„Government of India Act 1935‟ while the caste were listed systematically in the 1931 

census of India, the term Scheduled Caste was applied to these caste for the first time in the 

Government of India Act 1935. (Kallolikar, 2002) 

          Youth Problems: Youth is called as the revolutionary period of human life because 

in this stage various changes take place like physical, social, emotional etc. The youth have 

enormous physical and intellectual potential simultaneously they faced with great challenges 

and problems due to their rapid physical growth. Youth problems can be referred to as all 

those problems and situations in the life of youth which require serious thinking and 

solutions of these problems.  

          Guidance: Guidance is a process by which the individuals are assisted in making 

adequate adjustment to life‟s situations. Guidance programme is an organised service which 

aims at helping the individuals to understand themselves which means enabling them to 

know their abilities, aptitudes, interests, perceptions, needs, purposes, their assets and 

limitations. 

 

Methodology 

For conducting the present study the investigator used Descriptive survey method. The 

investigator prepared the research study with the help of Descriptive survey method. 

Area of the study 

 The investigator took Sonitpur District, (Assam) for conducting the research. There are 
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seven educational block under Sonitpur District. Such as- Balipara block, Bihaguri block, 

Borchala block, Dhekiajuli block, Gabhoru block, Naduar block, Rangapara block. For the 

lack of time the investigator took only one educational block named Balipara block under 

Sonitpur District. In the Balipara educational block, there are about 34 clusters having ten 

Higher Secondary School in it. 

Statement of the Problem 

Scheduled Caste people are still backward in every aspects of their life. Though there are 

various plans and policies for them; they do not take necessary action for the upgradation of 

their standard of living. Hence the investigator identifies a problem that “A Study on The 

Problems of Youth and Need of Guidance among the Scheduled Caste Students of  Balipara 

Developmental Block, Sonitpur, Assam.” 

Sources of Data Used for the Study 

For conducting the present study the investigator used both Primary and Secondary sources 

of data. 

         Primary Sources: These consisted of the first-hand data that collected by the 

investigator by personal visit. 

          Secondary Sources: These data consisted of books, journals, research paper, theses, 

newspaper, magazine, etc that collected by the investigator for the study. 

Population 

           For the present study all the scheduled caste students in Balipara developmental 

block, under Sonitpur District was form in the population. 

 

Sample 

About 60 students from the total population had taken by the investigator to conduct 

the research study 

Sampling Technique 

          The investigator used Simple random sampling techniques to select the sample for 

conducting the study. 

Tools of Data Collection 

         For smooth conducting of the research study, the investigator used as a tool Self made 

Questionnaire and observation method for collected the data.  

Data Analysis and Interpretation 

        For this study the data were collected only from the youth students about their various 
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problems for the smooth adjustment on the society. In order to identify the different 

problems on the youth the investigator took the four main areas of the problems such family 

problems, school/ college problem, social problems and personal problems. According to the 

problems of the respondents the investigator felt very need to provide guidance for them to 

solve their problems in the right way. Hence the investigator provided another questionnaire 

to the students to identify that what type of guidance actually they need by focusing the 

educational, vocational, psychological and social guidance to the students. And after 

collecting the data from the respondents the investigator summarized the data in the 

following tables.  

Table no 1: Responses of the students on their various problems 

 

Serial 

No 

 

Statements 

Total No of 

Respondents 

No of 

Respondents 

in True 

No of 

Respondents 

in partially 

true 

No of 

Responden

ts in False 

1 My parents are uncaring of my 

needs. 

60 15 45 00 

2 

 

My parents don‟t help me in 

solving my problems. 

60 12 08 40 

3 

 

My parents discriminate 

between the position of son and 

daughters. 

60 25 30 05 

4 

 

My parents reject most of my 

request. 

60 40 00 20 

5 

 

I have difference with most of 

the ideas of my parents. 

60 37 20 03 

6 I am afraid of my teachers for 

no reason. 

60 12 16 32 

7 

 

I fear to tell my difficulties to 

the teachers. 

60 35 05 20 

8 

 

My teachers never appreciate 

me, however well I may 

perform. 

60 05 15 40 

9 

 

My teachers behave in a 

discriminatory manner. 

60 20 00 40 

10 

 

My classmates laugh at me. 60 18 00 42 

11 

 

If my social status were higher, 

it would have been much 

better. 

60 60 00 00 

12 

 

I feel ashamed at the poor 

economic condition of my 

60 50 02 08 
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family. 

13 

 

In spite my wish I hesitate in 

interacting with others. 

60 40 16 04 

14 

 

I take my dress as inferior 

before others. 

60 04 45 11 

15 

 

Others don‟t like to interact 

with my family or me. 

60 02 12 46 

16 

 

My family or personal 

incidents deeply sadden me. 

60 48 12 00 

17 

 

I feel inferior on account of my 

physical constitution. 

60 20 40 00 

18 

 

I am worried about my present. 60 60 00 00 

19 

 

I feel that I am inferior to 

others. 

60 54 06 00 

20 

 

I am worried as I am unable to 

decide which occupation to 

adopt in future. 

60 58 02 00 

 

 

Table no 2: Responses of the students on the need of guidance 

 

Serial 

No 

 

Statements 

Total No 

of 

Respond

ents 

No of 

Respon

dents 

in True 

No of 

Respo

ndents 

in 

partia

lly 

true 

No of 

Responde

nts in 

False 

1 

 

I need guidance in developing 

good physique. 

60 39 21 00 

2 

 

I need guidance in regulating 

my study and sleeping hours. 

60 60 00 00 

3 

 

I need guidance in getting 

status in my group. 

60 30 30 00 

4 

 

I need guidance in securing 

cooperation from my peers and 

my friends. 

60 20 37 03 

5 

 

I need guidance in accepting 

strong and weak points of 

others. 

60 52 08 00 

6 

 

I need guidance in developing 

self-confidence on me. 

60 60 00 00 
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7 

 

I need guidance in overcoming 

conflicts which arise in my 

mind from time to time. 

60 57 03 00 

8 

 

I need guidance in becoming a 

bit bold in my actions. 

60 44 16 00 

9 

 

I need guidance in developing 

in me the confidence for saying 

what I feel right. 

60 55 05 00 

10 

 

I need guidance in tolerating if 

someone tries to make fun of 

me. 

60 30 30 00 

11 

 

I need guidance in utilizing 

opportunities to develop my 

capacities. 

60 60 00 00 

12 

 

 I need guidance in developing 

more interest in studies. 

60 60 00 00 

13 

 

I need guidance in dividing my 

time proportionately for 

different school activities. 

60 60 00 00 

14 

 

I need guidance in developing 

in me the habit of hard work to 

secure good marks. 

60 60 00 00 

15 

 

I need guidance in developing 

in me the capacity of 

expressing my thought clearly. 

60 21 34 05 

16 

 

I need guidance in selecting 

right type of college courses. 

60 40 18 02 

17 

 

I need guidance in knowing 

about different vocation. 

60 58 02 00 

18 

 

I need guidance in knowing 

about the proper utilization of 

school holidays. 

60 53 06 01 

19 

 

I need guidance in knowing as 

to which of the careers will be 

suitable for me. 

60 60 00 00 

20 

 

I need guidance in arriving at 

some tentative vocational 

preferences for my future. 

60 60 00 00 

 

 

Findings 

 The present study reveals number of problems among the Scheduled Caste youth 
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and they have strong need in getting proper guidance for utilization of their talents and 

capacities by overcoming their problems. The investigator tries to notify some problems 

of the Scheduled caste students which they have faced. Such as- 

 Some of the students said that their parents were uncaring about their needs and 

rejected most of their request due to poor economic condition of the family. 

 Some of the parents have gender discrimination attitude and most of the ideas of 

their child also differ from them. 

 Majority of the students fear to tell their difficulties and problems to the teacher and 

many students said that they have faced the problem of discriminatory attitude from 

the teachers. 

 Most of the Scheduled Caste students feel that if they have higher social status, it 

would have been much better for them. 

 Majority of the Scheduled caste youth feel ashamed at the poor economic condition 

and they feel inferior to others and also hesitate to interact with others. 

 Most of the youth worried about their present and they unable to decide what 

occupation will adopt in the future. 

 Maximum of the students reveals that they have greater need of guidance in 

developing good physique as well as the personality. 

 They have strong need of guidance in regulating study habit and sleeping hours and 

felt very need in guidance for developing self confidence among them. 

 They strongly felt the need of guidance for overcoming their conflicts which arises 

in their mind also need guidance in accepting strong and weak points of others. 

 They also felt very need of guidance in utilizing their leisure time, opportunities and 

dividing their school activities proportionately. 

 Most of the students reveal that they have greater need of guidance in developing 

the attitude of hard working for securing best result. 

 Majority of the Scheduled Caste youth have greater need of guidance in knowing 

about different types of vocations which will suit best for their future. 

 

Suggestions 

           Education is the single most important means by which individuals and society 

can improve personal endowments, build capacity levels, overcome barriers and expand 

opportunities for a sustained improvement in their well being. But there are various 
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problems among the Scheduled Caste youth to develop their talents, potentialities and 

personalities. If we unable to guide them in right way at the right time, their abilities, 

capacities and potentialities will be destroyed and they become the worst destructors of 

any strong foundation of our society. For solving the problems of Scheduled Caste youth 

the investigator likes to express some idea or suggestion as follows- 

 Proper awareness campaign should be organized to create awareness about the 

importance of education in their lives. 

 The attitude of parents towards education should be improved through proper 

guidance and counseling.  

 Social and parental awareness should be providing with the help of some innovative 

idea and moral concern for removing the gender discrimination attitude from them. 

 Vocational institute should be implemented in the backward area for creation of 

new avenues.  

 The traditional occupation has to be regenerated with modern techniques. 

 Adult education should be encouraged to motivate the parents regarding the value 

of education.  

 Regarding the constitutional provisions, facilities, plans and schemes for the 

scheduled caste people should be published in wide range through mass media like 

television, newspaper, bulletin, wall poster etc. 

 The concerned authority should take appropriate steps to provide proper facilities 

for scheduled caste students. 

 Proper guidance and counseling programme should be provided in school regularly 

to solve their problems. And at least one guidance session should be included in the 

school routine on daily. 

 Vocational guidance should be provided to the students after passing out the upper 

primary session in the school. 

 Life skill education and vocational courses should be provided to the students 

according to their level of interest. 

Conclusion 

           Students constitute majority of the youth. Youth is the very crucial period in the 

life span of every human being as it is time of change, exploration, worries and 

problems. They involve in any acts of indiscipline and antisocial behaviour due to lack 

of proper guidance. If we unable to guide them in right way at the right time, their 
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abilities, capacities and potentialities will be destroyed and they become the worst 

destructors of any strong foundation of our society. Without proper guidance of the 

youth, they may face various challenges and problems to cope up their life properly. 

Development of a society is possible only when the youths are guide properly and help 

them to develop an optimistic outlook for the removal of undesirable situations which 

they have face. So there is strong need to provide guidance to the every student to 

overcome their unexpected problems. 
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Quest for Selfhood: Exploring the themes of identity and racial abuse in 

Abdulrazak Gurnah‟s By the Sea and Admiring Silence 

 

Himadri Borah 

 

Abstract 

Abdulrazak Gurnah is a Tanzanian-born British novelist. He is the author of highly 

acclaimed novels such as Dottie (1990), Paradise (1994), Admiring Silence (1996), By the 

Sea (2001) etc. He won the noble prize in literature in 2021 for his contribution towards the 

field of postcolonial writing and his ability to depict the life of uprooted refugees through 

his novels. The novels of Gurnah have postcolonialism as a prominent theme, where he 

tries to portray diverse socio-cultural effects on his characters. In his novels, 

Postcolonialism serves as a centre, and its different consequences as the fates of people. 

Being an immigrant himself, Gurnah was quite accustomed to the torments and vulnerable 

conditions of refugees. Through his works, Gurnah is successful in depicting how 

imperialism as well as the internal political upheavals of a country directly affects the lives 

of its citizens. This paper is based on how a person‟s identity is crushed down by the grip of 

a colonized fate, their struggle to fit in the so-called civilized society and their yearning for 

the home they have left behind. In both the novels By the Sea and Admiring Silence, the 

characters suffer the repercussions of existential crisis and dejected ethnicity. The 

distasteful attitude of British people towards the refugees serves as a mighty blow which 

baggage they have to carry throughout their life. Gurnah depicted the fragmented identity 

of the characters of the novels with minute speculations and enriched the novel with the 

detailed descriptions of their thoughts and emotions. 

Keywords: Identity, existential crisis, Postcolonialism, imperialism 

Introduction 

Illegal immigrants in the US have always been a matter of discussion. Set on the 

backdrop of this sensitive issue, both the novels Admiring Silence and By the Sea serves as 

a saga of refugees. In both of the novels, Gurnah emphasized on the inner thoughts and 

emotions experienced by the characters and used the stream of consciousness technique. As 

defined by the German-American psychologist Erik Homburger Erikson, identity crisis is a 
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psychological condition that occurs due to socio-cultural elements and a person‟s failure to 

perceive him as a self-fulfilling entity. It is a state of self-doubt and insecurity topped with 

perplexity. Gurnah strategically explored this theoretical concept through his characters in 

the novels. The novels are set in London, with the characters of African origin. Gurnah 

used London as a prime location to reflect the abominable condition of the immigrants and 

the treatment they get by the British people. The city of London and its people are 

representation of a colonial psyche, feared and disdained by the immigrants. The 

protagonist of the novel By the Sea Saleh Omer was originally an old man from Zanzibar 

who came as an asylum seeker, a refugee. Another main character Latif is also an 

immigrant who teaches in a university in London. Similarly, in Admiring Silence, the 

protagonist is an unnamed man from Kenya, who had left his home in his teenage years and 

settled down in London. Through these characters, Gurnah has sketched a vivid picture of 

the immigrants and their plights. They experienced the similar kind of dejection, isolation 

and out of the place feeling.  

The novel By the Sea is about the struggles and contemplations of the characters in 

order to escape from their horrific past. Saleh Omer is an old man who owned a furniture 

shop in Zanzibar. Due to the lawlessness and the mischievous danger that lingers upon each 

citizen in that place and lack of proper justice, Omer decided to leave his country. After 

losing his family, he decided to escape from there and put all his money to buy a plane 

ticket. He descended on the Gatwick airport in London where he introduced himself as an 

asylum seeker. Latif, a poet and a university professor is a man in his middle age. He 

settled down in London much before Omer did. Both of them belonged to the same locality 

in Zanzibar. Though they were not complete strangers, it was in London that they found a 

new connection between them. Both of them were unable to adopt the foreign culture and 

society. A deep sense of loneliness and the absence of warmth of a home in their lives 

made them dependent on each other. Omer‟s encounter with people from the detention 

centre and the house owned by Celia, where he was offered a few months of residence 

made him grew skeptical about his ethnicity and his identity. Latif too, though more robust 

in attitude than Omer, was unable to find the solace of home. He too has experienced the 

racial hatred in the streets of London. The novel is based on these traumatic experiences of 

the characters and their grappling with the idea of a solid identity. 

