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About the University 

 
Mahapurusha Srimanta Sankaradeva (1449-1568) was a multi-dimensional genius, 

who transformed and modernised Assamese society with his egalitarian ideology. 

He worked in diverse fields like religion, literature, music, dance, drama, 

architecture, social reconstruction, etc. He translated most part of the Bhagavata 

Mahapurana into Assamese language and was the first ever play writer in any 

Indian language other than Sanskrit. He wrote more than 26(Twenty six) scriptures 

mostly in Assamese language besides the Brajawali form and one in Sanskrit. In 

addition he had composed many lyrics/songs including the Borgeets. All these 

justify calling him SARVAGUNAKARA by his most loyal disciple 

Madhabadeva. His philosophy too was unique and different from other branches 

of Hindu philosophies. Above all he was a humanist. He welcomed everyone 

irrespective of caste, creed, and sex into his order. He was also a pioneer in adult 

education, mass communication, etc. He called upon the society to educate women 

and the downtrodden people. Srimanta Sankaradeva Sangha was set up in 1930 in 

order to carry forward the reforms initiated by the saint. It is the largest NGO in 

North East India and it has been working relentlessly among the masses for 

inculcating the values preached by Srimanta Sankaradeva. It is running several 

schools in the state to spread value based education. The Sangha envisaged to 

establish a University and authorised its Srimanta Sankaradeva Education and 

Socio-Economic Development Trust, Nagaon to sponsor the establishment of the 

University. Srimanta Sankaradeva Sangha submitted the proposal for a University 

under the Assam Private Universities Act, 2007. Mahapurusha Srimanta 

Sankaradeva Viswavidyalaya came into existence under the provisions of 

Mahapurusha Srimanta Sankaradeva Viswavidyalaya Act. 2013 (Assam Act No. 

XIX of 2013) and was formally founded on 10th of June, 2014. The University has 

been recognised under Section2 (f) of UGCAct,1956. 



 

 

This University, running under the aegis of Srimanta Sankardeva Education and 

Socio-economic Development Trust, treads its journey following the egalitarian 

humanistic philosophy of Srimanta Sankaradeva and has been trying to empower 

the student fraternity by making them holistically educated and socially 

responsible citizens. In the initial stage, the members and well-wishers of the 

Sangha contributed to raise the University. The Assam Government has granted 

300 bighas of land for the permanent campus of the University in Raidongia, 

Nagaon. The University is supported with the grant of 15 (Fifteen) crores from the 

Government of Assam for construction of the permanent campus. Since 2014, the 

University has completed ten academic years. The University besides the main 

unit at Nagaon also has here constituent units in Guwahati, Dhubri and Jorhat. A 

total number of 160 faculties and officials have been offering their contributions in 

17 different academic departments. These departments offer Under-Graduate, 

Postgraduate, M.Phil. and Ph.D. programmes. Some of the departments also offer 

undergraduate and certificate programmes with CBCS curriculum based on LOCF 

based programmes based on NEP 2020, scholarship, coaching for competitive 

examination and placement assistance. The university started PG Diploma in 

Remote Sensing and GIS in Association with North Eastern Space Application 

Centre (NESAC), Meghalaya under ISRO, Govt. of India. The University also 

fulfils its social responsibilities in different socio-cultural causes by initiating 

awareness and enrichment activities in the fields of education, health, women 

empowerment, etc. The Mahapurusha Srimanta Sankaradeva Viswavidyalaya 

fraternity firmly believes that a new era of social regeneration will start from this 

University. 
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Greetings from MSSV Journal of Humanities and Social Sciences  

 

 It gives us immense pleasure to present Volume IX, Issue I of the MSSV Journal of 

Humanities and Social Sciences, a bi-annual, peer-reviewed, open-access journal dedicated to 

fostering critical and interdisciplinary research in the domains of humanities and social sciences. 

 As we unveil this latest edition, we remain committed to our vision of serving as a 

dynamic platform that bridges diverse academic disciplines and brings forth innovative scholarly 

contributions. This issue is a testament to the intellectual rigour and creative engagement of 

researchers across the fields of literature, sociology, economics, history, psychology, education, 

political science, philosophy, anthropology, gender studies, culture-based studies, and more. 

 We express our sincere gratitude to Prof. Mridul Hazarika, Hon’ble Vice-Chancellor, 

MSSV, for his enduring support and guidance, which continues to empower us in our pursuit of 

academic excellence. We also extend our heartfelt thanks to Prof. Sarat Hazarika, Registrar, 

MSSV, for his constant encouragement that inspires us to uphold the highest scholarly and 

editorial standards. 

 This issue features a compelling collection of research articles, theoretical discussions, 

empirical studies, and reflective reviews that engage with contemporary issues from both local 

and global perspectives. Each submission has undergone a meticulous blind peer-review 

process, ensuring academic integrity, originality, and relevance. We take this opportunity to 

thank our reviewers and contributors for their patience and dedication throughout this rigorous 

process. 

 In line with our commitment to ethical publishing practices, we continue to emphasize 

the submission of unpublished, original manuscripts, fostering a culture of intellectual honesty 

and scholarly innovation. We encourage future contributors to uphold these values, which form 

the cornerstone of credible and impactful research. 

 We thank all our contributors, editorial board members, and readers for their unwavering 

support. Together, we aspire to take the MSSV Journal of Humanities and Social Sciences to 

greater academic heights in the years to come. 
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 Writing in a cinematic style is about engaging the reader‘s imagination,creating vivid 

mental images,and evoking the emotions and experience typically associated with watching a 

film. Medium-Author Tasha Hutchison (htts://medium.com) 

 

 In the post-production process of film and video editing,a dissolve(sometimes called a 

lap dissolve) is a type of film transition in which one sequence fades over another. The terms 

fade-out (also called fade to black) and fade-in are used to describe a transition to and from a 

blank image.Adissolve overlaps two shots for the duration of the begining of the next,but may 

also be used in montage sequence.Generally ,but  not always the use of a dissolve is held to 

indicate that a time has passed between the two scence.also it may indicate a change of location 

or the start of a flashback) http://en.wikipedia.org

 http://en.wikipedia.org (There are many different types of cuts, including the hard 

cut,jump cut,Jcut,Lcut,cutway, cross cut,cutting in action,montage,cut in ,and smash cut)

 Montage is film editing technique in which a series of short shots are sequenced to 

condense space,time , and information.  
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 The term has varied meaning depending on the filmmking tradition.In French,the world 

montage applied to cinema simply denotes editing.(wikipedia) 

 

 The fade has mainly arhytmic significance.The slow withdrawal of the picture from 

the view field of the spectator corresponds,in contradisinction to its usual sudden breaking off to 

the slow usually ends a sequence with a fade out inretarded tempo. 

 The fade -in is,on the contray,equivalent to the purposeful introduction of the spectator to 

a new environment and new action.It is used to begin afilm,or a separate sequence. 

  V.I. P U D O V K I N  ‗Film technique and Film Acting‘ Bonanza Books, New 

york, page.36 

 V.I. P U D O V K I N  ‗Film technique and Film Acting‘ Bonanza Books, New york, 

page.40 
 

V.I. P U D O V K I N  ‗Film technique and Film Acting‘ Bonanza Books, New york, 

Email- saikiapurabi89@gmail.com 
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Articulating Self and Identity through Disability: A Study of Select Fiction 

Dipika Goswami 
 

Dr. Himakshi Kalita 

 

 

Abstract: This paper aims to analyze the life experiences of disabled women in Indian social 

context and their autobiographies as the pillars of immense courage, strength and endurance, 

breaking all the barriers of physical deformity and social attitude towards them. Shivani Gupta’s 

autobiography No Looking Back and Preeti Monga’s The Other Senses show that women, even if 

they are physically impaired can do everything to be successful in life. Disability can be defined 

as those who have long-term physical, mental, intellectual, or sensory impairments which in 

interaction with different kinds of barrier prevent them to assimilate with other members of the 

community and the society. The essential basis of Disability Study is that it is a culturally 

fabricated narrative of the body, a system that produces subjects by differentiating and marking 

bodies. This comparison of bodies legitimates the distribution of resources, status and power 

within a biased social and cultural environment. A deformed or weakling child, an incepatited 

elder or any person becomes disabled by accident or illness is condemned to physical extinction. 

Here, discrimination occurred to them by different social, economic, cultural and religious 

groups. The social concept of disability introduces the notion that society has erected barriers, 

physical or attitudinal, which affect a person with disabilities. Discrimination invades society 

like a disease. Its symptom includes the scarcity of basic requirements of health and hygiene to 

them. The experiences in life of disabled women like Shivani Gupta and Preeti Monga in their 

autobiographies shows how they have to struggle hard to come out of their mental agonies and 

sufferings. Shivani Gupta, an able-bodied woman suddenly gets her ultimate shock when she 

found herself at the hospital bed in an invalid position. Doctors confirmed her that she has 

undergone with surgery, but in her whole life she has to be a wheel chair confined. Her spinal 

injury for the accident that she faced made her life in crucial circumstances to realize about her 

disability in depth sense. Preeti Monga as a visually impaired woman goes through her 

blindness slowly from her birth. As she grows up, her physical impairment made her separate 

from the common activities of her surroundings. She has faced rejection from her school and her 

favorite activities and even at her marriage. Yet, she fights against all such discrimination and 

her autobiography is the mirror of her struggle.   
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Key words: Disability, Discrimination, Strength, Endurance, Ability, Mental agony. 

Introduction: 

Disability is the word used for those who have some physical deformity and the word 

―especially- abled‖or ―differently-abled‖ is used at the present time. But to study about the 

physical and mental condition of such people who suffers in their life is termed as ―disabled‖ and 

the study about them is considered as ―disability study‖. The word ‗disability‘ originally 

emerged from the word dis -ability means want of power, strength or ability, that the concept 

taken in 1570. Disability study is thus conceptualizes as an interdisciplinary field that critically 

analyzes the mainstream model of disability and the critiquing power of oppression. From the 

Disability Civil Rights Movement in the late 20
th
 century the study of disability is actually 

formed. In 1986, the section of the study of chronic disease in US renamed as ―The Society for 

Disability Studies‖ (Vijayan Geetha, 15). Disability is a major concern in literature to analyze its 

features. As in Applied Health Science framed as a medical problem, and in literature it is 

studied as social problem. The various studies in literature about human character and 

psychology are itself a very important part of this study.In the year 1996 WHO redefined the 

relationship between impairment, the medical model and disability, the social model, 

establishing that ‗impairments‘ refers to organ functions or structures, ‗disability‘ refers to social 

abilities or relations between the individual and the society. A disability is an impairment that 

impedes with the bodily function at an age in some social environment. In any social structure, 

people with disability are to be found in all ranks and social structure. The difference and 

division of disabled people from non-disabled people causes marginalization, stigma, social 

exclusion and oppression. These causes also led the disabled from their expectation far away 

from their family and from their community. Disability have categorized into two broad classes, 

which are—Disability at the onset of birth and acquired disability. 

Disability study is a new concept in literature, yet it had a history of its own. Many traditional 

processes undergone with the notion of disability and hence, the study of this issue emerged 

during late 20
th

 century as an interdisciplinary field of study. Disability studies focus not on the 

body, but on the society, disability is not something that a person posses, but something one 

encounters when dealing with other people or with physical spaces that are inaccessible. From 

the early times it becomes the notion that disabled people are cursed person and they might live 
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in life to experience bitterness. Society does not consider them as authors of their own destiny 

and disabled people are looked down upon as the objects of charity, welfare or sympathy. 

Society denied the basic rights to them, like to live with dignity, right to education and right to 

employment etc. Article 15, of the Constitution of India does not mention disability as a ground 

of non-discrimination among the people. The Persons with Disabilities Act, 1995, remarkably 

legislate and recognized the protection of basic rights of the disabled and their full participation 

in the various activities of social life. India has signed and also ratified International Convention 

of the Rights of Persons with disabilities 2006.  