In the novel Admiring Silence, the plot revolves around the unnamed narrator. He is 
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a man from Kenya who works as a school teacher in London. He lived with an English 

woman named Emma and had a daughter named Amelia. From the beginning of the novel, 

he is being projected as a perplexed character, uncertain of his identity. He thinks himself 

as a „spineless‟ creature, not having proper confidence and self-esteem. He met Emma 

when he was working in a restaurant. Both of them spent twenty years together before 

Emma finally leaves him for another man. The novel is set in a tone of self realization of 

the narrator. He left Kenya to study in London. He left his home and did not go back until 

he finally got a chance to fly there. Twenty years later, when he came home, soon he 

realized that he was unable to acquire a proper identity in his entire life. Ironically, though 

he had a British passport, he was unable to recognize himself as one of them. He even lost 

his own people in this process. He was constantly in search of the warmth and comfort of a 

home. He was not married to Emma and feared all his life that she would leave him, which 

at the end became true. Though he was surrounded by many people, he was unable to 

present himself in true manner. He was always under suspicions, fears and judgments 

because of his race and ethnicity. In order to make himself trustworthy and his childhood 

more interesting in Emma‟s eyes, he lied and made up stories and created characters out of 

his imagination. The story is a tragic anecdote of the narrator and his quest for acceptance 

and recognition. 

Alienation and racial discrimination in Admiring Silence 

Admiring Silence is written in first person narrative about the plights of a forty two years 

old man settled in London. The novel describes the life of the narrator and his alienation in 

London and in his home country. The ubiquitous assumptions he had to face because of his 

ethnicity made him cynical. The first example of this assumption can be seen in his 

appointment with the doctor. Narrator was suffering from some uneasiness in breathing 

when he decides to see a doctor. It was found that his heart is „buggered‟. Though the 

doctor‟s intention was not to mock the narrator‟s racial identity, he simply told him that it is 

very common to have a buggered heart for Afro-Caribbean people, as they are prone to 

several other diseases. He assured the narrator of a high quality treatment and assumed the 

narrator might not understand such treatment exists. Due to his fragmented spirit, the 

narrator was not actually able to establish a proper relationship with his partner Emma and 

his daughter Amelia and both of them always taunted him for his fragile, unenthusiastic 

behaviour. 



129 

 

The racial discrimination is prominently evident in his relationship with Emma‟s 

family. The relationship between the narrator and Emma was not genuinely approved by 

her parents. Her father always wanted to flaunt the superiority of their race while her 

mother avoids maximum chances to have any direct conversation with him. Mr. 

Willoughby, Emma‟s father, often expected to hear a story from the narrator about the 

imperial triumphs of the British over the barbaric, uncivilized Black people. Mr. 

Willoughby perceived the withdrawal of imperial rule as an unfortunate incident for the 

colonized people. For him, they are incapable to govern or educate themselves. Whenever 

the narrator meets him, he always makes up some incidents of colonial encounters that 

prove the inefficiency of native people and glory of the colonizers. „Emperor Stories‟ as the 

narrator described them are not some barely made up stories but often the assumptions of 

the native British people. The narrator told him about how they were being fed the fruits, 

milk and other nutritious food in their schools. He described the high quality education the 

colonizers have imparted to the natives that broke the chains of ignorance and unrecognized 

fatal diseases and made them worthy of living a comfortable life. In such cases, Mr. 

Willoughby usually sighs heavily and asks the narrator that should they (he recognizes 

himself as a glorious colonizer) go back to their place and may be giving them 

independence was a very cruel idea. He expresses his worries that how these ignorant 

people are now being put in a derogatory position after their independence, where they 

quarrel with each other and lacks the basic hygiene and food supply. 

After the arrival of their daughter Amelia, the little importance he had in the family 

also vanished. At times he felt like an invisible entity, unworthy of any importance. In 

between the conversation of Emma and her mother, he always felt like an outsider.  

„I felt invisible to them. My voice sounded strange when I spoke in their midst, 

as if I was speaking in incomprehensible tongue. I found myself losing track, 

confusing words, and becoming tongue-tied. When they talked about me (or 

even me), it felt they were pitying me, that I was a victim of unavoidable natural 

forces, a cyclone or a cholera epidemic or an inherited deformity‟. (30) 

This fear of being an outsider, the fear of belonging to a brutal and inferior race 

deeply crept inside the narrator and took a permanent root. In his first job as a 

schoolteacher, he was totally unsatisfied with the job. He described the job as a kind of 

„daily persecution‟. He feared that one day the students are going to raise a rebellion 



130 

 

against him and humiliate him. This affected his personal relationships too. When the 

narrator got acquainted with Emma, he was skeptical about their relationship. Emma was 

the only English woman who was interested in him. This relationship shows how the 

narrator went through a transformation. The companionship of Emma made way to things 

he was otherwise unable to experience. He went to vegetarian cafes, jazz clubs, second -

hand book shops with her, where he was not welcomed earlier or feared of getting evicted. 

The pre defined line of having a racial identity in a barred him to enter to such places and 

made him alienated. But Emma perceived this alienness as heroic because she though him 

as a victim of long tyrannical historical oppression that their race has experienced. For her 

the calm and unperturbed nature of the narrator is a great thing as he does not have 

similarity with other people of his race, who are usually „feeble and unnerved‟. Emma was 

always interested to know more about his origin, his family and childhood. But due to his 

alienness he fabricated his stories and histories in a manner that can earn more affection 

from her. He designed his stories with a touch of melancholy and irony which made 

everything seem appealing. He underwent the fear that if Emma finds out that he does not 

have an exotic or traumatic past like she thought a native colonized person would have, it 

can reduce her affection towards him. In his stories, he invented the character of Uncle 

Hashim, who was actually a modified character based on his actual stepfather. He did not 

tell her about his own biological father who suddenly went missing one day and instead 

transformed his character to a maternal uncle who left home in his early age. All his stories 

were the concoction of truth and imagination to make it more exciting and to some extent 

distress the listener as they expected.  

The humiliation and isolation of belonging to a particular race was cultivated in his 

mind since his childhood. It is not only the narrator, but almost every child of that period 

who experienced the colonial abuse. In their school curriculum they were often described 

as a place heavily contaminated with almost all the social evils like slavery, poverty, 

inequality etc. The narrator had read about these insightful and deliberate descriptions as 

prescribed to them but he always doubted its authenticity and quoted them as „self-

magnifying lies‟. The sense of alienation had its root in him since his childhood. It all 

started when the narrator‟s biological father left him and his mother married to his 

stepfather. Abbas, actual father of the narrator was one of the many disillusioned youth 

during the period of political turmoil of independence. As his mother stated, there was no 

apparent reason for his departure but it was solely his quest for a more solid identity that he 
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left everything in his home country. To some extent, the terror associated with his father 

also inherited by the narrator. The similarity between them was remarked by his step-father 

as he said they were alike in the way they both afraid. 

Alienation of the narrator was not limited in the geographical location of London 

only. After twenty years, when the government of Kenya finally allowed people to fly in, 

he decided to visit his home and his family. The narrator left his home country when he 

was in his early twenties. After such a long interval, he felt out of place among his own 

people. He felt like an alien, an outsider. He became aware of the changes he had acquired 

throughout these long years in abroad. This awkwardness is the consequence of him being 

casting out from the society of British supremacy where he lives in. It has given him a 

sense of detachment with his surrounding and made him think of himself as a bizarre 

creature. And after so many years, though he was among his own people, people of his own 

ethnicity and religion instead of getting comfort, he found it unbearable.  

„I felt that I had to be alert all the time, as if everyone was looking to catch me out in 

some dereliction, probing my account of myself, the way I spoke, my observance of 

social rituals to see how I would reveal my distance from them.‟ (134) 

The dilapidated conditions of the country‟s economy, poverty and low living 

standard of people and the immoral political circumstances astonished him.  

Apart from the narrator, it was Ira, an Indian woman in her late thirties whom he 

met in his flight back to London. In the short interaction she shared with the narrator, she 

describes her transition from being superior to being abused and insulted. She was born in 

Nigeria and later on shifted to England with her family. In her childhood in Nigeria, she 

attended a special school for Indian girls where they were taught to think of themselves as 

gifted and beautiful among the savage, barbaric Nigerian natives. As she mentions about 

them „they were stupid and strong and dangerous, but had no brains. But as soon as they 

shifted to England, she and her brother had to encounter the vulgar racial meanness. Even 

though they got accustomed to such vulnerability, she was unable to embrace England as 

her own country or to attach any emotion to it. She described her inner verdict to the 

narrator like 

„I don‟t think I ever got over those early days, though. Even after all these years I 
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can‟t get over the feeling of being an alien in England, of being a foreigner. 

Sometimes I think that what I feel for England is disappointed love‟. (205) 

Identity crisis and racial abuse in By the Sea 

Gurnah has given a commendable insight about the life of displaced refugees and 

immigrants in his novel By the Sea.  Here, the central figures of the novel Saleh Omer and 

Latif suffers the deep loss of identity in various stages of their lives. Saleh Omer was the 

owner of a furniture shop that dealt with antique furniture owned by the colonizers. He was 

living a moderate life until his fate compelled his to leave his own country under some 

tragic circumstances. Omer landed in the Gatwick airport as a „refugee‟. He had to undergo 

the scrutiny of security officers in the airport which was his first legal encounter in a 

foreign land. „Refugee‟ and „asylum‟ were the only words he uttered in front of the security 

officer. He was able to conceal his ability to speak English until he encountered a bench of 

jury who took his case of illegal immigration. He was not in search of a miraculous good 

fortune, but he escaped just to live a life and to get a safe shelter. It was the election of 

Zanzibar in 1961 the misfortune befell on his shop. People were indulged in political riots 

and were hardly had any interest to buy expensive furniture. Later on, this degraded his 

condition to an extent that he had decided to leave his home country. The chain of events 

appeared traumatic for him that made his entire personality feeble and unconfident. He 

acquired the house Rajah Shaaban and lived there. But it brought so many disputes to his 

life ultimately resulted a long confinement and exile. His confinement is the consequence 

of prevailing condition of lack of proper justice and law in the small island of Zanzibar. 

Omer‟s family consisted of his wife Salha and his daughter, and he lost both of them during 

his days in prison. These tragic events left Omer devastated and fearful. When he reached 

London, after his detention and legal settlements Omer was offered a small flat to live in. 

Though it was more secure and comfortable than his previous abodes, his past experiences 

greatly troubles him. He himself confronts, .“ the streets make me tense and nervous, and 

sometimes even in my locked-in flat I find myself unable to sleep or sit at ease because of 

the rustlings and whisperings that agitate the lower air.”(3) 

The racial atrocity with Omer was evident in his shelter in a dark old shabby house 

owned by Celia. There, Omer was the laughing stock of two young refugees named 

Georgy, a Roma from Czech Republic and Ibrahim from Kosovo. He was directly 

addressed as „black man‟ by the boys. It was Omer‟s first encounter with the real world 
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after the detention centre. In the detention centre too, he experienced how people‟s race can 

be a determining factor for their disrespect and abuse. In the cold house of Celia, Omer 

found himself in a more disastrous condition. No one cares about his existence. No one 

cares whether he had eaten or not. There, Omer was treated as a mocking object, a 

ridiculous entity. He cursed Rachel and her co-worker, the lawyers who rescued Omer from 

the detention centre and left him in Celia‟s place. 

 „those two young champion of justice and human rights had delivered me to a zoo and 

then gone to see their friends and colleagues to boast about how many ministers they 

outwitted to get an old man out of the nasty detention centre and fascist clutches of the 

state and how now he was in the merciful hands of kind Celia and her playmates.‟ (59) 

   Omer compared these behaviors with a person named Alfonso; whom he met at the 

detention centre earlier and his treatment to dark skinned fellow refugees. It made him 

think of the kind of perception Alfonso had „…a black man, a lesser son of Adam than 

them, capable only of a subservient rage and unreflecting resilience‟.(61) 

Among the disturbances caused by such experiences, the „Sea‟ becomes symbolic in 

nature that spreads solace and peace. The sheer pleasure Omer bequeathed by the sea, helps 

the sea to emerge as a solacious entity. Still trying to squeeze into his new life in this new 

place, Omer sometimes feels out of the place in his lonely apartment while contemplating 

his life. He himself asserts that he feels like an „involuntary instrument of another‟s design, 

a figure in a story told by someone else. Not I.‟(69) His extreme loneliness and 

destituteness serves more to it. He often goes out and visits the furniture shops around his 

residential area to reminiscing on his good days. Isolated at a vulnerable age, not having 

anyone around his made Omer more disintegrated.  

Omer took up the name Rajah Shaaban in order to make his passport of 

immigration. Rajah Shaaban was actually father of Latif Mahmud. This taking up of name 

finally resulted in a meeting with Latif in the foreign land. Latif was a professor in a 

university in London. He was called upon to help in translating the language of Omer 

before the legal authorities when Omer acted as he was incapable to speak or understand 

English. But later on, Omer himself revealed the truth in front of them. But the name 

instigated a doubt in Latif‟s mind and he wanted to look up who was the person who used 

his father‟s name after all these years. Latif‟s efforts to find the pseudonymous person 

ended up in a strange meeting with Omer. This meeting proved to be fulfilling for both of 

them. The relationship that they built afterwards was like a puzzle that finally found its 
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missing piece. The absence of a father figure in Latif‟s life was compensated by Omer. 

Similarly, Omer too, found a little connection to convey his parental instincts and love 

which was missing from his life.  

Latif was a financially well settled person in London. He left his home country for 

his further education in Germany and also because according to his mother, he will be safer 

in any other place than his home country. Latif too was a victim of the racial vulnerability. 

In his way to his work, he heard the phase „grinning blackamoor‟ from a seemingly perfect 

English gentleman. This incident happened in a subway triggered Latif to look up the 

etymology of the word. After reaching his office, he searched the word in a dictionary. The 

entries associated with the one particular prefix „black‟ made in the dictionary troubled 

Latif as he perceived everything related to black must be something evil, weak or 

unpleasant. The word shook the core of Latif instantly though it was not a new thing for 

him to be humiliated this way.  He even looked up further and was left overwhelmed by the 

fact that, the word has been in existence since 1501, and many other writers like Sidney, 

Shakespeare, Pepys and others. But it brought him some sense of relief that whether it truly 

has a negative use or not, but it was there since a long time, left unforgotten. 

„It made me feel hated, suddenly weak with a kind of terror at such associations. 

This is the house I live in, I thought, a language which barks and scorns at me 

behind every third corner‟. (72) 

Latif had a well settled life in London. He left his home country many years ago 

and had never visited their again. From his childhood, Latif has seen the desolate state of 

his father which led to the devastation of his family. His mother despised his father and 

had an affair with a country political leader. His father was partly responsible for the 

elopement of his elder brother Hassan with an Arabian tradesman. His father was an 

alcoholic man who devoted the rest of his time in praying and studying books. The 

passive nature of his father left him indecisive and he finally had to give up the home he 

inherited to Saleh Omer to repay a debt. Once he left his country, Latif suppressed the 

urge to visit his home and his family. The detachment of Latif is the outcome of his 

tormented psyche and his alienation from his own people. After many years of 

adjustment in a foreign land, he sometimes suffers from the crisis of a crushed identity. 