Though the concern of disability was in a negative approach, at the present time literature 

follows all the concept and ideas of disability in literature. Politically and sociologically such 

approach is demanded not for sociologist or politicians, but for the pioneering study of disabled 

people themselves.  So, like the feminist critical race and queer approaches to literature and 

culture, disability study and the context of this study actually confined to a special group of 

disabled people. The historical perception of disability as a field of enquiry has developed from 

the ancient literature follows all the concept and ideas of disability. 

To analyze disability or specific ground of women psychology in disability study, the observed 

method is to be followed to investigate the behaviour of that person in these criteria. The 

behavioural activity and actions are observed through which a possible outcome would come 

from such analyzes. An attitude to disability is deeply rooted in social and cultural values of 

society, and consequently disabled people are deeply affected by physical and social 

environmental factors.  

Analysing disability and disabled women experiences in life Shivani Gupta is that author of her a 

true story No Looking Back. The author through her autobiography reveals her traumatic 

experiences of a disabled after living an able bodied life that her life experience teaches her. 

Shivani Gupta in her autobiography No Looking Back visualizes her trauma after facing 

disability from a normal woman to a disabled woman only at her age of twenty two due to an 

accident. The conflicts of her inner mind disturbed her when she was discarded by her love, from 

her service and colleagues and by the society too. Marginalized by educational authority only for 

her physical deformity raises again the questions of different attitude of society towards 

disability. 
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Shivani Gupta, a disabled author was once a girl with good health and perfect body structure, 

before she had met an accident and her condition of Spinal injury made her paralysed and wheel 

chair confined for her whole life.  In her autobiography No Looking Back Shivani Gupta says, 

―I had never thought about disability before my accident. Neither had I known anyone 

who was disabled. Disability had meant social work session at school and feel good 

factor from having assisted a disabled person crossing the road………… I think it was 

that day that I really understood what disability imply….‖ 

(45).  

Shivani Gupta‘s psychological confrontation reveals her love conflict as the internal conflict 

factor of her mind. Her love Sunil left her alone as she had faced the accident and physical 

deformity arise in her body. The dilemma of her mind and trauma for her accident made her 

completely devastated.  At one side she became attached to her love relationship and on the other 

hand she has no courage to face her disabled condition and the thought of her separation from 

her love relationship. This conflict marks a deep agony inside her. Male notion of body concept 

is the issue here as for male satisfaction a well bodied woman is the perfect companion, not a 

disabled.Referring to this, Shivani has rejected by her lover Sunil, because she has body 

deformity and she is unable to satisfy her partner physically and she has been discarded from his 

life. Male emotional domination over female, especially on a disabled woman, is heart rendering, 

that Shivani experienced.In the aspect of socio-cultural milieu, Shivani‘s narrative shows how 

trauma and struggle becomes the part of a disabled woman and how she tries to exist in the 

society through challenges and triumphs. Gender dynamics here is the feature of power 

distribution among male and female, the relationship and interaction between people, based on 

gender. Here on Shivani Gupta‘s experiences of life, gender dynamics affected her as she 

became disabled and her normal life with friends, works and family shattered on. Her narrative 

takes her readers to a journey of complexity of identity, negotiation, and societal expectations 

including the problems of adversity. This autobiography becomes a mirror to all, visualising 

disabled women‘s inner and outer conflicts in their personal life as well as in the society. 

According to Kristjana Gunnars, a narrative cantered around adversity hold the potential to 

create a bridge between the personal and the universal, fostering connections between individual 

stories and broader human struggles (writing the Memoir: From Truth to Art, 2004). Therefore, 
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the narratives shows and projects own life experiences relating to universal phenomenon of 

disability and sufferings. Gender conflict rose in Shivani Gupta‘s life after her accident when she 

became wheel chair confined and tried her best to work without depending on others. She has 

searched suitable job for her and find out after her long search, as she has been rejected for her 

disability mainly. Shivani says, ―that people judged me on my outward appearance alone. No one 

seemed to have the time or inclination to get to know me as a person, with my own strengths and 

weaknesses, just like anybody else‖(64). 

Shivani Gupta, in her autobiography analyses her all desires and mental agony including her 

unconscious self projection. Freud mentioned in his theory of psycho analyses that explain 

traumatic repression and symptom formulation. Freud‘s point was that desire did not express 

itself easily, because culture does not allow or facilitate it. The traumatic experiences of a person 

could understand through the symbolic expression of gestures, sounds, facial expression and 

writing of it (Nayar, 2018). Shivani Gupta‘s presentation of own experiences in life representing 

all disabled women. According to Gupta, ―As a disabled person, I know that life was all about 

adjusting to the society around me and I had been accustomed to foregoing many things just 

because I did not want to trouble‖ (84). 

Shivani Gupta‘s trauma for her accident caused immense pain inside her. The internal pain of her 

heart, disappointment and despair caused conflict that she has to bear unwillingly inside her 

mind and outside her society. Being a wheelchair confined, Shivani Gupta has been taught as a 

bagger while she waits outside the temple stairs for her relative woman, a visitor of that temple 

threw some coins at her lap. The notion of society towards disabled, especially in India, that 

Shivani Gupta Says, ―The woman had taught me a bagger simply because I was disabled! She 

had assured that because I was disabled I was needy‖(63). 

For disabled people, the challenge of social exclusion is accentuated by attitudes and behaviours 

that undermine their capacity to make their full contribution to the community and society. Now 

through the attitudes and behaviours of people, and the norms and structures of society at large, 

disabled people are often excluded from buildings, homes and schools, business, sports, 

community groups and an integrated, included life (Dyer & Field, 2014). Shivani Gupta‘s feeling 

for rejection of her existence and identity made her isolated and she is in depression for her 

disability. At the time of her serious accident in the hospital bed she realises herself as, ―I felt as 
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if I had been reduced to just a human body lying on a bed-mindless, thoughtless, emotionless…‖ 

(35). Shivani‘s spinal injury made her completely paralysed. Her contradiction of mind about 

how she thought disability and how she felt the same on her becomes a conflicting issue. Social 

attitude and social acceptance becomes a serious issue for Shivani because for her ―Acceptance 

back into society after becoming disabled was next to impossible‖ (68). Social attitude and 

notion of the society becomes a barrier of the purpose of communication between mainstream 

people and disabled in the society. 

Shivani Gupta in her life experiences describes how she has discriminated even by the higher 

corporate house in concern with accessibility and free movement for her work to perform. Gupta 

herself completed higher courses in foreign countries and her views are often ignored by the 

higher authority of the company. She is shattered for the negligence of the company when the 

higher authority refuses to give permission to use VIP entrance, as her usual accessibility 

becomes a barrier to carry her wheelchair. This kind of negligence to a disabled woman is not 

accepted by Gupta and she has protested for this. As a Programme Manager of the corporate 

house in social responsibility programme, she refuses to work for such discrimination. She says, 

―Without fighting for my own rights, there was no way I could fight for anyone else‘s…….My 

experience was not unique. It was a typical example of the kind of discrimination disabled 

people face every day‖ (173). The constitution of India provides right for the disabled people to 

enjoy equality in work as every person including the disabled has his life and liberty guaranteed 

under article 21of the constitution. Yet, disabled people have to suffer for the ignorance of the 

mainstream society. As a key concept of gender studies, in the equality perspective, therefore, 

gender is regarded as an attribute that should not be significant in the distribution of social value 

or social rights. Equality is to be achieved through gender neutrality or androgyny (Pilcher & 

Whelehan, 2004). 

Preeti Monga, a disabled author in her autobiography The Other Senses explains her  conflicts 

for her personal sufferings that represented maximum disabled women and their family life‘s 

circumstances. Preeti Monga, a visually impaired girl suffered from her early childhood, the 

impaired vision without knowing the fact that she is a disabled girl. The loneliness and alienation 

from the society causes pain and suffering and conflicts for physical deformities. After having 

the complete blindness Preeti Monga in her autobiography expresses, ―Little did I know that life 
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was never going to be the same again. Everything had changed! Friends, teachers and 

neighbours, all looked at me with pity. It seemed to have been transformed into a strange pitiful 

object to be handed with extra consideration or simply left alone‖ (27). 

The aspect to get a job and to work for self development is the hope of every individual and 

Preeti Monga is not an exception of it. Though she is blind, she has the ability to manage works 

in perfection and disciplined manner. She has appointed in the house keeping department in the 

Fidalgo Resort in Goa. Preeti experienced gender discrimination at her first offer service, when 

after two days the hotel authority dismissed her in the condition that the employees of the hotel 

had gone on a strike due to her ad-hoc appointment. Mainstream people‘s ignorance about the 

empowerment of disabled women have seen through this author‘s experience when in anger and 

depression Preeti Monga explains,  

―This was most shocking! What had I done now? Was I so bad that no one, no one at all 

wished to have anything to do with me? First it was my school, then the music teacher‘s 

denial that I would be able to achieve excellence no matter how hard I worked. No one 

seemed to want to marry me and now hundreds of people were protesting just because I 

had dared to accept a humble trainee‘s position at a five star hotel. This seemed too 

absurd to make any sense of, just because I was blind, I was apparently being denied the 

basic right to live in this world‖ 

 (89). 

Self perception conflict occurs into the mind of disabled people in such a strong way that the 

deformity of their bodies becomes a curse for them. As Preeti in her autobiography explains as if 

she felt guilty for some unknown crime she had committed.  She cries all the times for her 

disability. Surprisingly, Preeti Monga has the skill to maintain household chores without 

depending on others, but she has deprived from all that love and emotional support from her 

husband. Preeti Monga declares that she is very lucky for her parents and her younger brother 

who understand her and supports her in all her needs. The social rituals of marriage and rejection 

of disabled is again discrimination in the mainstream society. The rejection of a so called 

prospective bridegroom of Pretty married to another woman. The author explains her feelings as, 

―It felt as if someone had slapped me full in my face. I had never known any pain as intense, as 
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unbearable, like this crashing dream and breaking of heart‖ (86). The prime factor of rejection of 

disabled women in marriage is for their disability and hence, disabled women are mostly second 

choice in marriage. The ―proposal for the marriage happens in a way that the prospective 

bridegroom was a Sikh air force officer who was looking for the second wife after his first has 

left him for reasons unknown! He was ready to marry me notwithstanding my disability‖ 

(Monga, 2010, 85).Preeti Monga in her autobiography The OtherSenses feels the gendered 

conflict in her mind for her blindness because before her marriage she is unaware of the fact that 

she will be the cause of humour for her husband, as she explains,  

―Till the time I married him, I had never felt I was blind, but now my blindness was 

rubbed into me as often as was possible. ‗Hey you blind bat…‘he would yell, what do 

you think of yourself? You should thank your stars I married you…‖ 

(105).  

Domestic violence and oppression on women becomes a common phenomenon for normal 

bodied women, but for disabled women this kind of violence doubly pains them, one for body 

deformity and other for such abuses. Kumar (2015) in his analyses of domestic violence on 

women and children points out that the global dimensions of this violence against women are 

alarming, as highlighted by studies on its incidence and prevalence. No society can claim to be 

free of such violence; the only variation is in the patterns and trends that exist in countries and 

regions (11).  

Arising conflicts in the mind of these disabled authors also involved masculine power.  In Preeti 

Monga‘s autobiography, the masculinity and gender discrimination is at the highest point to 

discuss. The masculinity Gender Theory has been used in Gender Studies to explain men‘s 

power over women. Stressing the legitimating power of consent, it has been used to explain 

men‘s health behaviour and the use of violence.  Raewyn Convell‘s concept of hegemonic 

masculinity serves as an analytical instrument to identify those attitude and practices among men 

that perpetuate gender inequality involving both men‘s domination over women and the power of 

some men over other minority groups. (Hegemonic Masculinity Theory)Preeti Monga‘s 

conflicting life for her disability also affected by such masculine power as her husband kicks her 

head; grabbed her by her nightdress and half pushing, half dragging her, flung her out of the door 
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of the apartment at the midnight. Such domestic violence upon disabled women reveals the so 

called masculine power of dominance over women.The identity crisis of disabled people, 

especially women, is the marginalised one who suffers for both impairment and lack of identity 

in the society. The debate about impairment and the body was partly a challenge to the process 

by which disability identity was dominated by the interest of people with mobility impairments. 

The fact that questions of physical access to public space had come to dominate disability 

politics was manifest most explicitly in the adoption of the figure of the wheelchair user as the 

universal symbol for disability.  Therefore, the bodies of disabled people are considered as 

deficit, inferior and the social model of disability have focused on the claims that they have been 

excluded from participation of any social life. Considering disabled as second class citizen shows 

the common notion of normal people towards the disabled.The psychological condition that 

affects Gupta for her inaccessibility at shops and other places made her much strong and self-

confident to protest against such oppression. Gupta proves through her works and experiences 

that all disabled people are not dependable but they can work for themselves and educated to 

earn money respectably. As the director of the organisation of Access Ability, Gupta arranges 

comfortable access to all the disabled people in India and she is also leading a high position in 

the organisation. She has faced lots of ups and downs in life, having accidents two times and lost 

her husband at her second accidents. In spite of all such circumstances, she has managed herself 

to come out from her sudden shock and trauma that takes time to relief her. Only for other 

disabled people Gupta works and help to enter comfortably to any places through her Access 

Ability organisation. Her courage came from her love relationship that she has lost in the 

accident. Gupta in her autobiography declares that her sorrow allows her internal growth and 

maturity. Gupta‘s soul mate Vikas through his life taught Shivani to love, believe, accept, forgive 

and have gratitude, and in death he helped her understand life itself. Preeti Monga is the example 

of rejection and negligence in her field of education and her other desired skill to develop 

because she is blind and so, she has been excluded from the specific interest. She has the ability 

to fight against all such discrimination in the society because her parents support her and never 

let her down for anything. Preeti therefore seems to be a self- dependent girl and expert one in 

doing household works by herself. Preeti is confident about herself that she has the ability to do 

as she desires because her strength is her family. The life of an Indian woman without bar of cast 

or religion, able or disable, restricts to marriage. Preeti in her life also faces rejection in marriage 
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for her disability and this rejection is not only painful, but also mental conflict of feeling 

disability on one hand and for the utmost desire to live a normal happy life. Though in her life, 

she has married to an able-bodied person, but again this marriage shows the average Indian 

people‘s concept of pity and sympathy and thinking that the person who married a blind girl is 

courageous enough and so appreciable in the society for doing a great work. Extreme domination 

changes Preeti from her nature of meekness to anger and this anger becomes her strength to work 

and to establish her financially without depending on her parents and her husband. Preeti and her 

will power give her identity as a trauma counsellor, corporate trainer, writer, aerobics trainer, 

Public speaker and director of Silver Linings Human Resource Solution Private Limited-all 

rolled into one. For Preeti love is the ultimate source of her strength and power to challenge her 

life in midst of struggle and sufferings. Preeti‘s love for her children, her parents and her brother 

provides her immense mental and physical strength to overcome all her troubles in life. Her love 

towards her companion also gives courage to go forward and not to look back. All the steps of 

her life from sells woman to a renowned person, Preeti learns lessons from summer unbearable 

heat to freezing cold nights, facing pitiful remarks and stumbling over stones only to strengthen 

her determination. She admits that her fixed intention to achieve her goal of a home of her own 

comes in front of barriers, but makes her most powerful to achieve it. Preeti Monga‘s ―Dream it, 

Do it‖ workshop is the result of her power, strength and abilities to challenge her disability and 

becomes a successful one.To conclude this paper, it is important to note that disabled women 

also deserves attachment, inclusion in the society, equal treatment like other able bodied women 

and above all that support which can realise them that they are also the important part of the 

society. Without noticing disability and a free accessible environment around them will make 

them comfortable among all. The self and identity of disabled authors like Shivani Gupta and 

Preeti Monga in the Indian context proves this through their fighting against discrimination and 

oppression. 
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THE POWER OF VYGOTSKY'S SCAFFOLDING IN EDUCATION 

Gaurab Pratim Hazarika 

 

Abstract: The concept of scaffolding, rooted in Vygotsky's theories, plays a pivotal role in 

enhancing educational practices by providing structured support to learners. This methodology 

not only facilitates cognitive development but also fosters independence in problem-

solving.Vygotsky's scaffolding is a teaching strategy that provides learners with the support they 

need to master new skills or concepts. This support is gradually withdrawn as learners become 

more proficient. Scaffolding can be used in a variety of educational settings, from early 

childhood to higher education. 

Keywords: Vygotsky's scaffolding, education, zone of proximal development (ZPD), social 

interaction, higher-order thinking skills, paradigm shift 

Introduction 

In the realm of education, the concept of scaffolding, as pioneered by the renowned 

Russian psychologist Lev Vygotsky, has emerged as a transformative approach that has 

profoundly impacted the way we understand and facilitate the learning process. Vygotsky's 

socio-cultural theory, which emphasizes the crucial role of social interaction and guidance in 

cognitive development, has provided a solid foundation for the application of scaffolding in 

educational settings (Turner & Berkowitz, 2005). The essence of scaffolding lies in the 

temporary support and guidance provided to learners, enabling them to accomplish tasks or 

acquire skills that would otherwise be beyond their current level of understanding or ability 

(Salem, 2016). 

It is essential for every teacher to comprehend the achievements of Lev Vygotsky, who is 

a distinguished psychologist and educator. Vygotsky's concepts offer valuable perspectives on 

how kids acquire knowledge and grow while engaging with others in a social environment. The 

work of Vygotsky is characterized by two significant ideas: the concept of the zone of proximal 

development (ZPD) and the importance of the More Knowledgeable Other (MKO) in the 

learning process. Let us explore these concepts with a simple example to illustrate their 

significance. 

 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

52 

 

The objectives of this paper are to: 

 Define scaffolding and explain its theoretical underpinnings. 

 Discuss the key components of scaffolding, including evaluating past knowledge, 

simplifying difficult tasks, providing hints and prompts, modelling cognitive processes, 

and fostering peer and teamwork. 

 Explore the benefits of scaffolding for learners, including increased engagement, 

development of higher-order thinking skills, and increased self-efficacy. 

 Consider how scaffolding can be used to bridge the gap between students' current 

abilities and their future development. 

The sources used in this paper include research articles, books, and websites. The 

methodology used includes a review of the literature, a synthesis of the findings, and the 

development of a conceptual framework. 

Definition and Theoretical Underpinnings 

Scaffolding is a term that was coined by Lev Vygotsky, a Russian psychologist who 

believed that learning is a social activity that takes place within a zone of proximal development 

(ZPD). The ZPD is the difference between what a learner can do independently and what they 

can do with the help of a more knowledgeable partner. Scaffolding helps learners to bridge the 

gap between their current abilities and their potential abilities.Scaffolding, as described by 

Wood, Bruner, and Ross, is a process that allows a child or a novice to solve a problem, carry out 

a task, or achieve a goal that would be beyond their unassisted efforts (Yelland & Masters, 

2005). By providing scaffolding, educators can guide students within their ZPD, enabling them 

to accomplish tasks and acquire knowledge that they would not be able to achieve independently. 

 Scaffolding refers to temporary support provided by educators to help students bridge the 

gap between their current abilities and potential capabilities, as defined by Vygotsky's 

Zone of Proximal Development (ZPD)(Xue, 2023). 

 It promotes active learning environments where students engage collaboratively, 

enhancing their cognitive skills through guided interactions (Guimarães et al., 2024). 

The Zone of Proximal Development (ZPD) 

At the heart of Vygotsky's scaffolding concept is the notion of the Zone of Proximal 

Development, which represents the gap between what a learner can achieve independently and 
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what they can accomplish with the guidance and support of a more knowledgeable individual, 

such as a teacher or a more capable peer (Salem, 2016). This zone serves as the optimal learning 

space, where the learner is challenged just beyond their current level of understanding, but not to 

the point of overwhelming them.  

The zone of proximal development (ZPD) pertains to the difference between a student's 

independent capabilities and their potential with the assistance and mentorship of someone more 

knowledgeable. Just visualize a student who is in the process of acquiring the skill of riding a 

bicycle. Although they possess some fundamental knowledge and abilities, they still need aid to 

completely excel in the assignment. The zone of proximal development refers to the set of 

abilities and expertise that are slightly above the student's present level but achievable with 

appropriate assistance. 

The More Knowledgeable Other (MKO) 

The MKO is more knowledgeable or skilled than the learner in each field. The MKO in 

the scenario of a student learning to ride a bike could be a parent, an older sibling, or even a 

friend who has experience riding bikes. The MKO offers advice, encouragement, and training to 

assist the learner advance within their ZPD. 

 

Image Source: https://educationaltechnology.net/vygotskys-zone-of-proximal-development-and-

scaffolding/ 

Applying ZPD and MKO in Teaching 

Understanding the ZPD and the function of the MKO as a teacher can greatly improve 

your instructional strategy. You can give your pupils the proper challenges and support to 

https://educationaltechnology.net/vygotskys-zone-of-proximal-development-and-scaffolding/
https://educationaltechnology.net/vygotskys-zone-of-proximal-development-and-scaffolding/
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promote their learning and growth by determining their ZPD. By breaking down complex tasks 

into smaller, more manageable pieces, you can adjust your lesson to a student's ZPD, for 

instance, if they are having trouble with math concepts. As the MKO, you can offer 

clarifications, examples, and other resources to aid the student in closing the knowledge gap 

between their present proficiency level and the required level. 

In the classroom, you may encourage peer learning and collaboration. Students with 

varying degrees of knowledge and expertise can be paired together, which can give the more 

knowledgeable student the chance to serve as their peer's MKO. This enhances the learner's 

comprehension and familiarity with the MKO as well as their personal growth. 

Understanding Vygotsky's Scaffolding 

Lev Vygotsky, a renowned psychologist, created the instructional concept known as 

"Vygotsky's scaffolding." Vygotsky claimed that learning is a social process that takes place as a 

result of interactions with other people. He argued that when students receive the right 

encouragement and direction from more experienced people like teachers or peers, they can 

develop cognitively at greater levels. This assistance often referred to as scaffolding, fills the gap 

between a learner's present skills and their future growth. 

The Key Elements of Scaffolding 

To grasp the essence of scaffolding, we need to explore its fundamental elements. 

Scaffolding encompasses various techniques and strategies that educators employ to facilitate 

learning. Here are some of the core components of Vygotsky's scaffolding approach: 

 Examining Background Knowledge 

It is critical to determine the learner's prior knowledge and comprehension of the subject 

before employing scaffolding strategies. This assessment aids teachers in determining where 

students should start and then customising their scaffolding interventions to provide the 

appropriate amount of challenge and assistance. 

 Simplifying Complex Tasks 

Learners are frequently overwhelmed by difficult activities, which impedes their progress. 

Scaffolding entails dividing difficult activities into smaller, easier to handle steps. Teachers assist 

students to gradually develop their abilities and confidence by giving them precise instructions 

and guiding them through each step. 

 Providing Hints and Prompts 
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In scaffolding, prompting, and cueing are essential tactics. To help students complete a task, 

teachers can provide suggestions, questions, or visual cues. These prompts help stimulate 

thinking, encourage problem-solving, and provide direction without giving away the answer 

outright. 

 Thinking Process Modelling 

Modelling the thinking processes necessary to complete a certain job is a useful strategy for 

scaffolding learning. While completing the exercise, educators might think aloud to demonstrate 

their thought processes and decision-making techniques. These cognitive processes can be 

observed, imitated, and internalised by learners, who can then hone their own problem-solving 

abilities. 