The transformation he has to go through in order to fit in a foreign society makes him 

remorseful which he thinks is indication of his failure to protect his ethnicity. Whenever 

he was called upon to help in translating the language of a refugee, he shrinks every time 
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in unknown discomfort. 

„Would they tell me, or think to themselves, how English I had become, how 

different, how out of touch?  As if it was either here or there whether I had or 

not, as if it proved something uncomplicated about alienation, as if I was no 

longer myself but a self-treacherous pretence of myself, a processed stooge.‟(73) 

Mockery has been always a great weapon of abuse. Both Omer and Latif had to face the 

atrocities of belonging to a colored race. Ali, a college companion and roommate of Latif‟s 

hostel is presented as a resentful figure, disgusted by the racial torments. The hostel they 

lived in only accommodated dark skinned boys; boys from all Africa, Egyptians, 

Ethiopians, Somali, Congolese, Algerians and South Africans. Latif and Ali both faced 

such humiliation in the streets of Germany during the years they spent there for their 

studies. While crossing a road, a group of German boys humiliated them by calling them 

„Afriker-nische‟ followed by uproarious laughter. It was their unpleasant laughter that 

made the word uglier. It was to be considered as a casual mockery but it did a deep 

destruction to young Latif‟s mind and took him a great amount of time to overcome it.  

The striking similarity that drew Latif and Omer closer was their isolated state in a foreign 

country. Omer was left with no one to call them as his family. Omer was released from his 

confinement under amnesty in 1979, eleven years after his arrest in the Party headquarters 

in Zanzibar. But all those who were released had to show their entry visa to another 

country. It is not possible to get while staying in prison unless some family member did 

that for them. So for Omer, it was no release at all. But once the United Nations Refugees 

official became involved, the released detainees were offered asylum in United Arab 

Emirates. So one day after their official release, Omer returned to his home. Once he 

walked near his home, no one was there to greet him. No one spoke to him. No one 

recognized him. Later, he came to know about the demise of his beloved wife and daughter, 

which left him in utter solitariness. After his immigration to UK, he was not able to make 

any acquaintance. He was an old man, living all alone in a tiny apartment by the sea. On the 

other hand, Latif too was heavily affected by his loneliness amidst his busy lifestyle. May 

be, that‟s why the relationship between Latif and Omer was in a way beneficial for both of 

them. That‟s why, in a delicate moment, Latif confronts Omer about the „relief‟ he got 

when he visits Omer. Latif and Omer discovered each other in a similar situation and 

became companions. Latif said, 

I feel worn out and raw, livid with sores. Do you know what I mean? You must 
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know that feeling. I was thinking about that last week, how worn out I am after 

all these years of knowing and not knowing, of doing nothing about it and how it 

can‟t be helped. So I was looking forward to coming here, to hear you talk, for 

both of us to find relief‟. (207) 

Conclusion 

Identity determines a person‟s individuality. It is a conglomeration of many socio-

cultural elements such as their origin, race, ethnicity and nationality. Having a home 

does not only mean having a secure place to live, but also indicate their existence and 

acceptance in a society. In both the novels, Gurnah have explored the loss of oneness of 

the characters in connection with the society they belong to. The plots revolve around 

the fragmented identity and inconveniences happened to the characters based on their 

race. In both the novels the characters has some similarities that signifies their similar 

predicaments. They are devoid of the warmth of a family, a secure place for their 

survival. They are skeptical about their personal relationships with their closest people. 

In Admiring Silence, the narrator tried to build a home with Emma and Amelia where he 

failed terribly. On the other hand, Omer and Latif in By the Sea, found the dawn of a 

new relationship without having any biological father-son connection. However, it is 

remarkable that both the novels end in an optimistic note. The unnamed narrator 

indicates towards a possible relationship he can begin with Ira, the Indian women he met 

in his flight. In the last chapter of By the Sea, Omer‟s visit to Latif‟s apartment signifies 

the promising relationship that they are going to share. The novels are microcosm of the 

live of numerous refugees and immigrants and their never ending struggle to strive in 

this world which fails to recognize their individuality. 
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Abstract 

It is an increasing difficulty to ignore that disability has become a challenge of modern 

human society. There may be disability at birth or later stage also.There is 21 types of 

disabilities in four categories identified as visual, auditory, mobility and cognitive. The 

Government of India provides financial, educational and judiciaries benefit through social 

welfare schemes for disable people which we known as Divyangjan. Welfare schemes 

would be successfully implement only when the Divyangjan people will be aware about it. 

This study aimed to assess the awareness and utilization of social welfare schemes among 

the Divyangjan in Baghsung block, Jorhat district, Assam. ASHA and Anganwadi workers 

are the grass-root front line workers, who disseminate the information of government 

schemes among the villagers or locality The study is a community based cross-sectional 

study conducted from September to October, 2022.Total five Anganwadi workers and 10 

Divyangjan people from different area of Bag sung block are collected as primary data for 

the study. Structured interview schedule was used as the tools of data collection for this 

quantitative study. Although the different schemes and facilities are announced by the 

Department of Social Welfare, Government of India, its proper implementation and 

awareness among the “Dibyanjan”, grass root workers like Anganwadi workers are the 

most important and powerful instruments of change. Unfortunately, lacks of proper 

education, financial issues are found as the obstructers of successful implementation of 

these schemes and facilities.      

Keywords: Dibyangjan, Awareness, social welfare department, Schemes and Anganwadi, 

workers  
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Introduction 

This article is based on the performance of front line workers like Anganwadi to 

make awareness or disseminate of information about UDID card and its benefits for 

Divyangjan people. The goal of the study to determine the successfulness of 

implementation of government schemes and find out the issues which may be the obstacles 

in this field.   

Disability is border term, involving different kind of impairments, problem in doing day to 

work and hindrance in participation. Defining disability is a complex task as it has multiple 

features (World, 2009).There are 21 types of disability, announce by the ministry of social 

justice & empowerment, Government of India, press information Bureau according to the 

amendment to the act “persons with disabilities act 1995” which Lok sabha passed on 

December 16, 2016, “The right of persons with disabilities act 2016. (Sanjay Kumar, 

2016). As a welfare state, India Government provides various schemes and facilities for 

Dibyangan. For pursuing education provides various scholarship, allowance, special 

arrangement for transportation and facilities through the social welfare department. 

Government provided vocational rehabilitations centre and special employment exchange 

in various state of the country for Dibyangan people. . (A school for children with special 

needs., 2013) Special children and their families in difference type of rehabilitation such as 

sports, recreation activities, building confidence and leadership, Life skill activities etc. 

Various N.G.Os are working worldwide for empowerment of Dibyangjan and government 

support them for live a life with dignity. (Young, 2016). 

ASHA or Accredited Social Health Activist is a trained female community health 

activist, who is one of the key components of the National Rural Health Mission is to 

provide every village in the country. (Tulika., 2020) Asha workers disseminate the 

information about health care and helper for good health care practice in rural area or the 

local community from where she belongs. They are also work for pregnant women and 

infant care including institutional delivery. (Mission, 2020).  In the year of 1975, 

Government of India lunched some grassroots programmer as part of the Integrate Child 

Development Scheme (ICDS) to educate the people on basic health and hygiene, nutrition, 

pre-natal  and post –natal maternal and childcare also the child rearing. Which we know as 

the Anganwadi programmed. Anganwadi worker is a female health worker belongs to the 

local area and she has been trained for four months in her selected areas. Anganwadi 
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workers have middle school or Matriculation or higher qualification and she has to work 

for about 1000 population of her local area. (Sandhyarani & Rao, 2013).  

There are four financial assistance provide for Divangan from the government 

through the social welfare department, which are i) Scholarship to the student with 

disability.  ii) Scholarship to the physically handicapped student pursuing Medical & 

Technical education. iii) Deen Dayal Diyangjan Punar Santhapan Achani. iv) Deen 

Dayal Divangjan Pension Achoni.  It is necessary to having minimum 40% of disability 

for the beneficiary to get these facilities. (Social Welfare - Schemes, 2022).Department of 

Empowerment of Persons with Disabilities, Ministry of Social Justice & Empowerment 

provides various benefits for Divyangjan person who have “Unique Disability Identity” 

(UDID) card and certificate with minimum 40% of disability. These benefits are available 

from village level, block level, District level, State level and National level. Department of 

Social welfare works in every district to implement all these benefits, where Anganwadi 

workers are work in grass-root level for make awareness and spread all information 

(Meena, 2022) .With the UDID (minimum 40% of disability) card or disability certificate a 

Debagjan person is eligible various benefits like- Scholarship schemes for student ,railway 

fare concession, income tax rebate, reservation, in state transport buses can travel without 

fare, loan available for bossiness purpose, wheelchair or any assistive devices are available 

in subsidies, group insurance available for government employees, unemployment 

allowance for educated disable person. (Meena, 2022). Government has notified the 

selected Authorities as competent to issue the disability certificate and UDID card. First of 

all the person with disability has to registration for the UDID card through the website, that 

is www.sabalambancard.gov.in. After applying in online for registration, district medical 

authority work for further action.  (Home, Unique Disability ID (UDID), 2021) 

 

Context and rationale for the study 

This study aimed to understand the performance of front line workers (Anganwadi ) 

who assigned to work for  identify and disseminate information about government schemes 

and facilities among the  Divyangjan people in their area. (Rao & M.Komola., 2016) .This 

study try to estimate how accessible are the schemes and facilities provided by the 

government for Divyangjan people. Anganwadi workers are work under their supervisor 

and the supervisor work under the CDPO (Child Development Project Officer) of social 

welfare department of government. In the year of 1977, October 2
nd

 Government of India 

https://wecapable.com/railway-concession-certificate-process/
https://wecapable.com/railway-concession-certificate-process/
https://wecapable.com/railway-concession-certificate-process/
https://wecapable.com/income-tax-disability-benefits-india/
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initiated the world‟s largest programmed for early childhood development, which is known 

as Integrate Child Development Service (ICDS) scheme. One trained female person 

belongs from locality selected to focus on the schemes of ICDS, which is known as 

Anganwadi worker. The Anganwadi worker is the front line most important functionary 

person for successfully implementation of Government Schemes.  (Jena, 2013) 

 

In the rural area there is lack of awareness about the various government facilities. 

Education, financial issues, transportation, ignorance, superstition etc. are influence the 

people of rural area and they become deprive class of society.  The front line workers like, 

Anganwadi worker only known about the needy people and it is possible to them only to 

create awareness among villagers. Therefore, Anganwadi workers have great responsibility 

towards society for   successfully implementation of government schemes and facility with 

their knowledge, attitude and practices.   (Rao & M.Komola., 2016). Recently, 2018 

Devgun & Gill write in his article that; Anganwadi workers are responsible in both urban 

and rural area to spread awareness where 59.9% were trained to refresh their knowledge. 

(Devgun & 2Kanwalpreetkaur Gill, 2018) . The government already implements so many 

schemes and facilities for “Dibyangan” people and spending lot of money for 

implementation of these schemes but research has been founded that still impact of these 

schemes are not effective ,even many human resource has lost their right and deprive from 

these schemes. Recent study state that main resource person Anganwadi workers are less 

capable or not success enough to providing government benefits among the Divyangjan 

people of their own area.  (Jena, 2013). 

Essentially, this study explored the factors that influenced the performance of 

Anganwadi workers to disseminate information about government schemes, disability 

certificate and about UDID card in their particular area. What are the perceptions of 

community members about the government system and Anganwadi workers, where is the 

issue which is influence Anganwadi‟ s performance, searching these answers this study set 

the goal which is very important to determine the successfulness of social welfare schemes 

and also the use of human resource in Indian society. 
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Theoretical framework 

The current study used self-determination theory. (Ryan & Deci, 2000) to understand the 

motivating factors of Anganwadi workers to disseminate information about UDID card and 

disability awareness among the Divyangan people in their area. According to this theory, if 

we have to determine or measure someone‟s motivation then we should follow three 

dimensions: intrinsic, extrinsic motivation and amotivation. When someone has intrinsic 

motivation to do something, the individual feel self-satisfaction and pleasure without any 

expectation or reward. With intrinsic motivation, someone enjoy own work willingly 

without any pressure. (L.Edward Deci & Ryan, 2017). However, intrinsic motivation seems 

to be more representative in work place since it is related as a part of job. Social workers 

(Anganwadi worker) can be intrinsically motivated to display good performance and 

wellness. (L.Edward Deci & Ryan, 2017). The term extrinsic motivation is labelled that an 

individual behaviour to do some activity for the demand of reality, no matter it is 

perceptible or otherwise. (E. L. & R. M, 2012). When, someone understand the value and 

goal or objective of the job, feel independent and free to performed also get feedback and 

supports then anyone can be autonomously motivated to display better and can learn more. 

(Gagne & Deci, 2005) .With adopting the qualitative approach and following self-

determination theory, this study target to understand the issues which is influence the 

performance of front line workers like Anganwadi workers to disseminate information 

about UDID card and  disability awareness.  

 

Recruitment and data collection 

This study recognised that there were a remarkably large number of various areas under 

Bagchung block, where the Anganwadi workers are works in their selected area. Therefore, 

this study followed judgmental sampling (Trede, 2011.) to select five area each of rural and 

urban. The selection criteria were: (1) Three villages under Bagchung block, where 

Anganwadi worker work for Divyangjan people. (2) Two urban area under Bagchung block 

where Anganwadi worker work for Dibyanjan people. (3) The area and Anganwadi 

workers with Dibyangjan people recognised by the Social welfare department, Jorhat 

Assam as the representative of total sample. The reason for the selection of area from both 

rural and urban for the study is that , An Anganwadi worker is responsible for disseminate 

all information among the general people and we can find out the real picture of their 

performance if we study in both rural and urban area of one block as a sample . In a district 
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there are many block and under one block there are huge number of village and urban area, 

which is not easy to collection of data all over the block. Therefore, this study was recruited 

following a judgmental sampling strategy (Trede, 2011.) Participate were recruited from all 

levels of their difference types of disabilities and front line workers who works for both 

rural and urban area. The study achieved a balance in the number of participants from the 

each area. Total of 55 participants from both urban and rural area, where 5 Anganwadi 

workers from difference area and 50 differently able people from each area (Tarazan/ 

Borbheta URBAN; Sonari-gaon/Chirotia-gaon, Hezari-gaon RURAL) were required. In 

line with qualitative approach, this study used individual interviews which were conducted 

in two parts. Part A was for the differently able person / Dibyangjan (A profile of 

participations can be seen in table 1). Part B was for the Anganwadi workers. A semi –

structure interview schedule was used to capture these objectives (1) the difference 

methods used by Anganwadi workers for dissemination of information about UDID card 

and & its benefits. (2) Analyse the effectiveness of these methods (3) If those methods are 

adequate and whether they need further reformation and (4) The importance of Anganwadi 

workers. Each participant was interviewed once (Both, Dibyangjan people and Anganwadi 

worker) and each interview lasted approximately half an hour.   

   

Table 1: Profile of participants in the Sample Area 

A. (Anganwadi Workers)  

1. Ashamoni Bora    35                             Female                      Jail Road(Borbhata).                 

Class X Pass.  

2. Rakhi Hazarika        42                                  Female                         

Tarazan(KakotiGoan) Class B.A. Passed. 

3. Yashmin Rahman.   39                                Female.                        Garmur (JEC 

Road) Class VII passed 

4. Tulika Nath                47                                 Female                                   Sonari 

Gaon  

Class H.S.L.C Passed. 

5. Marina Begum        45                                  Female                           

Bohotiya/Chirotia Gaon Class V passed. 

 

B. Differently able Person ( Diyangjan)      
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Area Age group Gender Types of disability 

Jail Road( Borbheta) 15 – 20 years 

(4nos) 

21 -25 years  (3nos) 

26 – 45 years 

(3nos) 

Male – 7nos 

Female – 3nos. 

Locomotor – 5nos 

Eye impairment-------

---------           2nos 

Psychiatry- 2nos 

Neurology – 1nos. 

Tarazan/Kakoti gaon 5 – 14 years(4nos) 

20 -25 years (5 

no‟s) 

Above – 40 years 

(1 no‟s)    

Male – 8 no‟s 

Female – 2 no‟s 

Cerebral palsy- 3 no‟s 

Hearing impairment -

4nos 

Locomotor – 3 no‟s 

.                            

Garmurr.( JEC Road)       

21 – 25 years ( 

5nos) 

30 – 45 years (2 

no‟s) 

50 – 60 years ( 

3nos) 

Male – 4 no‟s 

Female -6 nos.  

 

Neurology – 5 nos. 

Orthopaedics – 4nos 

Eye impairment-1nos 

Sonari Gaon 20 -35 years (7 

no‟s) 

40 – 50 years 

(2nos) 

Above – (1nos) 

 

 

Male – 7 no‟s  

Female – 3 no‟s 

Psychiatry – 5 no‟s  

Orthopaedics -  3 no‟s 

Eye impairment – 1 

no‟s 

Hearing impairment – 

1 no‟s 

                                     

Bohotiya/Chirotiya 

Gaon. 

 

  

   

15 -25 years (7 

no‟s) 

35 – 45 years (3 

no‟s) 

Male -- 5 no‟s 

Female – 5 no‟s 

 Eyes impairment- 4 

nos. 

Hearing impairment – 

3 no‟s 

Psychiatry – 2 nos. 

Orthopaedics -1 no‟s.  
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Data analysis 

Structural interview schedule has been used for participates as two parts. Parts A for 

Anganwadi workers and Part B for the differently able person (Divyangjan). With their 

permission the interaction with each participant has been recorded by electric gadget 

(Mobile). In qualitative data analysis approach (Akinyode & Khan, 2018) followed 

interview method with observation. The following Tables are used for analysing and 

interpreting the study. 

 

Table 2: Job Satisfaction of Sample Angawadi Workers 

Satisfied with Job? If not 

why? 

Frequency  Percent 

Yes 1 0.2 

No 4 0.8 

Reason ( If no) Financial Issues  

 

The above table a displays the satisfaction of Anganwadi workers with their job. 

Only .2 percent of Anganwadi workers are satisfied with their job and majority .8 

percent respondent founded unsatisfied because of financial issues.  

Table 3: Relation with senior officers and the general public 

Relation with senior officers 

and the general public 

 

Frequency Percent  

Both are good 3 0.6 

Both are not good 1 0.2 

None of the above 1 0.2 

 

This table 3 represent that 0.6 percent respondent share that the relation with senior 

officer and general public ,specially differently able person is good and 0.2 percent 

of Anganwadi worker shared that both relation is not good where, 0.2 percent told 

some not of the above applicable. 

 

Table 4: Have you undergone training 
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Have you undergone 

training 

Frequency Percent 

Yes 0 0 

No 5 100 

 

This table d displays that no one has undergone training about the disability 

awareness information, all 100 percent Anganwadi workers are not trained about 

this matter, but they are working for these without any training. 

Table 5: The techniques adopt to proclaim the information of social welfare 

schemes for Dibyangjan 

The techniques adopt to proclaim 

the information of social welfare 

schemes for Dibyangjan 

Frequency Percent 

By going to home 5 100 

Organize public meetings 1 0.2 

Both of the above 0 0 

 

Table 5 displays that all respondents are going to home of the public who are 

Divyangjan for disseminate the information of social welfare schemes and only 0.2 

percent of Anganwadi workers organizing meeting for awareness of this. It has 

come to see that no one Anganwadi workers of this study‟s sample do not applied 

both of the above technique.  

Part B (For differently able person)  

Table 6: People know about Anganwadi workers 

People know about 

Anganwadi workers 

Frequency Percent 

Yes 46 0.92 

No 4 0.08 

Total 50 100 

Table 6 display the idea about Anganwadi workers among the general public 

(Dibyangjan people). The above shows that the majority of Dibyangjan people of 

the respondents that is 0.92 percent know about the Anganwadi worker, but 0.08 

percent don‟t know about this.  
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Table 7: Dibyangjan person have Unique Disability ID card (UDID). 

Dibyangjan person  have 

Unique Disability ID card 

(UDID) 

Frequency Percent 

Yes 36 0.72 

No 14 0.28 

Total 50 100 

  

This table 7 displays the availability of UDID card among the Dibyangjan people. The 

study shows that majority of respondents has UDID card. It is also remarkable that still 

0.28 percent respondent has not UDID card. 

 

Table 8: Have the Anganwadi worker informed you about the various schemes of 

government like scholarship, pension, and various concessions. 

Have the Anganwadi worker informed you about 

the various schemes of government like scholarship, 

pension, and various concessions. 

Frequency Percent 

Yes 26 0.52 

No 24 0.48 

Total 50 100 

 

     This table 8 display the knowledge of respondents about benefits of UDID card, 

which information they have to get through the Anganwadi Worker of their own 

area. The above table shows that0.52 percent of responds got information about 

government schemes and facilities, which were disseminate by the Anganwadi 

worker. On the other hand, 0.48 percent of respondent didn‟t get the information 

about all these benefits.    

Table 9: Performance in your area is satisfactory or not 

Performance in your area is 

satisfactory or not 

Frequency Percent 
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Yes 30 0.6 

No 28 0.56 

No Comment  02 0.04 

Total 50 100 

 

The table 9 displays the opinion of the respondents towards the statement if the 

respondents are satisfy or not with performance of Anganwadi workers ,who is 

responsible for the dissemination of information about the UDID card and its 

benefits which are provide by government for the dibyangjan people . The above 

table shows that majority of respondents that is 0.56 percent is not satisfied with the 

performance of Anganwadi worker, followed by 0.6 percent respondent is satisfied 

and 0.04 percent respondent shared that they don‟t want to comment about this.  

Findings 

Awareness or consciousness about government schemes and facilities for 

Dibyangjan people seems to have increased. Most of them have already available 

Unique Disability ID card (UDID). But, still some haven‟t any idea about UDID 

card and not aware about its benefits. It is very interesting that, this study founded, 

there is no any special training conducted for Anganwadi workers about disability 

awareness or about Unique Disability ID card (DUID).Study founded, compared to 

their  work Anganwadi worker do not seem to be benefited, financially as they are 

deprived of regular monthly salary. Three major themes come to light from the 

analysis, namely (1) gap in the impact of education: need to appointment of 

Anganwadi worker as front line worker with proper education. (2) Gap in influence 

of proper knowledge of Anganwadi workers about the whole matter: need to 

conducted   time to time training program for update their knowledge. (3) Gap in 

impact of financial security: need to rethink for their economic stability.  

1. Gap in the impact of education: need to focus on education of Anganwadi worker 

as front line worker with proper education. 

 

Education is very powerful weapon for successfully doing all mission of development. 

Anganwadi workers are work in grass-root level as front line workers. In a hug area, 

they are covered with their own ability. To understand some knowledge, this is 

necessary to disseminate among the public, especially for Divyangajan minimum 
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education qualification is very important. Uneducated or very low educated person is 

not illegible to make understand others, because of their lack of knowledge. Some 

traditional feelings of superstations become barrier to bring about a change in the 

society. Qualified Anganwadi worker can discharge their duty effectively and 

successfully implement the government schemes. 

2. Gap in influence of proper knowledge of Anganwadi workers about the whole 

matter: need some training program time to time for update their knowledge. 

It is observed that 72 percent of Divyangjan person already got UDID card and 28 

percent not. For successfully implementation of government policies it is very 

important to make aware about it among the beneficiary. For UDID card, a person has 

to apply in online in a particular website, which is www.sabalambancard.gov.in . Alter 

applied for that card medical authority conducted a procedure to assessment the 

person with disability and according to guide line, medical authority identified a 

percentage of disability for the applied person. With proper procedure and system 

UDID card has been made for beneficiary. Recently, government announced 21 types 

of disability instant of earlier seven. For recognise disability and going towards for 

UDID card in correct way, Anganwadi workers only guide the local people as they 

have trust on their own leader. Therefore, if the Anganwad worker is not aware about 

the correct process and proper information, it is not possible to her dissemination 

about it among the local people of her area. Up-to-date knowledge and recent 

procedure can be communicated between the higher authority and Anganwadi worker 

by conducting some training. From the research found that, 52% of people aware 

about benefits of UDID cards and 48 % not aware about it. Awareness of people of 

one area depended Anganwadi workers own awareness as they work as the front line 

worker.      

3. Gap in impact of financial security: need to rethink for their economic stability.  

Impact of financial security of any individual is very effective on their all performance 

of life. A person has to stable with good physical and mental health to display higher 

performance in any sector. An Anganwadi worker has to work very hard. For 

disseminate information of government and up-to-date plane, it is important to 

communication between the governmental official and general public. Anganwadi 

worker can only reach the root of her area where need to help or awareness. 

Travelling, health care and maintain family expansion is challenge for an Anganwadi 

http://www.sabalambancard.gov.in/
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worker. It is observed that only 20% of Anganwadi satisfied with their job other 80% 

not satisfied because of financial issues. On the other hand, 56% respondents are not 

satisfied by the performance of Anganwadi workers and 4% people didn‟t express 

their view about the performance of Anganwadi workers. Government or higher 

authority has to look after and rethink about the financial impact of Anganwadi 

worker and its impact of their performance. 

Discussion 

This study explains reasons for not the proper implementation of 

government policy which is provided for the Divyangjan people through the Unique 

Disability ID (UDID) card. For the social welfare interest government of India 

provide some schemes for differently able person. State government also implement 

this policy for the benefits of all human resource. As reported by earlier study (al, 

2010) and the evidence which is provided by the present study  has shown, that lack 

of effective supervision influence the good performance of Anganwadi worker. 

India is a country of difference culture, language, religion that experience difference 

issues like poverty, traditional feeling of superstition. (Kapur R. D., 2018).Although 

the Anganwadi worker disseminate information of government schemes of social 

welfare interest, they have to face multiple issues like financial problem, 

communication gap, educational obstacle etc. which don‟t allow them to 

satisfactorily perform in the society. Disability is not a curse but a condition which 

has become a challenge for people without its awareness. This study suggests at last 

that till now our society lacks awareness about disability and it is very important for 

some training programme to take place and strong policy to implement for 

empowering and supporting them financially, psychologically and socially.(Thwala, 

Ntinda, & Hlanze, 2015). It can be seen in the findings that, 80% of Anganwadi 

workers are not satisfied with their work due to lack of financial insecurity. 

Implementation of various government schemes for Divyangjan people and newly 

started Unique Disability ID card is one of the effective steps of government. 

Earlier there was disability certificate issued by the medical board of district 

medical authority for difference types of Divyangjan people. According to the 

Gazette of India (Awasthi, 2018) the specialities physician measured or calculate 

the percentage of disability, where minimum 40% is essential for illegibility of 

disability benefits. Instate of disability certificate, Unique Disability ID card has 

been implemented by government of India through district join director health 
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service and medical authority board from the year of 2017 but, in Jorhat district  it 

has been implemented from the year of 2021 (Saika Amlan Jyoti, 2022). Finding of 

the study appeared the real picture of key issues for dissemination of proper 

information about UDID card among the Divyangjan person. Education and training 

also very much essential for the front line worker to successfully implementation of 

any project or policy. The finding of this study displayed that no any Anganwadi 

worker trained for disability awareness and UDID card implementation and their 

educational qualification ranges from class V to B.A.degree.    

 

Conclusion 

In conclusion, although this study covered a small number Anganwadi 

workers as front line worker and Divyangjan person as the respondent to understand 

about the performance of Anganwadi worker to disseminate information about 

UDID card and its benefits for Divyangajan people,  findings of the study revealed 

many issues which may  influence of their performance and motivated them. 

Furthermore, this study pointed another picture of socioeconomic status of 

Divyangjan person of our society and Anganwadi workers. It is also, remarkable 

that in Jorhat district, a single block “Baghchung “there is huge area covered by 

each Anganwadi worker and sample has been collected by judgemental process, 

which gave us a picture of hard working women of  grass-root level.  For complete 

successful of a big project or any government policy, it is most important to build 

up the grass-root level strongly.  

Note  

1. Interviews were conducted in English by the author and were electronically recorded.  

Disclosure statement  

No potential conflict of interest was reported by the author 
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Abstract 

This paper is an attempt to explore the humanistic thought on the context of M. N. Roy‟s 

side. Humanism is the philosophical and literary movement which originated in Italy in the 

second half of the fourteenth century. Humanism is an attitude, which gives primary 

importance to people or men and their abilities, activities, and ambition. Obviously, 

humanism is not a new movement but Roy modifies the traditional conception of 

humanism in the context of scientific way. Roy‟s philosophical ideas are one of the most 

fundamental in contemporary India. Roy considers himself as a humanist, not an orthodox 

Marxist. He integrated radicalism with scientific humanism or new humanism and he said 

no philosophical advancement is possible until we get rid of orthodox religious ideas and 

theological dogmas. His new humanism reaffirms the sovereignty of man. Furthermore, 

Roy‟s humanistic philosophy embraces freedom, reason, and morality. Therefore, this 

paper primarily explains the humanistic thought with special reference to M. N. Roy. While 

doing the study both Descriptive and Analytic Method of Research is used.  

 

Keywords: Freedom, Humanism, Morality, Radicalism, Rationality. 