 Promoting Teamwork and Interaction Between Peers 

The scaffolding theory developed by Vygotsky is dependent on cooperation and peer 

interaction. Learners who participate in group activities might gain from the combined wisdom 

and experiences of their peers. Learners actively construct meaning and benefit from one another 

through discussions, debating, and group projects. 

Practical Applications of Scaffolding in Education 

Let us investigate the practical uses of Vygotsky's scaffolding in educational contexts 

now that we have a firm understanding of its fundamental ideas. Here are a few instances of 

scaffolding being used in various disciplines and grade levels: 

 Learning a language 

Scaffolding approaches can be used in language learning to improve students' speaking, 

writing, and reading abilities. To help pupils convey their ideas, teachers can offer word lists, 

phrase starters, and sentence structures. In order to improve pupils' language acquisition, teachers 

might also involve them in role plays, dialogues, and authentic language settings. 

 Mathematics  

Scaffolding can be utilised in mathematics instruction to take on challenging problem-

solving tasks. Teachers can walk students through step-by-step problem-solving processes while 

highlighting the fundamental ideas and techniques. Real-world examples, manipulatives, and 

visual aids can be huge help. 

 Experiments in Science 
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Scaffolding is essential in science teaching, especially during laboratory experiments. 

Teachers might prepare by giving clear directions, demonstrating experimental methodologies, 

and explaining scientific concepts. Educators can provide direction, ask probing questions, and 

encourage students to develop connections between observable events and theoretical knowledge 

during the experiment. Scaffolding assists students in developing critical thinking skills, 

scientific inquiry, and a more in-depth grasp of scientific principles. 

 Composition and writing 

Many pupils find writing to be a difficult undertaking. Scaffolding can be used to help pupils 

improve their writing skills. Teachers can present students with graphic organisers, writing 

templates, and sentence starters to help them organise their thoughts and structure their writings. 

Peer editing and revising exercises can also be used to enhance learning. 

 Social Studies and History 

Scaffolding is extremely useful in history and social studies classes, where students are 

challenged to comprehend complicated events and analyse historical perspectives. Teachers can 

help students examine primary and secondary sources by breaking down historical narratives, 

providing background knowledge, and breaking down historical narratives. Scaffolding 

encourages critical thinking, empathy, and a deeper understanding of historical events and 

societal challenges by facilitating dialogues, debates, and role plays. 

The Benefits of Vygotsky's Scaffolding 

The implementation of Vygotsky's scaffolding in educational practices yields numerous 

benefits for both learners and educators. Let us explore some of these advantages: 

 Use of the Zone of Proximal Development (ZPD) 

Vygotsky's scaffolding theory is inextricably linked to the Zone of Proximal Development 

(ZPD). The ZPD refers to the set of tasks that a student cannot do on their own but can do so 

with sufficient direction and support. Scaffolding allows educators to adjust education to 

individual learners' requirements by properly utilising the ZPD, providing optimal challenge and 

growth. 

 Increased Student Participation 

Students are actively involved in the learning process when scaffolding strategies are used. 

Educators inspire students to actively participate, take chances, and explore new topics by giving 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

57 

 

the appropriate support and guidance. This greater participation promotes a positive learning 

atmosphere and increases students' enthusiasm to study. 

 Growth of Higher-Order Thinking Skills 

Vygotsky's scaffolding approach encourages the development of higher-order thinking skills 

like critical thinking, problem solving, and metacognition. Learners gain techniques for 

addressing challenging activities, processing information, and making connections through 

guided instruction. These cognitive capabilities transcend subject-specific information and 

provide pupils with the ability to learn for the rest of their lives. 

 Increased Self-Efficacy and Confidence 

Scaffolding gives students the assistance they need to complete difficult activities. Students' 

confidence and self-efficacy grow as they succeed and move via scaffold tasks. This improved 

confidence transfers into a readiness to take on more difficult problems as well as faith in their 

own talents. 

How Scaffolding Can Bring About a Paradigm Shift in Teaching and Learning 

 Scaffolding can bring about a paradigm shift in teaching and learning by: 

 Recognizing that learners have different levels of knowledge and skills. 

 Providing learners with the support they need to learn at their own pace. 

 Promoting active learning and collaboration. 

 Fostering a growth mindset. 

Conclusion 

Vygotsky's scaffolding has revolutionized educational practices by emphasizing the 

importance of social interaction and guided support in learning. By implementing scaffolding 

techniques, educators can bridge the gap between students' current abilities and their potential 

development. Whether in language learning, mathematics, science, writing, or social studies, 

scaffolding empowers learners, fosters critical thinking, and enhances engagement. 
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Conflict and Violence in Assam's Schools: A Critical Examination of Teacher-Student 

Relationships 

Himjyoti Medhi  

 

Abstract: In the Vedic era, the Gurukul system emphasized a holistic approach to education, 

treating all students equally and integrating them into the Guru’s family through the Guru-

disciple tradition. This practice fostered a sacred relationship between teachers and students, 

ensuring both intellectual and moral development (Kaur & Kamalesh, n.d.). However, in recent 

years, this once-revered relationship has deteriorated significantly due to various socio-cultural 

and technological changes.This study examines the increasing conflicts between teachers and 

students, with a particular focus on school violence in Assam. A recent case at Shivsagar Sai 

Vikas Academy highlights the severity of the issue—where a 16-year-old student physically 

assaulted a chemistry teacher and the principal, raising concerns about the declining teacher-

student relationship and the broader implications for school safety (Sentinel Digital Desk, 2024). 

Using a qualitative approach, this research explores key factors contributing to these conflicts, 

including generational differences, communication breakdowns, societal pressures, mental 

health challenges, social media influence, and parental involvement. 

Key Words: Conflict, Violence, Teacher-Student Relationships 

 

Introduction 

 The teacher-student relationship has historically been a fundamental element of education 

across diverse cultures, shaping intellectual, ethical, and personal development. In ancient India, 

the guru-shishya parampara was a deeply revered tradition, forming the cornerstone of education. 

This system was not limited to the mere transmission of knowledge; rather, it encompassed 

spiritual, ethical, and personal guidance, fostering a lifelong bond between the teacher (guru) and 

the student (shishya). The guru was more than just an instructor; they were a mentor, guide, and 

moral authority, responsible for shaping the student‘s character and preparing them for life‘s 

challenges. The shishya, in turn, was expected to show utmost respect, obedience, and 

dedication, treating their guru with the reverence of a parental figure. The relationship often 

extended beyond the classroom, with students residing at the gurukul (teacher‘s residence), fully 
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immersed in a holistic learning experience that integrated academic, philosophical, and ethical 

teachings (Sharma, 2021). 

 

 This model of education ensured that learning was not solely focused on intellectual 

growth but also emphasized discipline, self-restraint, and moral responsibility. The sacred nature 

of this bond was reinforced through rituals, devotion, and a deep-rooted sense of duty toward 

one‘s guru, creating an environment where respect and obedience were paramount. This holistic 

approach ensured that education was not merely transactional but transformative, shaping 

individuals who contributed positively to society (Mukherjee, 2019). 

 

Contrasts with the Western Model of Teacher-Student Relationships 

 In contrast, the Western model of education, largely influenced by Enlightenment ideals, 

follows a more structured and transactional approach. The teacher-student relationship in the 

West has traditionally been centered on intellectual development, with an emphasis on critical 

thinking, logic, and empirical inquiry. This approach was pioneered by philosophers such as 

Socrates, Plato, and Aristotle, who laid the foundation for modern pedagogical methods 

(Noddings, 2012). 

 Socrates, for instance, introduced the Socratic method—a form of dialogue-driven 

learning that encouraged students to question, analyze, and develop independent reasoning skills. 

Plato, his student, emphasized a well-rounded education encompassing philosophy, mathematics, 

and political theory, while Aristotle advocated for empirical observation and categorization of 

knowledge. These ideas contributed to a system where education was seen as a means of 

intellectual empowerment, encouraging students to challenge existing ideas and develop 

independent perspectives. 

 Unlike the Indian guru-shishya tradition, which emphasized deep emotional and spiritual 

bonds, the Western model is generally more formal, emphasizing professionalism and structured 

curricula. While students are expected to respect their teachers, the relationship is not rooted in 

lifelong devotion but rather in academic mentorship and guidance. The role of a teacher is 

primarily to impart knowledge, assess performance, and cultivate analytical skills, with less 

emphasis on moral and spiritual development (Palmer, 2020). This distinction reflects broader 
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cultural differences, where Western education prioritizes individualism and personal 

achievement, while traditional Indian education emphasized collectivism and holistic well-being. 

The Growing Crisis: Rising Conflicts in Teacher-Student Relationships 

 In recent years, shifting societal norms, technological advancements, and evolving 

educational expectations have contributed to increasing conflicts in teacher-student relationships. 

Schools, once considered sanctuaries of learning and respect, are witnessing growing instances 

of disputes, disciplinary issues, and even violence. These conflicts often arise due to a 

breakdown in traditional respect for authority, differences in generational values, and the impact 

of digital media on student behavior. 

 According to Twenge (2017), the rise of digital culture and social media has significantly 

altered students‘ attitudes toward authority figures, including teachers. The accessibility of 

information online has led students to challenge traditional hierarchies, often perceiving teachers 

as facilitators rather than figures of wisdom and guidance. This shift has sometimes resulted in 

diminished respect for educators, making it difficult to establish classroom discipline and 

maintain meaningful teacher-student relationships. 

 Additionally, increased academic pressure, parental expectations, and socio-economic 

stressors contribute to heightened tensions between teachers and students. The emphasis on 

performance-based evaluation, standardized testing, and competition often creates a stressful 

environment where students may feel alienated or disengaged. Teachers, too, face challenges in 

maintaining authority while addressing the diverse needs of students from different socio-

cultural backgrounds. 

 Violent incidents in educational institutions further highlight the urgency of addressing 

these conflicts. Cases of student aggression toward teachers, such as the recent attack at 

Shivsagar Sai Vikas Academy in Assam, where a 16-year-old student assaulted a chemistry 

teacher and the principal, illustrate the deteriorating teacher-student dynamic (Sentinel Digital 

Desk, 2024). Such incidents not only threaten the safety of educators but also disrupt the learning 

process, creating an environment of fear and hostility. 

 In recent years, Assam, a state in north-eastern India, has experienced a troubling 

increase in conflicts and violence within its school environments, raising serious concerns about 

the safety and well-being of students and teachers alike. A critical factor contributing to this 

escalation is the complex dynamics of teacher-student relationships. This paper seeks to 
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investigate the multifaceted influences on these relationships within Assam‘s schools, examining 

how such interactions may contribute to the rise of conflicts and violence. By conducting a 

thorough review of existing literature, analysing empirical research, and considering stakeholder 

perspectives, this study aims to:  

 

 Analyse the impact of teacher-student relationships on either exacerbating or alleviating 

conflicts  

 

 Investigate the underlying causes of violence and conflicts in schools of  Assam  

 

 Identify strategies for improving teacher-student interactions and promoting an inclusive 

and safe learning environment  

 This research explores the complex dynamics of conflicts and interactions within 

Assam‘s schools, aiming to provide insights that can shape effective interventions and policies. 

By examining the evolving relationship between students and teachers, the study seeks to 

identify underlying factors contributing to tensions in educational settings. The ultimate 

objective is to foster a culture of mutual respect, harmony, and understanding, ensuring a safer 

and more conducive learning environment for both educators and students. 

Literature Review 

 Research has consistently emphasized the crucial role of teacher-student relationships in 

shaping the learning environment and influencing student success (Hamre & Pianta, 2021). 

However, conflicts and violence in schools can significantly disrupt these relationships, leading 

to adverse effects on academic performance and overall well-being (Gershoff & Bitensky, 2007). 

Studies indicate that corporal punishment and verbal abuse remain prevalent in schools across 

India, including Assam (Human Rights Watch, 2010; NCPCR, 2017). Such disciplinary practices 

foster an atmosphere of fear, mistrust, and hostility, weakening the foundation of teacher-student 

interactions and creating barriers to effective learning (Kumar, 2017). 

 In Assam, several key factors have been identified as contributors to rising school 

conflicts and violence, including: 

 Lack of adequate teacher training and professional development (Sarma, 2018). 

 Authoritarian teaching methods and imbalanced power dynamics in the classroom 

(Bhattacharjee, 2017). 
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 Socio-economic and cultural differences between teachers and students, leading to 

misunderstandings and tensions (Goswami, 2015). 

 To address these challenges, research highlights the need for fostering positive teacher-

student relationships based on mutual respect, empathy, and open communication. Studies 

suggest that cultivating such an environment can significantly reduce conflicts and contribute to 

a safer, more supportive educational experience (Wang & Degol, 2016; Cornelius-White, 2007). 

Studies highlight that positive teacher-student relationships influence learning environments and 

academic success (Hamre & Pianta, 2021). However, conflicts and violence hinder educational 

outcomes (Gershoff & Bitensky, 2007). Research in India and Assam identifies key contributors 

to these issues: 

 Corporal punishment and verbal abuse (Human Rights Watch, 2010; NCPCR, 2017). 

 Insufficient teacher training and support (Sarma, 2018). 

 Power dynamics and authoritarian teaching methods (Bhattacharjee, 2017). 

 Socio-economic and cultural disparities (Goswami, 2015). 

 Positive teacher-student relationships characterized by empathy, respect, and open 

communication can mitigate conflicts and ensure safer learning environments (Wang & Degol, 

2016; Cornelius-White, 2007). 

Methodology 

 A qualitative research approach was used, with 30 participants (10 teachers, 10 students, 

and 10 parents) from three schools of Kamrup, Kamrup Metro and Nagaon, Assam. Semi-

structured interviews explored themes such as: 

 Causes and consequences of conflict and violence. 

 Social and economic factors. 

 Parental involvement and community engagement. 

 Mental health and well-being. 

 Teaching methods and academic pressure. 

 Policy frameworks and prevention strategies. 

Interview Extracts: 

Students: 

1. "Discipline should not come at the cost of a child's dignity. Teachers need to adopt 

more empathetic approaches." – Aisha 
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2. "Fear should never be the foundation of education. Respect and understanding go a 

long way in shaping young minds." – Neel 

3. "Many students hesitate to report mistreatment because they fear retaliation. We need 

safer complaint mechanisms." – Rajiv 

4. "Teachers play a vital role in shaping our future, but their words and actions can 

either inspire or deeply wound us." – Poonam 

5. "Students are under immense academic pressure. Instead of punishment, they need 

guidance and emotional support." – Aarav 

6. "I‘ve witnessed classmates break down in tears after being humiliated by teachers. 

This isn‘t how learning should feel." – Meera 

7. "Mutual respect between teachers and students is essential. Learning should be a 

collaborative and positive experience." – Tanmay 

8. "Schools should focus on fostering emotional intelligence, not just academic 

excellence. Teachers need better training in handling student behavior." – Sneha 

9. "Addressing conflicts with understanding instead of aggression can transform school 

environments for the better." – Rohan 

10. "A good teacher inspires, not intimidates. We need more mentorship, not just 

authority." – Dev 

Teachers: 

1. "Building a positive school environment starts with understanding students‘ 

struggles, not just enforcing discipline." – Mrs. Iyer 

2. "Teachers need better training to handle conflicts constructively rather than resorting 

to punishment." – Mr. Ahmed 

3. "Education should empower students, not make them fearful of speaking up." – Miss 

Rina 

4. "Many students act out because they feel unheard. We need to listen before we 

discipline." – Mr. Kapoor 

5. "Respect should be mutual. Teachers must earn it through guidance, not just demand 

it through authority." – Mrs. Sen 
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6. "Schools should implement peer mediation programs to help resolve conflicts in a 

healthier way." – Mr. Barman 

7. "The education system should focus on emotional intelligence alongside academic 

excellence." – Mrs. Mehta 

8. "Addressing poverty and inequality isn‘t just a social issue—it directly impacts 

student behavior and learning." – Mr. Roy 

9. "Teachers are overwhelmed too. We need proper support systems to manage student 

behavior effectively." – Mrs. Paul 

10. "A well-resourced school with trained educators can prevent conflicts before they 

escalate." – Mr. Choudhury 

Parents: 

1. "A strong partnership between parents and teachers can create a more supportive and 

disciplined learning environment." – Mr. Dutta 

2. "Violence in schools is a reflection of broader societal issues. We need holistic 

solutions, not just quick fixes." – Mrs. Chakraborty 

3. "Students facing financial hardships often struggle with concentration and behavior. 

Addressing economic disparities is crucial." – Mr. Saikia 

4. "Respect and discipline should be taught both at home and in school. It‘s a shared 

responsibility." – Mrs. Bhuyan 

5. "Counseling services should be made more accessible to help students cope with 

personal and academic pressures." – Mr. Medhi 

6. "Community programs that engage students in constructive activities can reduce 

conflicts and promote social harmony." – Mrs. Das 

7. "Many parents are unaware of the pressures their children face in school. Better 

parent-teacher communication is needed." – Mr. Gogoi 

8. "Schools must provide safe spaces where students can express their concerns without 

fear of punishment." – Miss Hazarika 

9. "Moral education and empathy-building exercises should be incorporated into the 

curriculum." – Mr. Phukan 
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10. "A well-supported teacher can better manage a classroom. Training and resources 

are key to reducing conflicts." – Mrs. Nath 

Data Analysis 

 Data was analyzed using narrative analysis, identifying patterns from interviews. 

Information from literature, internet sources, and journals was included for triangulation. 

Limitations 

 This study was limited by its small sample size and focus on three districts 

Kamrup(Metro), Kamrup, and Nagaon. Additionally, it did not include quantitative methods for 

broader generalization. 

Ethics 

Participants' anonymity and confidentiality were maintained, with informed consent 

obtained before interviews. 

Findings 

The study identifies various interconnected factors contributing to teacher-student 

conflicts and school violence: 

 Verbal and physical abuse: Students and teachers report humiliation and frustration. 

 Academic pressure and lack of extracurricular activities: High expectations and 

limited recreational opportunities lead to stress. 

 Lack of teacher training: Teachers face difficulties in classroom management and 

conflict resolution. 

 Technology’s impact: The rise of internet learning has reduced respect for teachers. 

 Parental involvement: Parents highlight the importance of engagement in students' 

education. 

 Substance abuse: Rising drug and alcohol consumption among students disrupts their 

education and well-being. 

Recommendations 

To address these issues, this study proposes: 

 Teacher training programs focused on conflict resolution and mental health support. 

 Student counseling and mentorship initiatives. 

 Enhanced parent-teacher-student associations. 
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 Improved school safety measures and real-time CCTV surveillance. 

 Promotion of inclusivity and equity in schools. 

 Government interventions to curb substance abuse among students. 

Conclusion 

This study highlights the complex factors contributing to teacher-student conflicts and school 

violence in Assam. The recent incident at Sivsagar Sai Vikas Academy demonstrates the urgency 

of addressing these challenges (Sentinel Digital Desk, 2024). Proactive policies, teacher training, 

parental involvement, and school-based interventions can help create safer and more supportive 

educational environments, ultimately improving student well-being and academic outcomes. 

 

References 

Bhattacharjee, A. (2017). Teacher-student relationships in Assam. Journal of Education and Practice, 

8(15), 12-20. 

Cornelius-White, J. (2007). Learner-centered teacher-student relationships: A meta-analysis. 

Review of Educational Research, 77(1), 113-143. https://doi.org/xxxxx 

Gershoff, E. T., & Bitensky, S. H. (2007). The effects of corporal punishment on children: A 

review. Psychological Bulletin, 133(4), 560-589. https://doi.org/xxxxx 

Hamre, B. K., & Pianta, R. C. (2001). Early teacher-child relationships and children‘s school 

outcomes. Child Development, 72(2), 625-638. https://doi.org/xxxxx 

Human Rights Watch. (2010). "They say we're dirty": Denial of education to marginalized 

children in India. https://www.hrw.org/report/2010/05/25/they-say-were-dirty/denial-education-

marginalized-children-india 

Kaur, P., & Prasad, K. C. (n.d.). Education, Indian culture, and philosophy: A holistic approach 

to learning. [Publisher Name]. 

Kumar, A. (2017). Corporal punishment in Indian schools: A critical analysis. Journal of 

Education and Social Change, 6(2), 1-8. 

Mukherjee, R. (2019). Ancient Indian education: The guru-shishya tradition and its relevance 

today. Oxford University Press. 

National Commission for Protection of Child Rights (NCPCR). (2012). Corporal punishment in 

schools in India.https://ncpcr.gov.in/ 

https://ncpcr.gov.in/


MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

68 

 

Noddings, N. (2012). Philosophy of education (3rd ed.). Westview Press. 

Palmer, P. (2020). The courage to teach: Exploring the inner landscape of a teacher’s life. 

Jossey-Bass. 

Sarma, P. (2018). Teacher training and support: A study in Assam. Journal of Teacher Education 

and Research, 3(1), 1-12. 

Sentinel Digital Desk. (2024, February 1). Assam: Principal stabbed to death by student in 

Sivasagar. Sentinel Assam.https://www.sentinelassam.com 

Sentinel Digital Desk. (2024, February 1). Student assaults teacher and principal at Assam 

school. The Sentinel.https://www.sentinelassam.com 

Sharma, A. (2021). Traditional vs. modern education systems: A comparative study of teacher-

student relationships. Routledge. 

Twenge, J. M. (2017). iGen: Why today’s super-connected kids are growing up less rebellious, 

more tolerant, less happy—and completely unprepared for adulthood. Atria Books. 

Wang, M. C., & Degol, J. L. (2016). Good teacher-student relationships: A theoretical and 

empirical analysis. Journal of Educational Psychology, 108(4), 436-446 

Author: 

M.Sc (Zoology), M.Ed, PGT, Dakshin Pat Higher Secondary Scool 

Email: himjyotimedhi14@gmail.com 

 

 

 

 

 

 

 

 

 

https://www.sentinelassam.com/
https://www.sentinelassam.com/


MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

69 

 

Mindfulness Unveiled: Theoretical Insights from Global and Indian 

Perspectives and Their Contemporary Relevance 
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Abstract: Mindfulness has emerged as a significant psychological construct with profound 

implications for mental health, well-being, and personal development. This paper explores 

various theoretical frameworks of mindfulness from both global and Indian perspectives, 

examining their relevance in today’s fast-paced society. By synthesizing insights from diverse 

traditions and contemporary research, this article highlights the importance of mindfulness 

practices in enhancing emotional regulation, cognitive flexibility, and overall life satisfaction. 

The paper also provides practical recommendations for integrating mindfulness into daily life. 

Keywords:Mindfulness, well-being, theoretical framework, importance & relevance of 

mindfulness, daily life etc.  

Introduction: 

Mindfulness, is a state of focused awareness in the present moment, has gained 

considerable attention in recent years due to its potential to enhance mental health, emotional 

regulation, and overall well-being (Kabat-Zinn, 1990). Rooted in both Eastern and Western 

traditions, mindfulness has evolved as a cross-cultural construct, integrating insights from 

Buddhist, Vedantic, and psychological perspectives. This paper explores mindfulness theories 

from both global and Indian perspectives, analyzing their relevance and application in 

contemporary contexts, particularly in educational settings. 

Significance of the Study: 

Mindfulness is widely recognized for its role in reducing stress and promoting emotional 

and mental well-being (Goyal et al., 2014). Despite its global popularity, there is a limited 

exploration of mindfulness's theoretical foundations from Indian philosophical traditions in 

mainstream research (Patel, 2020). This study addresses this gap by synthesizing insights from 

various theoretical frameworks, including Buddhist teachings, Vedantic texts, and modern 
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psychological models, to highlight mindfulness‘s educational relevance. Understanding 

mindfulness through both Eastern and Western lenses can enhance its applicability and 

effectiveness in diverse settings, fostering holistic personal development. 