 

Introduction 

Manabendra Nath Roy was an Indian revolutionary, radical activist, and political 

theorist as well as a noted philosopher in 20
th

 century. He was originally knowing as 

Narendranath Bhattacharya. He belonged to a Brahmin family in Arbelia village near 

Calcutta. Roy, as a man, is a unique individual in many ways. He has distinguished himself 

as a man of action and a man of thought.  As a man of action Roy is a devoted 

revolutionary. On the other hand, as a man of thought he has made himself a profound and 

original philosopher. Again, his practical experience and evolutionary thinking lead him 

through three distinct stages of life, firstly, he has started as a nationalist, then has become 

nationalists, lastly he has ended up as creatively active radical humanists. As a man of 



155 

 

thought, Roy is a nationalist as well as then a communist on the other hand, as a man of 

thought he is a humanist. He was a political thinker of modern India is a radical humanist, 

by discovering Marxism. In evolving the social philosophy of radical humanism, he 

considers himself as a humanist, not an orthodox Marxist. He integrated radicalism with 

scientific humanism or new humanism. 

Moreover, the radical humanism of M.N. Roy is the reflection of Marxist revolution 

against capitalism. The humanism of Roy reveals a new philosophy of history which would 

be comprehensive in nature and would eventually show civilized mankind as the mark of 

the way out of the crisis. He tries to bring back morality in social order or social revolution. 

He thought that any kind of social revolution would be futile to the community. 

The primary aim of this paper is to understand the concept of humanism in 

contemporary Indian philosophy from the perspective of M. N. Roy philosophy, which 

attempts to focus following details: 

1. To understand the general view of Humanism.  

2. To explore the humanistic thought of M. N. Roy. 

3. To explain the element of Radical humanism. 

By following both Descriptive and Analytic methods it is an attempt to present 

concept of Humanism on the context of M. N. Roy‟s side. After the selection of the 

research problem, both primary and secondary sources of data collection are adopted.  

 

Discussion 

The term humanism has been derived from the Latin word „Humanus‟ meaning a 

system of thought primarily concerned with human being.  But in broad sense, humanism 

would encompass a variety of perspective and attitudes. Humanism is the philosophical and 

literary movement which originated in Italy in the second half of the fourteenth century. 

Although the word „humanism‟ come into general use only in the nineteenth century. In 

ancient Greece, one of the leading sophists, Protagoras asserted “Man is the measure of all 

things”- it was the beginning of humanism. 

In its historical meaning, humanism is a basic aspect of the Renaissance. 

Renaissance thinkers sought to reintegrate man into the world of nature and history. The 

term humanism in this sense derives from „humanitas‟ which meaning the education of man 

as such. Therefore, the central theme of renaissance civilization in humanism is an attitude 

attaching prime importance to man and his values. The intellectual movement subsequently 
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known as “Renaissance Humanism” first appeared in Italy. This movement has greatly 

influenced Western culture into modern times.38 

Plato and Aristotle argued against the contention of Sophists that morality is simply 

social convention. According to them, there are certain universal and absolute principles of 

goodness and justice that can be discovered by man through his reason. In fact, humanism 

is not a new ideal. It is perhaps as old as philosophy itself and has its historical roots in 

human civilization. It is a philosophy which recognizes the value and dignity of man. It 

represents a system of thought concerned with human affairs in general. The philosophy of 

humanism has had to pass through a process of development and change. We may say that 

humanism recognizes the value and dignity of man. 

In modern context, humanism can mean two things; first, that man is the sovereign 

value and an end by himself. Second, that man is all the time outside himself. It is a 

projecting himself and losing himself beyond himself that he exists.  

There have been many versions of humanism, such as Christian humanism, 

religious humanism, scientific humanism, rationalist humanism, secular humanism, ethical 

humanism, and Marxist humanism etc. Christian humanism is a historical current in the late 

Middle Ages, in which Christian scholars combined the Christian faith with an interest in 

classical antiquity and a focus on human well-being.39 Religious humanism is an integration 

of non-theistic humanistic moral philosophies, with congregational rituals and community 

activities cantered on human needs, interests, and abilities. Scientific humanism is one kind 

of naturalism, in which human beings are viewed naturalistically. Rationalist humanism is 

one of the ideas of the Enlightenment. It had its roots in Renaissance humanism, as a 

reaction to the religious monoletheism and ambiguity of the Middle Ages. Secular 

humanism is a philosophy or belief system or way of life that embraces human reason, 

secular ethics, and philosophical naturalism. Moreover, secular humanism specifically 

rejects religious dogma, supernaturalism, and superstition as grounds for morality and 

decision-making. Ethical humanism expresses a moral belief; This moral belief is a belief 

about taking charge of human life on earth. Ethical humanism affirms the unity of man and 

                                                      
38 Monfasani, John. Humanism and the Renaissance. Edited by Anthony B. Pinn. Pp. 150-

175. 
39

 Kurtz Paul (Ed.). The Humanist Alternative: Some Definitions of 

Humanism. P-15. 
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a common responsibility of all people for all people. Marxist humanism is an international 

body of thought and political action rooted in the interpretation of the works of Karl Marx. 

Marxist humanism accepts basic humanist principles but differs from other humanisms in 

its ambiguous stance on democracy and its rejection of free will.  

Therefore, obviously, humanism is not a new movement but Roy modifies the 

traditional conception of humanism in the context of scientific way. Although, M.N. Roy 

was influenced by Marxism in his early period, later he become critical of it. Roy supports 

Protagorean view that man is the measure of all things. The same, according to Roy, was 

repeated by Karl Marx, who is remembered as the prophet of Protagorean dictatorship. 

According to Roy, Marxian Philosophy of humanism is fallacious. It could not 

convince thinking people. Marx accepted collective ego. Society was to be recognized to 

promote collective progress. This libertarian philosophy of Marx provided sanction for the 

negation of the concept of freedom. It was done by denying the very existence of men and 

women as individuals. 

According to Roy, his own humanism is universal. He insists that the society 

depends upon the individual‟s bad or good. If the individuals are good, society will be good 

and vice-versa. Roy argues that, Marx wants the sacrifice of individuals for the sake of 

society, but it is not humanism. Humanism must need everything about men. Between 

individual and society Roy gives primacy to individual. This is because an individual is a 

biological being while society is not. Roy also argues that the basic humanist principle in 

that man is the measure of everything. The measure of things must be the individual who 

alone possesses the biological property of consciousness, and not any collectively. 

„New humanism‟ or „Radicalism‟ is the name given by M.N. Roy to the „new 

philosophy of revolution‟ which he developed in the later part of his life. The philosophy of 

new humanism has been summarized by M.N. Roy in the “Theses on the Principles of 

Radical Democracy” or the “Twenty-Two Theses of Radical Humanism.” He further 

elaborated it in his New Humanism A Manifesto, first published in 1947. 

Roy‟s humanism is variously called „New‟ humanism, Scientific humanism, 

Radical humanism, and Integral Humanism. He argues that his humanism is „New‟ because 

it is enriched and reinforced by scientific knowledge and social experience gained by 

modern civilization. It is scientific because it conceives human reality as a by-product the 

highest one though of the mechanistic process of nature. It can also be called „Radical‟ 

because it goes to the root of the problem of the origin of the human being.    
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Roy claims that he has taken human being not only in the context of society but also 

of the entire universe. An integrated picture of modern science leads to an integral scientific 

humanism. Roy‟s integral humanism is distinguished from the older forms of humanism. 

The older forms were poetic and romantic, having no scientific knowledge of man and his 

nature. But radical humanism explains man on the basis of an integral picture of the 

knowledge of modern science that leads to an integral scientific humanism. Roy argues that 

science its newness is derived from modern scientific knowledge, the more appropriate 

name is Scientific Humanism. Roy‟s humanism is strictly based on scientific knowledge of 

man and his nature. This humanism can explain man because man previously did not have 

faith in his own creative abilities. He was made a slave of the supernatural powers and was 

made to work accordingly in middle Ages. Roy states that his humanism revolves around 

man. The scientific humanism that is new humanism goes in to the genesis of man. The 

study of science establishes that there is nothing extra-natural in man. Whatever we call as 

human nature, man‟s attributes and potentialities can be deduced from the background of 

the evolving physical universe. Therefore, the new humanism is distinct from older 

humanism which took man as being fundamentally indefinable. It shifted mans blinded 

belief from God to man. Man was no longer a mystery, a matter of faith. Roy‟s claim is that 

a new humanist begins from himself. The practice of new humanism starts from the action 

and behaviour of individuals. It considers him not only as the object of all social 

institutions but also the principal agent responsible for all social progress. According to 

him, it is the man who creates society, state and other institutions and values for his own 

welfare. Man has the power to change for his greater welfare and advancement. Roy‟s 

humanism rejects all theories which consider the evolution of human history as an 

inevitable and automatic process. Radical humanism rejects the view that the affairs of the 

world are determined or influenced by any supernatural power. He believes that the future 

of man is determined not by divine will but by natural forces. The most important of which 

is the force of the human will. Radical humanism also insists that man is an end in itself. 

He cannot be required to merge into or sacrifice himself for any imaginary collective ego 

such as nation, community, or a class. He rejects the existence of any supernatural powers 

and traces all the mental attributes of man, including his will, reason, and emotions to the 

millions of years of psycho biological evolution. New humanism is not a closed system. 

Being based on experience and science, it will evolve as experience grows and science 

develops. It can be elaborated and improved considerably. It is a new approach that the 
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ideas and principles of new humanism appeal to the best in man. And there must be enough 

men and women in the world who will respond to an appeal to all that is bet in them. 

There are three basic elements in Radical Humanism. These are- (a) Freedom, (b) 

Rationality and (c) Morality. These elements are arisen from certain mental attributes 

acquired by man in the course of psycho-biological evolution. These mental attributes are 

converted and developed into values by man‟s reason which is the part of man‟s biological 

heritage. 

(a) Freedom: In M. N. Roy‟s philosophy, the concept of freedom plays an 

important role. Freedom, Reason and Morality are the three main basic principle or features 

of his philosophy. Love for freedom is unique concept of M. N. Roy‟s philosophy. From 

his early days until his death, the ideal of human liberty is his purpose, ambition, and goal.40 

If rationality is the foundation and morality the superstructure built upon that, freedom is 

the coping stone of Roy‟s philosophical edifice.41 However, the concept of freedom of 

opinion started with the Indian freedom movement and then the concept of human freedom 

took full form. He wanted all kinds of freedom for men. In other words, he wanted 

complete freedom for men in all aspects, physical, moral, intellectual, etc. 

Freedom means absence of restraint. It can be defined as the progressive 

disappearance of all restrictions. Freedom can be enjoyed by a rational individual. Since, 

freedom is the basic value, freedom of one individual cannot be restricted for safeguarding 

the freedom of others. Because there might be an equal freedom for all. Roy states that like 

other biological entities, man has been constantly engaged in the struggle for existence. In 

the initial stages, they had to acquire food and to continue to survive. He then began to try 

to live on a higher plane than other biological species. Man‟s struggle for freedom is a 

continuation on the higher level of intelligence, emotion, and self-awareness of the 

biological struggle for existence. Struggle for existence is the basic urge of the entire 

biological world, struggle for freedom is the basic urge of human beings. 

Freedom is basic value in the philosophy of radical humanism. Furthermore, he 

believes that freedom requires knowledge, that knowledge gives a person the power to be 

free. Question for freedom and search for truth constitute the basic motives of human 

progress, according to Roy. Freedom is originated as a by-product of the biological 

evolution of man, not as the transcendent essence of an abstract spirit. It is the supreme 

                                                      
40 Sarma B. S. The Political Philosophy of M. N. Roy. Pp 80-85. 
41 Johari J. C. Great Radical Humanist. Pp 141. 
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value of life because the urge for freedom is the essence of human existence. Also, it is the 

basic value because the existence of human beings is the basis of all value. The biological 

struggle for self-preservation and self-reproduction is the basis of the concept of freedom.  

(b) Rationality: Roy argues that man‟s struggle for a better life is the essence of 

man‟s struggle for freedom. It has been aided by the knowledge which man has acquired 

through ages. This knowledge was acquired by synthesising sense-experience with the aid 

of reason. Reason, being the basis of knowledge, is the main instrument of progress. The 

rationality of human being is the basis of their gradual moral development. Only an 

individual who is mentally free can achieve political, economic, and social freedom. Mental 

freedom is the precondition and starting point of an individual‟s struggle for freedom. 

Roy‟s philosophy of Radical humanism is an optimistic philosophy. It asserts that 

reason is the main instrument of human progress, rationality is thus an essential as the 

concept of freedom to the philosophy of radical humanism. It is the reasoning faculty which 

enables human beings to attain increasing success in the struggle for freedom. 

(c) Morality: Roy‟s humanism rests its ethics on the rationality of man. If a man is 

conscious about his innate rationality, he, as man, can be moral. Moral values are as 

permanent as human society itself. Compassion, kindness, truthfulness, fellow feeling and 

other moral values will exist as long as human beings continue to live in social groups. 

According to Roy, reason and morality are complementary to each other. Man is moral 

because he is rational. Morality grows as rationality develops. Moral values, according to 

Roy, are determined by nature. The man who is natural creature, is determined by nature. 

The nature is a low-governed causal system. Further, this law-governed system is a moral 

order. Roy states this clearly, “The universe is a moral order governed by laws inherent in 

itself. Man grows out of that back-ground.” Since man is a part of nature, he is also 

determined, therefore, he is rational and consequently moral. 

 

Conclusion 

In conclusion, we have seen that M. N. Roy was perhaps the most striking radical of 

the Indian nationalists of his generation. In the last years of his life, Roy completely 

transformed his personality, i.e., transforming from a nationalist revolutionary to a rational 

humanist. Roy was a radical humanist and his humanism is known as the new humanism. 

Although different thinkers had different views on the concept of humanism, Roy's 

humanistic philosophy offers a new perspective.  He presents the concept of humanism 
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from a scientific perspective. Therefore, it is seen that his humanistic philosophy is 

different from others. But he supports the Protagorean view that man is the measure of all 

things. Moreover, Roy did not want freedom from only one aspect, he wanted space from 

all aspects. Again, though Roy‟s philosophy was based on Marxism his humanism differed 

from Marxism. Roy sought to reconstruct humanism against the backdrop of scientific 

knowledge. Therefore, the new humanism can be called revised humanism in light of 

modern knowledge and experience. In the new humanism, people are taken not only in the 

context of society but in the context of the whole universe. This creates a universal sense of 

brotherhood. He adequately explained the three essential elements of humanism i.e., 

freedom, morality, and reason. According to Roy, these three interrelated elements of 

human nature. In other words, these three elements of human nature are the main themes of 

Roy's humanistic philosophy. In short, new humanism maintains collective harmony 

through knowledge, education, and harmonious living, and its main idea is to free people 

from all forms of bondage through scientific knowledge. Therefore, Roy's humanism made 

an immense contribution to political philosophy. 
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Abstract 

North-East India is a home of more than a hundred ethnic groups having different sets of 

customs, rituals, religious beliefs and language. The Tangsas are one of the major ethnic 

groups inhabiting in Arunachal Pradesh and Assam. They are belonging to the Mongoloid 

group of people having their own culture, language and tradition distinct from others tribes 

of North-East India. The Tangsas are divided more than fifty sub-tribes which are again 

divided into different  clans and these clans are exogamous. Every sub-tribes has their own 

socio-cultural identity and dialect. Their own socio-cultural characteristics are seen in 

various areas of their society. Tangsa society is guided by their customary principles, which 

are observed and followed by the Tangsa people. Among the Tangsas clan system played a 

vital role. In the village administrative system of the Tangsas the village council always 

take a leading role in the villages. An attempt has been made in this paper to study the 

socio-cultural life of Tangsa tribe. 

Keywords: Tangsa, Tribes, sub-tribes, society, culture. 

 

Introduction 

          Arunachal Pradesh in the North East of India is home to various ethnic groups with 

different socio-cultural traditions. Each of these ethnic groups has unique identity as well as 

cultural heritage. One of the major ethnic groups of such communities is the Tangsas.They 

are also known as Tangchang. Tangsas are mainly residents of Changlang district of 

Arunachal Pradesh. In the Changlang district these people reside in the Namtok, Miao, 

Nampong, Manmao, Jayrampur, Bordumsa areas. The Changlang district lies within the 

Latitude of 27.74 N and Longitudes 96.64 E and attitude from sea level 200-4500 metres.
*1 

Apart from Arunachal Tangsas are living in Malopahar, Kharankong, Jagun, Lekhapani, 

Moloo, Tikak Hills etc. in Margherita subdivision of Tinsukia district of Assam. Apart 

from this, The Tangsa people are also settled in Myanmar, India's neighbouring country. In 

Myanmar they are known as Rangpang, Hemi or Hymi. From an ethnic point of view, the 

Tangsas belong to the Mongoloid races. On the other hand, from a linguistic point of view, 

they uses Tibeto-Burman language. This language is known as 'Naga Tase'. According to 

the 2011 census, the total populations of people speaking Tangsa language are 36,546. 
*2

 

The Tangsas have more than fifty sub-tribes.  Tikhak, Havi, Lungchang, Yungkuk, 
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Mosang, Lungri, Colim, Moklum, Sanke, Jugli, Hakhun, Hasang, Ranrang, Kimching, 

Morang, Lungfi, Tonglim, Ponthai etc. are different sub-tribes of Tangsas.The Tangsas, 

divided into small groups by different names. After independence in 1950 Bipin Borgohain, 

a political officer from undivided Tirap district who had first coined the word „Tangsa‟ to 

refer the different sub-tribes of these people. 
*3

 The word „Tangsa‟ consist of two words 

„tang‟ (hill) and „sa‟ (people). Therefore Tangsa means hill people.
*4

 Each sub-tribes has a 

exogamous clans in their society.   

            There is no definite information as to when and from where the Tangsas migrated 

and started living in villages in different parts of the northern side of Patkai hills. In this 

case, the help of myth is required. According to a legend prevalent among the Tangsas, 

their primitive residence is a place called Masui Singrapam. According to Tangsa folk-

Belief this place is still there in Mongolia.
*4

 Most of the sub-tribes of Tangsa believe in that 

legend as well. In various medieval Assam Buranji (history) mentions the meeting of 

various Naga tribes in the surrounding areas of Patkai Mountain when Su-ka-pha crossed 

the Patkai mountain to entered into Assam in 1228 AD . Tangsa was among these Naga 

tribes. Narayan Singh Rao mentions in his book that Su-ka-pha defeated The Tangsa chief 

of Yungkuk sub-tribe. In addition, he also noted that in the twelfth century different 

Taishan groups, Tangsa, Nocte and tutsas entered into the India
.*5

 (Narayan Singh Rao, 

Tribal Culture Faith History and Literature, page – 36 & 37) 

           Every sub-tribes of Tangsa have linguistic-cultural characteristics. Tangsa is a rich 

community with its own language and culture. Their own cultural characteristics are seen in 

various areas of folk culture such as their own social system, social customs, religious life, 

festivals, decorations, food habits etc. In this research paper attempts to discuss the social - 

cultural life of the Tangsas. 

 

 

 

 

Aim and objective of the Study 

          Currently, ethnic and cultural studies are major academic discipline. There have been 

studies on Tangsa Tribes living in Arunachal Pradesh and neighbouring Assam among the 

population of the North East but that cannot be said to be enough. There is a lot of study 

area of their socio-cultural characteristics. Therefore, methodological studies of the subject 

are important for the study of the characteristics of the socio-cultural life of the community. 

Moreover, in recent times, the lifestyle of every ethnic group in the world has been affected 
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by globalization. This impact has also brought about some change in their socio-cultural 

field. Tangsa is no exception in this regard. So in such a context, there is a need for a 

research study of the subject to study the unique characteristics of socio-cultural life. The 

main purpose of the research paper on the subject "Socio-Cultural Life of the Tangsas in 

Arunachal Pradesh" is systematically discussing the individual characteristics of socio-

cultural life of the Tangsas. 

Methods of Study 

       The proposed study is based on both primary and secondary source. The material 

required for studying the said subject has been mainly derived through field based studies. 

The content obtained through field studies has been analysed in observation and analytical 

methods. Apart from this, the content required for the research paper has also been received 

from research books, other books, articles, internet etc. related to the subject. 

Discussion and Analysis 

Social Life of Tangsas  

     Society is the collection of individuals in the general sense. Most creatures have a 

society though the concept of 'society' refers to human society. Generally, people who are 

mutually tied up on the basis of social relations are called societies. Without this 

relationship, there would not have been a difference between human society and other 

animals. That is why social relations are called the mainstay of human society. So, defining 

society, Moris Jeansbarg said " Collection of individuals united by certain relations or 

modes of behaviours which mark them off from others who do not enter into these relations 

or who differ from them in behaviour." 
*7

 According to the rules of social formation, a  

particular society has also been formed of the Tangsa people. Tangsa society has also been 

formed by certain prescribed customs such as religious, marriage, faith, behaviour, social 

norms, social authority, mutual cooperation, division of labour etc. These principles and 

regulations laid down by the Tangsa community have been playing an important role in 

maintaining their social unity. 

      The primary basis of social relations is family. The prevalence of both joint and single 

families can be seen in the Tangsa social system. It is from the family that all the members 

of a house are bound by kinship and move towards social life. 

     Tangsa society is based on the patriarchal social system. As the head of the family, all 

the authority of the family and the rights of the property rest with the father. After the death 

of his father, the property rights of the family go to the son and the eldest son of the house 

takes over as the head of the family as per the customs of the patriarchal society. Girls 
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cannot enjoy their father's property after getting married only in families with daughters. 

Property rights in such families are transferred to the brother or nephew of the person.          

         The larger Tangsa society is divided into various small tribes or clans .As mentioned 

in the Volume XIV of „People of India, Arunachal Pradesh‟ in  the census of 1981, the 

Tangsas are divided into 32 clans. Out of these 32 clans  15 clans are mentioned in the 

book. They are Havi, Jugli, Kimsing, Lungchang, Lungri, Morang, Mosang, Muklom, 

Ronrang Sangwal, Sanke, Tikhak, Tonglim, Yungkuk, Lungri, Lungfi (Longfi), Maitei 

(Mite), Muklom (Moklam), Mosang (Tangsa, Maosang), Mangri (Maorang, Morang), 

Ngaimong, Nukte (Nokte), Panthai. 
*8

           Among these groups  , Lungchang, Muklom, 

Tikhak and Yonkuk Tangsa are collectively called 'Tangwa' (Tangwa). The Tangwas call 

themselves the first to came in Arunachal Pradesh. Other Tangsa groups  other than 

Tangwa are known as pangsa (Pangsa) or pangwa (Pangwa). They are believed to have 

migrated to existing settlements after the Tangwas. 
*9 

 

Hereditary classification 

           The social structure of the Tangsas, governed by a number of distinctive customs 

and traditions, has gained a distinct identity. Their social structure is disciplined. Their 

genetic divisions have been instrumental in streamlining the social life of the Tansas. Each 

sub-tribes of  Tangsas are divided into a few clans. For example, the Havi Tangchas call 

their clans 'Ruming'. The clans of Havi Tangsas in their social system are as follows- 

Mandok, Takhe, Bontai, Nokka, Pangtha, Sotting, Songthing. Ketna, Wangpap, Ngaimong, 

Ketchi and Mantai. Within these clans, Mandok clan give a higher status to the standard 

clan. The village headman or „gaonburha‟ is chosen from this lineage. All other clans are of 

equal value. 

              The society of Jugli Tangsa is mainly divided into two groups - 'Khanglim' and 

'Khanham'. Both divisions are again divided into several clans. The Khanglim clans are 

Taiman, Taikhaw, Taikin and Kolral or Kolhriyen. Similarly, the division of Khanham are 

as follows – Jank, Jok, Taibi, Menti and Khonga or Khangryal or Khangryal. The above 

division according to the  names of their ancestors. Juglis selected their head of the society 

and their religious priest from Khanglim clan. 

              The society of Tikhak Tangsas is divided into Tangkhu and Simai. There are 

several divisions in both divisions. In their society, the clan is known as 'Afan'. The 

Tangkhus have seven clans. These are the Tailong, the Hanglungs, the Taching, the 

Tairing, the Longing, the Mokhom, and the Wankhan. The ten clans of Simai have Moma), 
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Jangshong, Taimak, Taidang, Taihu, Kamba, Kamba, Taichu, Tatha, Mungkhom and 

Mowan. They associate the names of these clans with their personal names. 

        In this way, division of clan or hereditary is observed in every sub-tribes of Tangsas‟ 

social life. Everyone in Tangsa is very aware of their clans. They are socially attached to 

each other on the basis of lineage. 

       In order to manage the social life of the Tangsas, each Tangsa village has a single 

village council. According to their sub-tribes, the name of the village council is different. 

This village council is known as Khaphua, Khapong and Khapo. The village council of the 

Tangsas, formed by the elders of the village, also has a chief or leader. The head of the 

village council or chief is known as Luwang, Ngowa ,Lowang . According to their 

tradition, the chief is chosen from a particular clan (from which the chief is usually 

selected). The property and intelligence of the chief are also given priority. Other members 

of the village council who assist the chief are known by various names like Sangta, Kamba, 

Dedwa etc. There are variations in these names based on the different sub-tribes of the 

Tangsas, whether they are chiefs or members of village councils. In most village councils, 

the members are also nominated by the villagers as representatives of the different clans in 

a Tangsa village. The elders, powerful and respected people of the village are also preferred 

for the selection of members. The villagers also give due respect to the chiefs and members 

as honorary representatives of the council. The village priest, the local man who 

participates in religious activities and the government village headman also belong to the 

council. The chief of the village council became known as the village headman from the 

time of the British rule. 

Self-Governing Councils have been performing various functions in every Tangsa 

village. The village council has some independent powers in the administration of the 

village, law and order, disputes, development works etc. The Assam Frontier 

(Administration of Justice) Regulation of 1945 (Regulation 1 of 1945) has given special 

importance and powers to the Gaon Parishads of all ethnic groups in Arunachal Pradesh to 

perform the necessary functions. 
*10

 As an integral institution of the village, the Gaon 

Parishad or village council participates in all social, political, economic, religious, 

disciplinary, village disputes. Other activities related to the village as all social, religious 

developmental activities, agricultural activities, criminal incidents etc. are discussed and 

resolved publicly and freely in the council. The dates of social festivals are also fixed 

through the Gaon Parishad. There is no need for any vote on the decisions of the council. 
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The villagers can also express their views in part of the council meeting. Both the plaintiff 

and the medalist can argue in their favor in the council. The village council has been 

playing an important role in the Tangsa society in keeping the village social life in order in 

cooperation with everyone. 

Cultural Life 

     The Tangsas have their own cultural characteristics. Cultural life includes the language, 

literature, religion, knowledge, beliefs, arts, customs, practices, festivals, laws, ethics, etc. 

that a person acquires as a member of the society. This discussion presents some of the 

elements that reflect the unique cultural characteristics of the Tangsas:  

 

Festivals 

Every society has various festivals which reflect the cultural aspects of the people. 

Most of the ethnic groups in the North East also depend on agriculture for their livelihood. 

The Tangsas are no exception. They resort to agriculture and observe various rituals, 

customs and traditions in their social life. The festivals they celebrate in social life are also 

mainly related to agriculture. However, Wihu Ku and Mol are the main agricultural folk 

festivals of the Tangsas. Apart from these two main festivals, they also celebrate 

Chamfangku, Mui, Chamhai, Chamjak Kai, Hilaham, Chamjung Wang, Chamwi, Ku 

Chamak Rak Ku etc. with traditional rituals at different times from the beginning to the end 

of cultivation. According to their traditional calendar (the Tangchas have their own 

calendar ), they organize one festival or another every month of the year. The names of the 

festivals celebrated by the Tangsas also vary according to the sub-tribes as the language is 

different according to the sub-tribes. The days and times of celebration are determined by 

the Tangsa Gaon Parishad or village council according to the village. The main purpose of 

such festivals is to promote the auspiciousness of the crops planted and the growth of crops. 

Along with agricultural festivals, rituals related to birth, marriage and death are also 

observed in the society. The Hakhuns, a major sub-tribe of the Tangsas, also celebrate the 

festival of "Sitthe Da Kuva" on the occasion of the construction and repair of roads, piers 

and bridges. The customs and traditions observed at the ceremonies reflect the Hakhun 

Tangsas own folk culture. 

 Among these festivals, the 'Wihu Ku' and 'Moh Mol' festivals are celebrated by all 

the Tangsa sub-tribes together. Both festivals are the main agricultural annual festivals of 

the Tangsa tribe. Wihu is the festival of harvesting crops and the beginning of agriculture. 

They celebrate both festivals on different dates under different names according to the 
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village and also publicly celebrate wihu Ku on 5 (five) January and Moh M ol on 25 

(twenty-five) April every year. They celebrate wihu ku festival to celebrate the harvest after 

the year's agricultural work is finished and the crops are stored in the granary. At one time, 

there was no fixed date for the celebration of 'Wihu Ku ’. The Ku festival was usually held 

in the last week of December after the winter harvest. It was only later that January 5 was 

fixed for public celebration. In Tangsa, the word 'wi' means grandmother and 'kuh' means 

gathering. In addition, the word 'ku' refers to festivals in the Tangsa language. They also 

call the Wihu Ku festival 'Ku‟. 

     The Tangsas celebrate the “Wihu Ku” festival to worship and honor the mother earth. 

The Tangsas are mainly nature worshippers or animist. They worship Mother Earth as a 

goddess through the festival of 'Wihu Ku' 

         The festival also worships Wihu as the goddess of wealth. The word 'wi' also means 

„Mother‟ and „hu‟ means prayer or festival in Tangsa language. she is worshiped and 

wished for more wealth in the future. Therefore, 'Wi' can be compared to „Lakshmi Devi‟ 

of the Hindu Goddesses or „Lakhimi Ai‟ in Assamese society of Assam. From this 

perspective, Wihu Ku is a festival to welcome Lakhimi the Goddess of wealth and 

prosperity. 