Research Questions: 

 The researcher framed the following research questions to conduct the present study: 

1. What are the primary theoretical frameworks of mindfulness from global and Indian 

perspectives? 

2. How does mindfulness contribute to personal and educational development in 

contemporary society? 

3. What are the practical applications of mindfulness for students and educators in today‘s 

educational settings? 

Methodology of the Study: 

This study employs a qualitative research methodology, drawing from a comprehensive 

literature review of primary sources, including some pivotal texts on mindfulness, and secondary 

sources like peer-reviewed journal articles. Key theories, historical texts, and modern empirical 

studies were analyzed to identify cross-cultural insights into mindfulness. 

Analysis of the Study: 

 The analysis of the study according to the research questions is as follows: 

1.5.1 RQ 1: What are the primary theoretical frameworks of mindfulness from global and Indian 

perspectives? 

Theoretical Frameworks of Mindfulness: 

Global Perspectives on Mindfulness: 

Globally, mindfulness has been primarily conceptualized through Western psychological 

frameworks such as Mindfulness-Based Stress Reduction (MBSR) and Mindfulness-Based 

Cognitive Therapy (MBCT). MBSR, developed by Jon Kabat-Zinn (1990), focuses on 
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cultivating moment-to-moment awareness to alleviate stress and enhance well-being. MBCT, 

meanwhile, integrates cognitive-behavioural principles with mindfulness practices to prevent 

depressive relapse (Segal, Williams, & Teasdale, 2013). These models highlight mindfulness as a 

tool for emotional regulation and cognitive resilience. 

1. Mindfulness-Based Stress Reduction (MBSR): Developed by Jon Kabat-Zinn in the 

late 1970s, MBSR is one of the most widely recognized mindfulness programs. It 

integrates mindfulness meditation and yoga to alleviate stress and enhance overall well-

being (Kabat-Zinn, 1990).MBSR emphasizes the practice of body awareness and mindful 

breathing, encouraging individuals to engage with their thoughts and feelings without 

judgment. 

2. Mindfulness-Based Cognitive Therapy (MBCT): MBCT, created by Segal, Williams, 

and Teasdale (2013), combines principles of mindfulness with cognitive behavioural 

therapy (CBT). This approach helps individuals recognize and break patterns of negative 

thinking that can lead to depression.The focus on self-compassion and non-judgmental 

awareness allows individuals to navigate their emotional landscapes more effectively. 

3. Acceptance and Commitment Therapy (ACT): ACT, formulated by Hayes and Wilson 

(1994), emphasizes psychological flexibility through mindfulness and acceptance 

strategies. It encourages individuals to accept their thoughts and feelings rather than 

avoiding or struggling with them.By promoting values-based living, ACT helps 

individuals commit to actions that enhance their well-being. 

4. Self-Determination Theory (SDT): Developed by Deci and Ryan (2000), SDT posits 

that mindfulness can enhance intrinsic motivation and psychological well-being. By 

fostering autonomy and competence, mindfulness practices enable individuals to align 

their actions with their values.Mindfulness cultivates self-awareness and emotional 

regulation, which are vital for intrinsic motivation. 

Indian Perspectives on Mindfulness: 

Indian philosophy presents mindfulness as integral to self-awareness and spiritual 

growth, as reflected in various texts. The Yoga Sutras of Patanjali emphasizes mindfulness 

(smṛti) through focused practices like breath control (pranayama) and meditation (dhyana) to 
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cultivate self-discipline and inner peace (Iyengar, 2002). Buddhist teachings, particularly the 

Satipaṭṭhāna Sutta, underscore mindfulness of the body, feelings, mind, and mental phenomena, 

guiding practitioners toward deeper insight (Nhat Hanh, 1976). Vedantic traditions further 

explore mindfulness as self-inquiry, encouraging individuals to understand their true nature 

(Atman) beyond societal roles (Maharaj, 1992). 

1. Yoga and Mindfulness: Rooted in ancient Indian philosophy, yoga encompasses a range 

of practices aimed at achieving self-realization and inner peace. The Yoga Sutras of 

Patanjali (2000) highlight the importance of mindfulness (smṛti) as a means to attain 

clarity of mind and overcome distractions. Mindfulness is integrated into yoga through 

meditation (dhyana) and breath control (pranayama). 

2. Buddhist Mindfulness: The teachings of Buddhism emphasize mindfulness as a 

fundamental aspect of the path to enlightenment. The Four Foundations of Mindfulness 

(Satipaṭṭhāna) guide practitioners in developing awareness of the body, feelings, mind, 

and phenomena (Nhat Hanh, 1976). Mindfulness practices encourage insight into the 

nature of suffering and impermanence. 

3. Vedanta and Mindfulness: Vedantic philosophy emphasizes self-awareness and 

understanding the true nature of the self (Atman). Mindfulness practices in Vedanta focus 

on self-inquiry to recognize the unity of individual consciousness with universal 

consciousness (Brahman). Self-inquiry and contemplation foster mindfulness through 

awareness of one's true nature. 

4. The Ashtavakra Gita:This philosophical text presents a dialogue emphasizing self-

knowledge and the realization of one's true self. The text encourages maintaining a 

balanced mindset and self-awareness (Ashtavakra Gita, 2006). Mindfulness is vital for 

recognizing one's identity beyond societal roles and expectations. 

 

1.5.2 RQ 2: How does mindfulness contribute to personal and educational development in 

contemporary society? 

Contemporary Relevance of Mindfulness: 
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In today‘s fast-paced world, mindfulness offers a pathway to mental clarity, focus, and 

emotional stability. Research has shown that mindfulness practices can significantly reduce 

anxiety, depression, and stress (Zeidan et al., 2010). In educational contexts, mindfulness has 

proven beneficial for students and educators by enhancing focus, reducing burnout, and 

improving interpersonal relationships (Langer, 1989).The significance of mindfulness in today's 

world cannot be overstated. As individuals navigate the complexities of modern life, mindfulness 

practices offer several benefits: 

1. Mental Health and Well-Being: Research indicates that mindfulness practices 

significantly reduce symptoms of anxiety, depression, and stress (Goyal et al., 2014). By 

fostering self-awareness, mindfulness enhances psychological well-being and resilience 

against mental health challenges. 

2. Cognitive Flexibility: Mindfulness promotes cognitive flexibility, enabling individuals 

to adapt to changing circumstances and make deliberate choices. This adaptability is 

crucial in navigating the uncertainties of contemporary life (Zeidan et al., 2010). 

3. Enhanced Focus and Productivity: Mindfulness practices improve attention and 

concentration, which are vital for productivity in academic and professional settings 

(Langer, 1989). By training the mind to focus on the present moment, individuals 

enhance their effectiveness and efficiency. 

4. Better Relationships: Practicing mindfulness can improve interpersonal relationships by 

fostering empathy, compassion, and active listening (Siegel, 2010). Mindfulness 

encourages thoughtful responses rather than impulsive reactions, leading to healthier 

communication and conflict resolution. 

5. Promoting Well-Being in Education and Workplaces: Integrating mindfulness 

programs into educational institutions and workplaces has shown positive outcomes in 

reducing stress, improving focus, and enhancing overall well-being (Meiklejohn et al., 

2012). Organizations prioritizing mindfulness contribute to healthier and more productive 

environments. 

1.5.3 RQ 3:What are the practical applications of mindfulness for students and educators in 

today‘s educational settings? 
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Practical Recommendations for Integrating Mindfulness: 

To cultivate mindfulness, individuals can incorporate a variety of practices into their daily 

routines. Each of these techniques promotes self-awareness, emotional regulation, and a focused 

state of mind (Kabat-Zinn, 1990; Langer, 1989; Siegel, 2010): 

1. Mindful Breathing: Engaging in slow, deep breathing exercises helps to anchor attention 

in the present moment, supporting mental clarity and stress reduction (Kabat-Zinn, 1990). 

2. Body Scan Meditation: Practicing body scan meditation fosters body awareness and 

relaxation by sequentially focusing on different parts of the body (Meiklejohn et al., 

2012). 

3. Mindful Observation: Observing the environment without judgment, focusing on 

sensory experiences, enhances sensory awareness and presence (Langer, 1989). 

4. Mindful Eating: Paying attention to the sensory experience of eating—such as taste, 

texture, and aroma—can foster gratitude and mindful awareness of the present (Zeidan et 

al., 2010). 

5. Journaling: Maintaining a mindfulness journal to reflect on daily thoughts and feelings 

encourages self-reflection and emotional insight (Siegel, 2010). 

6. Yoga and Movement: Engaging in yoga or other mindful movement practices enhances 

body awareness and breath control, promoting relaxation and self-discipline (Iyengar, 

2002). 

Findings and Educational Implementations: 

The analysis highlights that mindfulness practices are universally applicable and beneficial in 

educational settings. Key findings include: 

1. Enhanced Focus and Cognitive Flexibility: Mindfulness improves concentration and 

adaptability, allowing students to easily navigate academic challenges (Zeidan et al., 

2010). 

2. Emotional Regulation and Resilience: Mindfulness fosters emotional regulation, 

enabling students to manage stress and anxiety effectively (Goyal et al., 2014). 
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3. Improved Relationships and Classroom Dynamics: Educators who practice 

mindfulness demonstrate enhanced empathy, leading to positive student-teacher 

interactions and a supportive learning environment (Siegel, 2010). 

Educational Implementations: 

1. Mindfulness in Classroom Activities: Incorporate mindful breathing exercises and body 

scans into the daily schedule to foster presence and focus. 

2. Mindfulness Training for Educators: Educators benefit from mindfulness training, 

which can improve their stress management, emotional intelligence, and teaching 

effectiveness. 

3. Student Mindfulness Programs: Schools can develop structured mindfulness programs 

tailored to different age groups, incorporating activities like mindful journaling and 

meditation. 

Recommendations of the Study: 

 The researcher lists out the following recommendations from the study: 

1. Incorporate Mindfulness in Curriculum Design: Educational institutions should 

include mindfulness practices within the curriculum, focusing on building emotional 

resilience and cognitive flexibility in students. 

 

2. Develop Professional Development Programs: Schools and universities should offer 

mindfulness training for educators, helping them integrate mindfulness techniques into 

their pedagogical approach. 

3. Promote Research on Indian Mindfulness Theories: Further research is needed to 

explore and document the impact of Indian mindfulness traditions in educational and 

therapeutic settings. 

4. Implement School-Wide Mindfulness Initiatives: Schools should consider launching 

mindfulness initiatives to create a culture that promotes self-awareness, compassion, and 

emotional well-being. 
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Conclusions: 

Mindfulness, rootedin diverse theoretical frameworks from both global and Indian 

traditions, holds immense relevance in today‘s fast-paced world. And it has significant potential 

to address contemporary challenges in education and mental health. Theoretical frameworks 

from both Western psychology and Eastern philosophies underscore mindfulness as a pathway to 

inner peace, cognitive flexibility, and emotional resilience. By integrating mindfulness practices 

into education, we can foster well-rounded individuals capable of navigating the complexities of 

modern life with equanimity and self-awareness. By enhancing mental well-being, cognitive 

flexibility, and interpersonal relationships, mindfulness serves as a vital tool for navigating the 

complexities of modern life. Practical applications of mindfulness can empower individuals to 

cultivate self-awareness, resilience, and emotional intelligence, ultimately contributing to a more 

fulfilling and balanced life. The implementation of mindfulness in educational contexts promises 

to enhance not only academic outcomes but also personal and social well-being, making it a 

valuable asset in today‘s world. 
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Abstract: In the current study, the researcher examined the effect of school climate, school type, 

and gender on secondary school students' self-esteem. Using the Simple Random Technique, the 

researcher selects a sample of 250 students from six secondary schools, with an equal number of 

males and females. Three-Way ANOVA was employed by the investigator to analyse the data. 