          Each clan of the Tangsa tribe celebrates the Moh Mol Festival on different dates in 

March-April-May or July according to the village. There are many different days of the 

Moh Mol Festival in each Tangsa village as the village council fixes the date for the Moh 

Mol Festival. The Hakhun Tangsa call the festival of sowing crops is 'Champhang Ku', the 

Mosang 'Champhong Mol', the Muklom Tangsa 'Mol', the Longchang or Lungchang 'Moh' 

and the Ronrang Tangsa 'Champang' All the Tangsa tribes living in Assam and Arunachal 

Pradesh jointly celebrate the Moh Mol festival on 25th April. There is also an official date 

of April 25 for the Moh Mol Festival. While the publicly celebrated Moh Mol festival is 

celebrated for one or two days, it is celebrated for five to seven days in different Tangsa 

villages. 

      The Tangsas inaugurate the sowing or planting of crops in the fields after this festival. 

However, some Tangsa sub-tribes also observe a mol festival when the first crop is brought 

home. During the publicly celebrated Mol festival, people chant the mantra 'Rom Rom' and 

pray to the goddess „Tangaja Chamja‟ of „Thungja Chamja‟ for more crops. Tangaja 

Chamja is their goddess of wealth. Another purpose of the Moh Mol festival is to wish for 

the increase of crops, improvement and peace of homes and families and prosperity of 
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property. Another significance of the Moh Mol festival is to pay tribute to the departed 

souls. If a family member dies in the past year, he is bid farewell by performing certain 

religious rituals during the Moh festivals. The family also seeks blessings and good wishes 

from the souls of the deceased. 

    Various Tangsa clans gather during the Wihu Ku and Moh Mol festivals. Everyone 

participates in the traditional Chapolo folk dance. An open meeting was also held on the 

occasion. In addition to the Chapolo dance, other folk dances of the Tangsas were also 

performed in the cultural programme. Although many of the Tangsas have converted to 

Christianity and Buddhism, the two festivals reflect their traditional religious beliefs. 

 

Religion 

The Tangsas are mainly nature worshippers or enimist. They imagine the various 

forces of nature as gods and worship them with sacrifices to appease them. The enimist 

Tangsa people converted to Christianity in the 20th century. In addition to Christianity, 

there are Hindus and Buddhists among the Tangsas. According to the Internet, 29.71 per 

cent of the Tangsas are enimist, 24 per cent are Hindus, 44 per cent are Christians and 3 per 

cent are Buddhists. * According to another figure in 2011 census, 59 percent of the Tangsas 

are Christians. In the late twentieth century, some of the traditionalist Tangsa people tried to 

introduce and spread a new religion among the Tangsas who were respectful of their own 

traditions. This new religion is known as 'Rangfrah' or 'Rangfrahism'. The Tangsa people 

who believe in Rangfrahism are called Rangfrahits. Since ancient times, various Tangsa 

sub-tribes have worshiped the Almighty God under different names such as 'Rangwa', 

'Rongte', 'Rang-Anam', 'Rang-Kau-Hawa', 'Rang Bau' - etc. In the 'Rangfrahism' religion, 

the all-powerful god worshiped by the Tangsa tribes under different names is named 

'Rangfrah'. According to this religion, all living beings, planets, stars, rivers, mountains, 

etc. are created by the grace of the omnipresent Rangfrah, who possesses infinite power. 

The Tangchas believe that the entire universe is under his control by destroying evil forces. 

Marriage Procedure 

The Tangsas also have their own characteristics in the marriage system. In their 

society, the traditional ritual of boys marrying their maternal uncle's daughter is praciced. 

The practice of bride price (giving money) to the bride is also seen in the Tangsa 

community. Apart from this, there are strict restrictions on getting married between the 

same clan in their society. There are generally three types of marriage practices in the 

society - socially married marriages, love marriages and forced marriages with girls. 
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Dresses and Ornaments 

They also carry their ethnic identity through traditional dresses in the field of weaving. 

Every Tangsa women were weaving clothes for both men and women in handloom at 

home. Every woman is a skilled weaver. The weavers of the Tangsa community usually 

weave cloth with the loom tied around their waist. Their costumes made of yarn of various 

colors are also impressive. In their society, both men and women wear ornaments on 

various parts of the body to show an aesthetic mindset. They are made of gems, pearls and 

metal coins of various colors like red, black, white, blue and purple. The headdress is one 

of the adornments of the men of Tangsa. They adorn their crowns beautifully with the 

feathers of hornbills and wild animals, mainly the teeth of pig. 

Language and Literature 

     The Tangsas have their own language. The language, also known as 'Naga Tase', 

belongs to the China-Tibetan language family. The Tangsa language has various regional 

forms or dialects according to its sub-tribes. Linguistic subgroups of the same group 

understand each other's languages, but there are linguistic misunderstandings between 

many linguistic groups. Each tribes use their own Tangsa language to communicate among 

themselves and they also used Assamese, Hindi to communicate with others and also 

educated people  used English to communicate with others. The Tangsa language is not rich 

in written literature but they are rich in oral literature. They have a wide range of folk 

songs, fairy tales, folklore, etc. They are characterized by a rich collection of fairy tales in 

their folk literature. 

 

Folk Dance 

      The 'Chapolo dance' is a popular folk dance of the Tangsas. They perform the Chapolo 

dance on festivals. Chapolo dance is characterized by the movement of hands and feet 

while singing songs to a certain rhythm of a bell-like instrument. This dance is also 

performed without the use of any instruments. They start dancing in a row holding hands 

and then in a circle facing each other. The singer starts the song and the others repeat. As 

the song is sung, the right foot moves forward to a certain rhythm and the left foot moves 

forward. The hands also swing back and forth as the position is moved. Both men and 

women can participate in the Chapolo dance. There is not a special costume for this dance, 

but the female dancers wear a piece of cloth wrapped around the waist extending just below 

the knees like Assamese Mekhela, a top and a similar piece of cloth wrapped around the 

chest.  All the artists wear the same costumes in the stage during the Chapolo dance. The 

war dances performed by the Tangsas are also part of their folk culture.  
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Method of funeral 

      There are differences between the methods of funeral according to the Tangsa sub-tribe. 

Earlier they used to burn the dead body below the house. Now they used a particular 

crematorium where the body is cremated, some of the Tangsa clan cremate the bodies and 

some bury them on the ground. Now after converting to Christianity most Tangsa people 

bury the dead bodies.  If people die they also observe three to seven days pollution period. 

 

Residence 

Tangsas live in stilt houses. Tangsas houses are built on a raised platform on piles in the 

plains of the hills. Housing materials like bamboo, cane, wood, etc. are available in their 

natural environment. They Uses the leaves of a kind of palm tree (Livistonia jeckinsiana) to 

thatch of the house. The house they built mainly has three parts. The house has several 

rooms and the each room has distinct names. Moreover the traditional stilt house, RCC , 

Assam type houses are also seen in their society. 

Food habits 

Tangsas Food habits and its cuisine are also familiar elements of folk culture. 

Traditionally Tangsa people practiced shifting cultivation. They make their living mainly 

by cultivating millet, paddy etc. In addition, various cereal grains, vegetable cultivation is 

also found to be planted in the field. Since rice is the main crop, they eat rice as the main 

food. Potatoes, arums, pulses, carrots, bamboo roots, banana flower, banana shoots, some 

leafy vegetables etc. are used as vegetables. Tangsas eat boil food without using oil and 

spices. Spices like ginger, garlic, coriander, leaves etc. are used as spices. Fish and meat 

also belong to their diet. Tangsas also have a tradition of cooking food to bamboo trunks. 

Apart from this, they also consume liquor made from rice like other communities in the 

Northeast. The Tangsas call this liquor "kham". 

Findings and Conclusion 

  Since then the Tangsas, who have been living in Arunachal Pradesh and Assam 

have been contributing to the socio-cultural and also linguistics diversity of the Northeast 

India. The characteristics observed in various areas of social culture have been able to 

capture their own community identity. At least a few conclusions can be reached in the 

discussion on the 'social and cultural life of the Tangsas'. Those are - 

1. Tangsa, a major population in the Northeast, has unique features of socio-cultural life. 

2. The Tangsas have their own social life, festivals, costumes, food habits, language 

literature, funeral methods, religious life, dance, songs, etc. 

3. The society of the Tangsas is patriarchal. 
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4. Hereditary classification is a noticeable feature of the Tangsa social system. Division of 

clan in their society and culture has played a special role in the selection of their village 

headman and establishing marital relations.  

5. The village council also has a special role to play in managing the Tangsa community. 

6. Various elements of culture have not only given uniqueness to their community identity 

but have also contributed to diversity in the culture of the Northeast. 

      Thus, the Tangsas are a prosperous community with socio-cultural characteristics. The 

earlier tradition sits in various aspects of the society and culture of the Tangsas but has also 

changed considerably in their socio-cultural life. The main factors of the changes are like 

the impact of modern education, busy way of life, rapid expansion of science and 

technology, coordination between different communities, smooth transportation system, 

etc. In the context of such a change there is a lot of scope to rescue their socio-culture 

through scientific and methodological studies. The Tangsas are still able to make their mark 

as a major population in the Northeast amid the adoption and exclusion of cultural 

elements. 
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Abstract 
 
Women have a great role in development of a Nation. Along with men, women are 

considered as a potential factor for all round development of every society, a Nation, a 

country in general and a family in particular. In the words of Mahatma Gandhi, “If you 

educate the man you educate the person, but if you educate the woman, you educate the 

nation.” Education has a great role for all round development of women. Higher education 

starts after completion of secondary education. The women who have acquired the higher 

education can develop self-confidence. It provides knowledge, skill and information for 

empowering women. But in many rural areas women are not able to access higher 

education. Deomornoi is a large area as situated in the western part of Darrang district of 

Assam. The Deomornoi Gaon Panchayat is covered by six villages. This paper is an 

attempt to study the status (rate of achievement) and problems of higher education of 

women being faced by the women students in acquiring higher education of Deomornoi 

Gaon Panchayat. A descriptive survey method has to be followed to the study. Primary 

data has been collected by the investigator from the concern area through directing from 

the sources. The researcher is hopeful to find out the present position of higher education 

of woman and problems of higher education of women in Deomornoi Gaon Panchayat of 

Darrang district, Assam. 
 
Keywords: Women Education, Higher Education, Status 
 

 

Introduction 
 

Education is the key to develop the men and women which enables them to choose 

right or wrong in any situation of the society. Women constitute half percent of total 

population of the world (49.58% as informed in UN World Population Prospects 2019). 

Therefore, Women are the most essential part of every society. A nation not only develops 

on the basis of male population but by the total development of both male and female 

population. In our society, especially in the rural areas till now the education of women is 
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lagging behind the male, mostly in terms of higher education (Ghara, 2016). 
 

Education is considered as an essential tool for the upliftment of every individual 

and also the society. Education enables women to acquire basic skills, abilities and to 

foster a value system which is conducive to raise their status in society. They also 

represent valuable human resources and play an important role in the development of the 

community and national economy. (Das R, 2020). There is no doubt that education is the 

key to make women self-reliant and self-confident. But education in general and higher 

education in particular is expected to uphold the dignity of women as equal partners in 

societal development. Only Higher education can provide women with more prestigious 

forms of jobs and professional employment. (Pati K., et al.2008, p.215). 

 The first education commission of India was University Education Commission of 

1948, and the chairman was Dr. S. Radhakrishnan. This commission has given effort 

towards educational development of the country. The commission opined, “There cannot 

be educated people without educated women. If general education has to be limited to men 

or women, that opportunity should be given to women, for then it would most surely be 

passed on to the next generation.” It recommended that the education of women should be 

in conformity with the special requirements of women. (Saikia J. P, 2008) 
 

Higher education for women has gained a wide role and responsibility all over the 

world. At present also, the importance of higher education for women is totally ignored in 

our country. The reason for its need and urgency is that there is biological difference in the 

systems males and females. Need for higher education among women assumes all the 

more importance of 3rd world countries where colonialism has remained a great force 

hindering education for the masses and for the women in particular. (Bansode S, 2015). 
 

The status of a nation, its overall socio-economic condition can very well be 

assessed by judging and appraising the status of its women. From this point of view, 

education plays an important role for providing educational opportunities for all. (Pati K., 

et al., 2008). 
 

Significance of the Study 
 

Women perform multiple roles as mothers, wives and daughters. That is why they 

must be developed through education by which not only the women themselves but the 

society also prospers. An educated mother enhances the literacy skill of the family, 

provides better hygiene, increase the financial status by imparting vocational education, 

can conquer disadvantages, discrimination and fight against exploitation. So it is rightly 
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said that if you educate a man, you educate an individual and if you educate a woman you 

educate a family. So, education of women is regarded as an important indicator of the 

development of the country. (Pati J.C, et al, 2008). Swamy Vivekananda also said, “It is 

impossible to think about the welfare of the world unless the condition of women is 

improved. It is impossible for a bird to fly on only one wing.” Every educated woman can 

think independently and it also helps them to know their rights and duties. (Nath B, 2015). 

So the education of women is considered as development of a nation. 
 

The position or status of women in every society is marked by their education. 

Higher education has a unique role in uplifting women with the knowledge, skills and self-

confidence. Higher education can also reduce the dependency of the women. Higher 

education of women is considered as an important instrument for the development of 

society, because women are the backbone our society, mother of our race and guardian of 

our future generation. (Saha S, 2021). 
 

Various research studies have been done by various researchers from time to time 

regarding the higher education of women. These are some findings of some previous 

research literatures [Das Dr. R (2020), Wahab A.& Khatun M. (2015), Mazumdar B. & 

Saikia, P. (2019), Chetia T. (2022), Nath B. (2015), Saha S. (2021), (Bansode S. 2015), 

Ghara T. K. (2016), Packianathan N. et al.(2016), Talukdar H Saikia, T (2021)] reveals 

that though many research work/studies had been carried out regarding the higher 

education of women, the investigator has found a dearth of research work in Status of 

Higher education of women as well as the Problems faced by the women students in 

acquiring Higher education especially in Deomornoi Gaon Panchayat of Darrang district, 

Assam. Therefore, the present study has attempted to highlight the status of Higher 

education of women as well as the problems faced by the women students in acquiring 

higher education in the study area. 
 

Objectives of the Study 
 

1. To study the present status/position of Higher education of women in Deomornoi 

Gaon Panchayat of Darrang District, Assam. 
 

2. To find out the problems being faced by the women of Deomornoi Gaon Panchayat 

of Darrang District, Assam. in acquiring higher education with special reference to 
 Attitude of Family.

 
 

 Financial Problem.
 

 

 Academic Problem.
 

 

 Communication/Transportation.
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 Social Problem.
 

 
 

Hypothesis 
 
Hypothesis for objective no 2 - 
 
It is assumed that problems are being faced by the women students in acquiring Higher 

education in the study area. 
 

Delimitation of the Study 
 

1. The research work has covered only the six villages of Deomornoi Gaon Panchayat 

of Darrang district of Assam. 
 

2. The study covers only those women students who have already completed the Higher 

education (Graduation/Post graduation) of the study area. 
 

3. The study covers only the present position of the study area. 
 

4. For the research work, primary data has been collected through physically visited the study 

area. 
 

Operational definition of the key term 
 
1. Women Education: In the present study, women education refers to the 

education of women of Deomornoi Gaon Panchayat of Darrang District, Assam earned 

from the formal institutions. 

 

2. Higher Education: In the present study higher education means the courses 

provided at graduate and post graduate level. 

 

3. Status: Status means the position or the rate of achievement in higher education 

of women. 

 Methodology 
 

In the present study, the investigator has applied the descriptive survey method. This 

paper is primarily based on primary data. Interview schedule and observation method has 

been followed by the investigator. A total number of one hundred sixty seven (167) 

respondents were provided a self-structured interview schedule related to seven (07) 

aspects of problems. 
 

Area of the study 
 

The present study had covered the Deomornoi Gaon Panchayat area of Darrang 

district of Assam. Two higher educational institutions i.e. Deomornoi B ed College and 

Deomornoi Degree College were situated in this area. This Gaon Panchayat is one of the 

important Panchayat among the panchayats of the Sipajhar Development Block under 

Patharighat revenue circle within the no 66 LAC. The Deomornoi Gaon Panchayat is 

situated in the utmost North East corner of the Sipajhar LAC which is bounded by 



178 

 

Barampur and Burhinagar Gaon Panchayat in its West part. Bhurargarh Gaon Panchayat 

(Kalaigaon LAC) in its North side, Historical Patharighat Gaon in its South side and 

Jaljali Gaon Panchayat in its East side. 
 

Deomornoi Gaon Panchayat is constituted by six villages, namely Kharkhowapara, 

Koikara, Patidarrang, Lozora, Kumarparaand having nine thousand six hundred ninety 

seven (9,697) total population, where female population is Four thousand three hundred 

seventy six (4,376) .The rational of the selection of the study area is to highlight the rate 

higher education of women and create an awareness among the people of area about the 

importance of higher education. 
 

Statement of the Problem 
 
The statement of the problem is entitled as “Present Status of Higher Education of Women 

in 
 
Darrang District of Assam with special reference to Deomornoi Gaon Panchayat” 
 
Sources of Data Used for the Study 
 
Primary Data: For the present study primary data collected by the investigator through 

physically visited the area. Interview schedule and observation method used by the 

investigator for the selected sample in the study. 
 
Secondary Data: Secondary data collected from various Books and Articles of journals. 
 

 

Population 
 

A population refers to any collection of specified group of human beings or of non-

human entities of universe. The population of the present study comprises of all the 

Higher educated women of Deomornoi Gaon Panchayat area of Sipajhar Development 

Block of district Darrang which is under the Patharighat revenue circle of 66 no. Sipajhar 

L.A.C. The no of total population for the study is five hundred fifty six (556), collected by 

the investigator through physically visited the area. 

Sample 
 

The representative proportion of the population is called a sample. When the 

population is relatively large and is physically not accessible, the researchers survey only a 

sample. The sample is selected for the present study through random sampling method. 

The investigator has randomly selected 30% (167) higher educated women from the 

selected population of six villages of the Deomornoi Gaon Panchayat area. 
 

Tools of Data Collection 
 

For the collection of data, the investigator has visited the area physically with the 
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help of “Gaonpradhan”. 
 

To study the problems of women in acquiring higher education, a self-structured 

interview schedule was prepared by the investigator. The interview schedule comprises of 

seven problems. Investigator also followed the observation method to study the problems 

of women students in acquiring higher education. 
 

Analysis and Interpretation of Data 

 

For the present study, the investigator has used the percentage technique for the 

analysis of data and interpreted the data quantitatively using graphical representation. 

Objective wise analysis and interpretation has been done by the investigator. The data 

presented as below: 

Objective: 1 
 

To study the present status/position of Higher education of women in Deomornoi 
Gaon Panchayat of district Darrang, Assam. 
 

Table 1: Status Higher Education of Women in Deomornoi Gaon Panchayat 

 

Serial Name of Village Female No.   of   Higher % of Higher 

No  
population Educated Women Educated Women   

      

1 Barigaon 648 112 17.28  
      

 2 Kharkhowapara 722 127 17.5  
      

3 Kaikara 747 72 9.6  
      

4 Kumarpara 701 39 5.5  
      

5 Lozora 718 41 5.7  
      

6 Patidarrang 840 162 19.2  
       

 7 Total  4376 556    
       

Source: Primary data obtained from field survey, 2022  
 

Figure 1: Status Higher Education of Women in Deomornoi Gaon Panchayat 
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From the above table it is observed that, among the total female population of 

(4376) the numbers of Higher educated women of Deomornoi Gaon Panchayat is 556 

(primary source). Village wise numbers of higher educated women were shown in the 

table 1. Among the entire six villages, of the selected area, village Patidarrang is in the top 

position having 162(19.2%) numbers of higher educated women, immediately followed by 

the villages Kharkhowapara 127(17.5%) and Barigaon with112(17.28%) numbers. Beside 

these three villages, the remaining, Kaikara 72(9.6%) numbers and Lozora 41(5.7%) 

numbers are lying in low position and village Kumarpara having 39(5.5%) numbers is the 

lowest position in the Gaon Panchayat area. From the data shown in Table 1 and Figure 

1&2 it can be interpreted that the position/status of higher educated women of the villages 

of study area is differentiate remarkably. It is also observed that atmosphere of higher 

education for women are not adequate. 

Objective: 2 
 

To find out the problems being faced by the women of Deomornoi Gaon Panchayat of 

Darrang District, Assam in acquiring higher education with special reference to 

 Attitude of Family.
 

 Financial Problem.
 

 Academic Problem.
 

 Communication/Transportation.
 

 Social Problem.
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Table 2: Dimension Wise Problems of Women in Higher Education Table 2: Dimension 

Wise Problems of Women in Higher Education 

 

Dimensions of Yes % No % 

Problems      

Lack of positive 111 66.46% 49 29.34% 
attitude of family     

Financial Problem 123 73.65% 37 22.15% 
     

Academic Problem 86 51.49% 74 44.31% 
     

Transportation 101 60.47% 59 35.32% 
&Communication     

Problem       

Conservative Outlook 99 59.28% 61 36.52% 
of Society      

Lack of Proper 121 72.45% 49 29.34% 
guidance  &     

Supervision      

Preference of   Male 101 60.47% 59 35.32% 
Child Education     

Source: Primary data obtained from field survey, 2022
 

Figure 2: Dimension Wise Problems of Women in Higher Education 
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From the above table and graphical representation, it is seen that for pursuing higher 

education, women have been facing various problems in Deomornoi Gaon Panchayat area 

of the district Darrang. Majority of the respondents has responded positively in regards to 

the lack of positive attitude of the family. Basically, guardians are not conscious about the 

value of Higher education of women. They are still traditionally stuck and not free from the 

thought that education of women is meaningless because they will be the resource of other 

family after marriage. Hence, lack of positive attitude of family is one of the remarkable 

barriers of higher education of women. 

 

From the response of respondents of the study it is also seen that financial problem is 

another problem of women students in acquiring higher education. Source of income of the 

families of this area is mainly the agriculture. Financially all are not sound to afford the high 

cost for achieving higher education of a women student. Academic problem is also another 

barrier for women students in achieving higher education. The respondents revealed that 

they cannot choose their courses of study based on their interest because the study area has 

only one degree college where, only Arts stream is available. Regarding Communication 

and transportation problem also majority of women students are facing various problems in 

this study area. From the observation of the study, it is found that, maximum number 

women students have the common problem as they cannot communicate with the faculty 

members of the colleges due to the lack of confidence. Transportation is another major 

concern for the women student of this area. As a remote area, the transportation is till now 

not adequate. 

 

Responses of the respondents highlighted the narrow conservative outlook of the 

society of the study area. The people are till now not free from the traditional patriarchal 

believe that higher education of women is not necessary. It can be interpreted from the study 

that proper guidance and counselling for higher education of women is not grown up. 

Regarding preference of male child education, it is observed that though preference given to 

the male child in every respect of society is reducing day by day, but still it exists in the 

higher education of women. 
 

Major findings 
 
The study reveals that the status of higher education of women of the study area is in a very 

low position in Deomornoi Gaon Panchayat area of district Darrang. Among the six 
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villages, Patidarrang (19.2%) is in the highest position and (5.7%) and Kumarpara (5.5%) is 

in the lowest position in higher education of women. From the above study the investigator 

found that Financial and social problems are the two prime factors that stand against the 

development of higher education of women in the study area. Due to the lack of education 

of guardian they are not conscious about the higher education of women. They have given 

more importance on household activities of women than education. As an under develop 

rural area, transportation and communication are also major barriers for women students in 

acquiring higher education. Majority of women students also revealed that they are lying 

below the so called patriarchal outlook of the society. 
 

Suggestions 
 
For the development and improvement of the present position of women higher education 

and minimize the problems women students in acquiring higher education of the study area, 

following are some suggestions: 
 

 In all family, both girls and boys should be given equal preference from the beginning. 
 

 Equal status should be given to the women based on the quality in the society. 
 

 Community awareness program should be organized for creating the awareness and 

developing the attitude of parents towards higher education of women. 
 

 Village education committee and “Mahila Samitee” should be organized for creating 

positive attitude in the mind of women students. 
 

 Conservative and traditional outlook should be modified. 
 

 Proper guidance and counselling should be given by the concerned persons of higher 

educational institutions. 
 

 Special financial assistance should be providing by Government for the higher education 

of women. 
 

 Transportation system should be improved. 
 

 Facilities of technology should be improved in the area. 

 

Conclusion 

 

Women are the unavoidable part of the world. Education liberates all women from 

the ignorance and enables them to do their duties and responsibilities in the society. In this 

context we may consider the view of Napoleon Bonaparte, who has said, “Give me an 

educated mother, I shall promise you the birth of civilized nation.” So, the proper 
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development of women is considered to be nation‟s progress. From the study it is observed 

that higher education of women lagging behind in the study area due to some various 

problems. Most of the women are deprived from the higher education. The people of the 

society were not conscious about the value of higher education. Social people of this rural 

area are not aware of the higher education of women. Women students are not getting 

sufficient scope for pursuing higher education. The study analyses the problems of women 

students in acquiring higher education. Socio-economic and transportation/communication 

problems are the main obstacles for pursuing higher education of the women students. 

 

 

References 

Ahuja, R. (2020). Research methods. New Delhi: Rawat publications . 

Bansode, S. (2015). Higher education of women in India. International Journal of 

Interdisciplinary and Multidisciplinary Studies (IJIMS), 2(6), 23-33. Retrieved from 

https://www.ijims.com/uploads/283c3a503d0709b4a0c74pdf.pdf 

Chanu, K. M. (2013). A study of womens higher education in the valley areas of Manipur. 

PhD Thesis, NEHU, Education. Retrieved from http://hdl.handle.net/10603/194718 

Chetia, T. (2022, March). Higher Education of Rural Women in Assam: Problems and 

Prospects. International journal of creative researcg thoughts, 10(3), 649-654. Retrieved 

from https://ijcrt.org/papers/IJCRT2203534.pdf 

Das, D. R. (2020). Problems of women in achieving the goal of higher education-A study. 

PalArch's Journal of Archaeology of Egypt / Egyptology, 8302-8310. Retrieved from 

file:///C:/Users/User/Downloads/5753-Article%20Text-11222-1-10-20210119.pdf 

Ghara, T. K. (2016). Status of Indian Women in Higher Education. Journal of Education  

and Practice, 7(34), 58-64. Retrieved from ttps://files.eric.ed.gov/fulltext/EJ1126680.pdf 

Koul, L. (2009). Methodology of Educational Research (4th ed.). Vikash Publishing House. 

Kumar C.P, P., & V, S. (2021). A Study on Importance of Women Participants in Higher 

Education: A Case Study of Karnataka, India. Journal of International Women Studies, 



 
 

185 

 

22(6),101-112. Retrieved from 

https://vc.bridgew.edu/cgi/viewcontent.cgi?article=2485&context=jiws 

Mazumdar, B., & Saikia, P. (2019). Investigation of Problems faced by Female Learners in 

Higher Education: A Study on KKHSOU in BTAD.z 

Packianathan, N., Anushree, S., & Manjunatha, B. (2016). The role of higher education in 

empowering Indian women. International Journal of Health and Allied Sciences, 5(3), 135-

137. Retrieved from 

https://ijhas.in/article.asp?issn=2278344X;year=2016;volume=5;issue=3;spage=135;epage=

137;aulast=Packianathan; type=3 Patri, K. (2008). Gender disparity in education- Issues and 

Challenges. In R. K. Jogesh Chandra Pati, & R. K. Jogesh Chandra Pati (Ed.), Women 

Education- Emerging Issues and Rethinking (pp. 51-59). New Delhi: Mittal Publication. 

Senapati, A. (2008). Women Participation in Higher Education. In J. Pati, R. Sahoo, & H. 

Dash (Eds.), Women Education - Emerging Issues and Rethinking (pp. 215-220). New 

Delhi, India: Mittal Publications. 

Saikia, J. P. (2008). Problems of Education and Rural Women (1st ed.). Guwahati, Assam, 

India: DVS Publishers. 

Saha, S. (2020). Nature and Trend of Female Participation in Higher Education in Assam: A 

Case Study of Gauhati University. Psychology and education, 58 , 361-369. Retrieved from 

DOI: https://doi.org/10.17762/pae.v58i2.1850 

Sahoo, R. K. (2008). Education Among the Women of the Tribal Society. In J. Pati, R. 

Sahoo, & H. Dash (Eds.), Women Education Emerging Issues and Rethinking (p. 43). New 

Delhi, India: Mittal Publications. 

Talukdar, H., & Saikia, T. (2021). Gender differences in teacher effectiveness ofthe B Ed 

college trainees of Guwahati urban,Assam. (D. T. Saikia, Ed.) MSSV Journal of Humanities 

& Social Sciences, 5(1), 62-72. 

Wahab, A., & Khatun, M. (2015). Problems and Challenges of Higher Education in Rural 

Areas of Darrang District: Assam. INDIAN JOURNAL OF APPLIED RESEARCH, 5(8), 1-

https://ijhas.in/article.asp?issn=2278344X;year=2016;volume=5;issue=3;spage=135;epage=137;aulast=Packianathan
https://ijhas.in/article.asp?issn=2278344X;year=2016;volume=5;issue=3;spage=135;epage=137;aulast=Packianathan


 
 

186 

 

3. Retrieved from https://www.worldwidejournals.com/indian-journal-of-applied-research-

(IJAR)/fileview/August_2015_1443519855__01.pdf 

https://statisticstimes.com/demographics/world-sex-ratio.php 

Author
1
:, Research Scholar, Department of Education, MSSV, Nagaon, Assam  

Email: charusmitatt@gmail.com 

Author
2
: Professor, Department of Education, MSSV, Nagaon, Assam   

Email: dipalidutta6@gmail.com 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

187 

 

 

 

 

 

 

 

 

 

...an MSSV publication… 

 

 

 
 
 
 
 
 

Online ISSN:2455-7706 
URL:https://www.mssv.ac.in/Journal.html 

 