Based on the data analysis, the study found a significant impact of school climate on secondary 

school students’ self-esteem, considering gender differences. It implies that the school climate 

with regard to males has an impact on the self-esteem of secondary school students. The results 

of this study will be useful to scholars, educators, policymakers and further based on the findings 

implications for research and practice is discussed. 

Key words: school climate, self-esteem, secondary school students 

Introduction 

Schools serve as crucial micro-systems that significantly impact the growth and 

development of individuals, complementing the family environment (Eccles& Roeser, 2011). 

Beyond cognitive learning, schools play a vital role in shaping positive social relationships and 

emotional development (Kalkan & Dagli, 2021). Researchers have increasingly explored the 

influence of school climate—the stable features of the school environment experienced by 

students—on their physical and psychological well-being (Bradshaw, Waasdorp, Debnam, & 

Johnson, 2014; Aldridge, & McChesney,2018). School climate encompasses norms, values, 

interpersonal relationships, teaching practices, and organizational structures (Salle, Wang, Parris, 

& Brown, 2017). Notably, studies consistently demonstrate that a positive perceived school 

climate correlates with healthier adolescent development, including reduced suicidal ideation, 

depression, and bullying (Moore, Benbenishty, & Rice, 2018; Yu, Yao, Chen, Zhu, & Yan, 

2023). 
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In modern life, the idea of self-esteem is pervasive. In the workplace, in schools, at athletic 

events, and during music concerts, people typically believe that high Self-worth is essential for 

success in the field (Orth, & Robins,2014).Self-esteem, as an individual-level variable within the 

ecological system framework, plays a dual role—it can act as both a risk factor and a protective 

factor for adopting in School for adolescents((In-Albon et al., 2017; Sharaf et al., 2009; Triana et 

al., 2019). Self-esteem reflects an individual's self-assessment and emotional state concerning 

them at a given point (Heatherton & Polivy, 1991). Although many children start school with 

high self-esteem, some experience significant declines during their educational journey, 

particularly in adolescence (Benner & Graham, 2013; Bottiani et al., 2017; Connell et al., 1994; 

Wong et al., 2003). Conversely, school climate encompasses the overall quality and 

characteristics of various aspects of school life (The National School Climate Centre [NSCC], 

2007). In our current research, we examine how secondary school students perceive their school 

climate and investigate how this perception influences their overall success in terms of self-

esteem. 

Review of Literature 

Researchers have found that an inverse relationship between academic stress and the 

socioemotional atmosphere. Women experience greater stress than men do, and students in 

private schools have higher levels of stress than students in government schools, which have a 

more positive socioemotional learning environment (Kaur and Kumar, 2024). A high 

psychological capital can strengthen the relationship between academic burnout and self-esteem 

as well as the relationship between school atmosphere and collective esteem (Wanwan et al., 

2023). Give students from disadvantaged backgrounds more insight into the ways that the 

school's cooperative climate contributes to the development of their social and emotional abilities 

(Wang, et.al 2022). Teachers' self-efficacy is positively correlated with the general school 

atmosphere, and the latter can be used to predict the former (Almessabi, 2021). Because of 

exposure to, adjustment to, and experience with the institute's climate and atmosphere, stress 

levels are higher in junior classes and subsequently decrease in senior classes (Kumar, 2019). The 

socioemotional school environment has a major impact on the accomplishment of tribal kids, but 

gender has little effect on their motivation to achieve. Being involved in extracurricular activities 

can boost one's self-esteem, and using social media negatively affected one's self-esteem (Bhave 

https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22999#pits22999-bib-0028
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22999#pits22999-bib-0051
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22999#pits22999-bib-0062
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et al., 2024). Undergraduate and graduate students' levels of self-esteem differ from one another 

(Justin, 2023). Parents' physical and emotional abuse of their children as well as a high 

prevalence of educational stress were linked to students' low self-esteem. There is a correlation 

between low self-esteem and elevated levels of anxiety, sadness, and suicidal thoughts (Nguyen 

et al. ,2019).Upon surveying the relevant literature, we see that a plethora of research has been 

conducted on the relationship between school climate and various factors such as academic 

accomplishment, academic burnout, self-efficacy, leadership behaviour, decision-making styles, 

perception, etc. Many research on the relationship between self-esteem and other variables, such 

as self-efficacy, academic achievement, performances, anxiety, depression, and socio 

demographic characteristics, have been conducted. Self-esteem and school climate were not 

related in the aforementioned studies. 

Rationale of Study 

Recent studies reveal intriguing dynamics: academic stress inversely correlates with 

socioemotional atmosphere, affecting women more than men, while private school students 

report higher stress levels than their peers in government schools, known for a nurturing 

environment (Kaur & Kumar, 2024). Psychological capital emerges as pivotal, enhancing links 

between academic burnout, self-esteem, and school atmosphere (Wanwan et al., 2023). For 

disadvantaged students, understanding how a cooperative school climate bolsters social and 

emotional growth is crucial (Wang et al., 2022). Teachers' self-efficacy thrives in positive school 

atmospheres, predicting their professional efficacy (Almessabi, 2021). Junior students initially 

face heightened stress, which tends to diminish as they acclimate to school life (Kumar, 2019). 

Notably, the socioemotional school environment significantly impacts tribal students' 

achievement, whereas gender plays a minimal role in their motivation (Kumar, 2019). 

Extracurricular activities bolster self-esteem, contrasting with social media's negative impact 

(Bhave et al., 2024). Distinct self-esteem levels emerge between undergraduate and graduate 

students (Justin, 2023). Tragically, parental abuse and educational stress correlate with lower 

self-esteem and heightened emotional distress among students (Nguyen et al., 2019). Despite 

extensive research on school climate and its connections to academic outcomes and 

psychological well-being, recent findings indicate no direct link between self-esteem and school 

climate. The findings of the study reveal some new ways for the students so that they can 
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improve their self-esteem in light to positive school climate. The study would help in future how 

positive school climate affects positively self-esteem of the students. The study will also helpful 

for the Govt. functionaries what steps would be taken for improvising the school climate with 

respect to self-esteem of the students. 

Objectives: 

1. To study the effect of gender on the self-esteem of secondary school students. 

2. To study the effect of School Climate on the self-esteem of secondary school students. 

3. To study the effect of types of school on the self-esteem of secondary school students. 

Hypotheses: 

1. There will be no significant effect of gender on the self-esteem of the secondary school 

students. 

2. There will be no significant effect of school climate on the categories of self-esteem of 

secondary school students. 

3. There will be no significant effect of type of schools on the self-esteem of secondary school 

students. 

4. There will be no significant joint effect of gender and school climate on the self-esteem of 

secondary school students. 

5. There will be no significant joint effect of school climate and types of school on the self-

esteem of secondary school students. 

6. There will be no significant joint effect of types of school climate and gender on the self-

esteem of secondary school students. 

7. There will be no significant interactional effect of gender, school climate and types of school 

on the self-esteem of secondary school students. 

Methods and Procedure 

The Research itself is a very important sensitive and logical activity. It is defined as theProcess 

involving a systematic series of steps. 

Population:In the present investigation, the population was be defined as the students studying 

in class 11th of government and private school, located in rural and urban areas of Jammu 

constituted the population. 
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Methods Used: Data collection is very essential step while conducting any research or study. 

The present study consists of Descriptive type of research using method of Random sampling for 

the collection of data. 

Participants:The investigator made a list of schools including government and private located in 

rural and urban areas of Jammu and selected 6 schools by random sampling. The sample of the 

present investigation is drawn from 6 schools. The total sample of 250 students represents the 

whole population consisting of almost equal no of males and females.  

Variables used: Dependent variable - Self-esteem and Independent variable- School climate, 

categories of school climate, gender and types of school    

Tools used: In every research endeavour, researchers require specific tools to gather data and 

explore into new areas. In this study, the tools used for data collection are: 

(a) The School Climate Scale used by investigator in the present study has been prepared and 

standardized by Dr. Shivendra Pratap Singh and Dr. Ali Imam in 2015.The scale consists of 

18 items and each item consists of 5 columns. It is an individual test suitable for use both 

sexes. 

(b) The Self-Esteem Scale used in this study is based on the original work by Eagly and was 

later revised by Robinson and Shaver (1973). Psychologists and language experts also 

assessed its appropriateness, clarity, and communication efficiency. 

Analysis and interpretation of data 

In the present study, the objectives of the investigator shall be accomplished by employing 

Three-way Analysis of Variance (ANOVA) summarises as below: 

 

 

 

 

 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

84 

 

Table 1 Showing the summary of Three-way ANOVA for 2˟2˟3 factorial design  

Sources of 

Variance  

SS (Sum of 

squares)  

Df (Degree 

of freedom)  

MS= SS /Df  F=MS/MS  

within  

Level of   

Significance  

SSA 574.08 1 574.08 13.64 Significant 

 

SSB 11.69 2 5.845 0.28 Not 

Significant 

SSC 131.12 1 131.12 3.11 Not 

Significant 

SSA*B 67.39 2 33.69 1.60 Not 

Significant 

SSB*C 0.22 2 0.11 0.005 Not 

Significant 

SSA*C 52.08 1 52.08 1.23 Not 

Significant 

SSA*B*C 87.71 2 43.86 2.08 Not 

Significant 

SS within 4038.93 96 - -  

 

*Significant at 0.05 level         **Significant at 0.01 level 

Source: Field Study, 2024 

Interpretation of results: -  

1. Gender (Variable A): The calculated F-value of 13.64 exceeds the critical F-value (3.94) at 

the 0.05 significance level, indicating significant influence on students' self-esteem. Therefore, 

we reject the hypothesis that gender has no significant effect. 

2. Categories of School climate (Variable B): The calculated F-value of 0.28 is less than the 

critical F-value (3.09) at the 0.05 significance level, suggesting no significant effect of school 

climate categories on self-esteem. Hence, the hypothesis of no effect is accepted. 

3. Types of School (Variable C): With a calculated F-value of 3.11 less than the critical F-value 

(3.94) at the 0.05 significance level, types of schools do not significantly affect self-esteem. 

Thus, the hypothesis of no effect is accepted. 

4. Joint effect of Gender and School Climate (Variable A˟B): The calculated F-value of 1.60 is 

less than the critical F-value (3.09) at the 0.05 significance level, indicating no significant joint 

effect on self-esteem. Therefore, the hypothesis of no joint effect is accepted. 
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5. Joint effect between School Climate Categories and Types of School (Variable B˟C): The 

calculated F-value of 0.005 is less than the critical F-value (3.09) at the 0.05 significance level, 

showing no significant joint effect on self-esteem. Thus, the hypothesis of no joint effect is 

accepted. 

6. Joint effect of Types of School and Gender (Variable A˟C): The calculated F-value of 1.23 is 

less than the critical F-value (3.94) at the 0.05 significance level, indicating no significant 

interaction effect on self-esteem. Therefore, the hypothesis of no interaction effect is accepted. 

7. Interactional effect between Gender, School Climate Categories, and Types of School 

(Variable A˟B˟C): The calculated F-value of 2.08 is less than the critical F-value (3.09) at the 

0.05 significance level, suggesting no significant interactional effect on self-esteem. Hence, the 

hypothesis of no interactional effect is accepted. 

Major Findings:  

In the light of the interpretation of the results discussed in the present investigations, as already 

discussed, the investigator lays down the following conclusions: -  

1. The study found that there is a significant effect of gender on the Self-esteem of 

secondary school students. The findings are consistent with (Nair and Gosh, 2022), who found 

that when comparing males and females, females exhibit higher levels of self-esteem. whereas 

other research consistently shows that males tend to report higher self-esteem than females. 

However, this gap varies across cultures and regions (Helwig & Ruprecht, 2017). 

2. The findings of the study indicate that there is no significant effect of School Climate 

categories on the Self-esteem of secondary school students.  

3. The results of the study showed that there is no significant effect of Types of schools on 

the self-esteem of secondary school students.  

4. The study found that there is no significant joint effect of Gender and Categories of 

school climate on the self-esteem of secondary school students.  

5. The findings of the study indicate that there is no joint effect of Categories of school 

climate and types of schools on the self-esteem of secondary school students.  

https://psycnet.apa.org/fulltext/2017-36143-001.html
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6. The results of the study indicate that there is no significant joint effect of types of school 

and gender on the self-esteem of secondary school students.  

7. The study found that there is no Joint interactional effect between Gender, Categories of 

School Climate and Types of School on the self-esteem of secondary school students.   

Educational Implictions of the Study:  

Addressing self-esteem in terms of gender differences requires a holistic approach involving 

schools, parents, and communities. Following were the suggested educational implications to 

improve self-esteem within the school climate based on the findings of the present study include: 

Promoting Inclusivity: Create an environment that respects diverse gender identities and 

expressions. Teachers should create a provision for school debate competitions, seminars for the 

enhancement of teaching learning process, this will also helpful in enriching the school climate 

by developing their self-esteem. 

Role Models: Provide access to diverse role models who demonstrate positive self-esteem. 

Teachers should always encourage the learners for facing challenges in education as well as in 

their personal lives with the help of Role Model examples and this will develop a feeling of self-

esteem in learners.  

Empowerment Programs: Encourage skill development and leadership opportunities regardless 

of gender. Teachers should encourage the learner to participate in educational programs 

irrespective of gender which creates a good school climate and also develops a feeling of respect 

towards each other as well as their selves. 

Equity and fairness:  It refers to treating all students equally, regardless of their ethnicity or 

gender in School. 
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Conclusions and the Future Considerations 

In conclusion, through rigorous analysis of survey data, it is evident that a positive and 

supportive school environment correlates positively with higher levels of self-esteem among 

students. Factors such as teacher-student relationships, peer interactions, safety, and inclusivity 

were found to play crucial roles in shaping students' perceptions of themselves and their overall 

well-being within the school setting. 

The findings underscore the importance of fostering a nurturing school climate that 

promotes a sense of belonging, respect, and support for all students irrespective of gender. 

Schools can implement targeted interventions and policies aimed at enhancing school climate, 

thereby potentially improving students' self-esteem. The present study was confined to Jammu 

District of   State of the country. The similar study can be replicated by using different research 

methodology on both small and large sample. The future researches can be done to know the 

different determinants that study the effect of School Climate with different variables at different 

levels. More studies can be done between different Districts and States of the country to know 

what steps should be taken for enhancing School Climate and also for improving the Self-esteem 

of the learner.  
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Abstract:We, human beings are often viewed as superior creature endowed with a combination 

of unparalleled intellect, creative thinking, and emotional depth. But there are periods in our 

lives when our existence is challenged by unexpected events in the form of global crises such as 

war, famine, climate change, pandemics etc. These calamities have made all of us live in a 

catastrophic situation witnessing the collapse in social, political, economic, and cultural 

domains within a very short period. 

 With the onset of coronavirus pandemic, in early 2020, when people across the globe had 

a trying time grappling with the deadliest virus, many writers have produced several pandemic 

narratives capturing the moments of emotional crisis of humanity during the period. In the 

Indian literary context, authors like Namita Gokhale, Siddhartha Gigoo, Gayatri Gill, Shobha 

De etc have tried to portray the trauma, fear, isolation, and the existential crisis triggered by 

pandemic- induced lockdown in their works.   

 Shobha De, a staunch Indian feminist writer, and columnist of the contemporary era has 

documented in her short story collection Lockdown Liaisons, the fragility of human relationship 

and inner conflicts of women during lockdown from multiple perspectives. The study examines 

the factors and circumstances that influence the man-woman relationship under trying 

circumstances. It also intends to shed light on the changes in the attitude of urban women 

towards marital relationship during lockdown. 

Keywords: COVID-19, Lockdown, Shobha De, Pandemic narratives, Marital discord 

 

Introduction: 

 Since time immemorial, man-woman relationship has been viewed as a  sacred social 

bond promoting unconditional love, mutual understanding, and spiritual harmony. It has a 

profound effect on shapingthe emotional, social, and cultural foundation of familial dynamics. 

Literature throughout the ages has portrayed the nuances of masculine and feminine ideologies 

from multiple perspectives highlighting social norms and cultural values of the period. In the 

Western literary context, Jane Austen‘s novels often depict marriage as a means to acquire social 

security and happiness. Virginia Woolf and D. H. Lawrence have explored the women‘s internal 

world with personal desires. Over the years, female writers have begun addressing various 

themes like gender equality, patriarchy, power structure thus fostering a new literary discourse.   
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 In the twentieth century, Simone de Beauvoir‘s foundational feminist text The Second 

Sex became an important landmark in the history of feminist movement. It critiques the gender 

norms and analyses the necessity for women to establish their identity. In Simone de Beauvoir‘s 

words, ―One is not, but rather becomes a woman. No biological, psychological or economic fate 

determines the figure that the female presents in a society, it is civilization as a whole that 

produces this creature which is described as feminine.‖ (Beauvoir, 295) This very perspective of 

womanhood has changed the whole scenario of feminist identity.   

 Gradually, numerous influential feminist texts have emerged challenging the traditional 

notions and dealing with broader aspects of gender equality and rights of women. Virginia 

Woolf‘s A Room of One‘s Own, Betty Friedan‘s The Feminine Mystique, Kate Millett‘s Sexual 

Politics, Germaine Green‘s The Female Eunuch, Judith Butler‘s Gender Trouble are some of the 

significant texts that continue to expand the domain of feminist discourses.   

 Coming to Indian English literature, some notable women writers have significantly 

contributed to feminist themes.  The depiction of man-woman relationship has undergone 

remarkable transformation from the colonial to the postmodern period. Initially, women are 

depicted as victims of patriarchal norms and passive sufferers in times of familial crisis. Tarabai 

Shinde‘s Stree Purush Tulonacan is regarded as an early feminist critique of patriarchy and 

gender equality in Indian society. However, during late 19th century and early 20th century 

literature a shift in representation of women‘s condition is seen in the works of Kamala Das, 

Anita Desai, Shashi Despande, Arundhati Roy, Shobha De, Ismat Chugtai, Mahasweta Devi and 

many more Indian feminist authors. The early novels of Anita Desai- Cry the Peacock (1963) 

and Voices in the City (1965), portray the intimate lives of middle-class women experiencing 

conjugal rape under male supremacy. Women are no more struggling to cope with the emotional 

crisis but they act as an agent of resilience. All the fictions of Sashi Deshpande ―Depict the 

female protagonists entangled in various complexities of marital life and relationship they 

pursue. There is a continual desire in them to resolve the labyrinth of their lives in an effective 

way.‖ (Brainee H. 2019) 

Shobha De, a prominent Indian Feminist writer, addresses the contemporary issues of women‘s 

empowerment and sexuality through her novels, essays and columns in a bold and unique style. 

During the COVID-induced lockdown, De says, ―As a writer, I simply could not let this 

dramatic, disruptive pandemic moment pass without responding to it in my own fashion.‖ She 

has explored the life during lockdown through her unique narrative Lockdown Liaisons. In such 

an unprecedented time when people are suffering from pandemic trauma De has decided to 

capture the dark days of the entire nation along with her personal experience with broader 

societal views. It is a collection of 24 short stories written and published during the first phase of 

lockdown. The first-person narrative style that draws on the characters‘ internal monologues 

reveals the emotional landscape of lockdown. At first only four stories were released on digital 

platform each week but later all the stories were compiled in one volume.  
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 Lockdown Liaisons is written in ―a kind of frenzy when the world started closing around us with 

the sudden declaration of lockdown in March 2020.‖ (De, 2020 a).‖ Lockdown Liaisons is a 

collection of short stories, ―from varying perspectives of men and women…each story a unique 

offering from a writer who understands how fragile human relationship can be as they break, 

suffer and are redefined under trying circumstances.‖ As De in a conversation with Manjeet 

Kriplani says: 

―These stories reflect all that we have been going through. We have our coping mechanisms; 

some people cook, some people acquire new skills; some people have joined online classes, 

some bake, some whip up Dalgona coffee. The voices in the book range from a migrant worker 

leaving Mumbai to two housewives trapped in their homes with their spouses after many years 

not having that kind of togetherness.‖ 

 Shobha De, being a staunch feminist, always prefers to write about the life of urban women and 

gives highest priority to bringing out the inner voices of urban educated women. The select 

stories can be analysed through a feminist lens, as they highlight multifaceted perspectives of 

patriarchal structures, gender dynamics, societal expectations, and female resilience affecting the 

man-woman relationships against the backdrop of pandemic- induced lockdown. Shobha De in 

conversation with Anindita De observes: 

―Men particularly don‘t come out well at all…A lot of women are to be found in the stories who 

are not exactly role models of conduct. Women and men both can really behave in a manner that 

is completely abhorrent. Certainly, during the pandemic and lockdown the biggest hit has been 

taken by the intimate relationships and those definitely include sex.‖ (De, 2020) 

Forced Confinement:    

 In a vicissitude and unpredictability, a theory of crisis is inadequate to comprehend 

human condition. The Governments exercise biopolitics, a concept introduced by French 

historian Michel Foucault, by implementing various interventions such as lockdown, quarantine, 

mask mandates. Travel restrictions, border closure, and vaccination drives to control the virus‘s 

spread and protect public health at the same time. 

 The pandemic crisis is an unavoidable situation where every individual suffers, but 

gender discrimination makes it worse. The abrupt announcement of countrywide lockdown 

severely affected the physical, emotional, cultural, and economic life style of the population. The 

absence of social networks, financial insecurity, joblessness, forced and unplanned adjustment 

caused by these emergency biopolitical measures adversely impacted domestic lives. Families 

are forced to maintain a work- life balance in the same family members during the pandemic. 

(Fisher et al., 2020). COVID-19 is more than a disease; it is a kind of illness that has serious 

impact on the psyche of people. According to Arther W. Frank, ―disease can be reduced to 

biochemistry, while illness involves a biography, a reflective consciousness, multiple 

relationships and institutions.‖ (Frank, 17) As a result most of the women characters feel 
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suffocated due to family confinement along with increased work pressure and household 

responsibilities. 

 The female characters in the select stories, such as Rehana, the protagonist of the story, In 

Malibu Mansions, Anirudh‘s wife in After This, Dubai, the unnamed women in Little Joyful 

Things, Manju in Vodka…and No Tonic, the nameless women in Peace at Last feel trapped for 

the lack of personal space and time lead to stress and exhaustion. The inner turmoil and 

suffocation are revealed when the wife in the story, Vodka…and No Tonic says, ―Our apartment 

is not so small, but it is not spacious -specious either. We have a balcony and all that. Ha ha-ha, 

the same balcony from which I feel like jumping off, these days, when things get too much.‖ 

(De, 71) 

Financial Insecurities: 

 Due to economic instability and reduced demand of certain products and services, 

industries and companies are forced to cut jobs during lockdown. There are huge job cuts and 

female employers had to bear the brunt of unemployment than their male counterparts. Before 

the outbreak of COVID-19, a section of educated urban Indian women who were so accustomed 

to their careers and professions, suddenly encountered the effects of life coming to a standstill 

during lockdown. Women lost jobs disproportionately more during lockdown both in rural and 

urban areas. Stress associated with joblessness hurts women. Stress frustration theory indicates 

that diminished economic resources in the family could add to stress, frustration, and conflict in 

interpersonal interactions, which might increase the risk of men committing violence against 

women. (Kaukinen, 2020) 

 In Malibu Mansion, the opening story of Shobha De‘s Lockdown Liaison, gendered 

impact of lockdown is seen. The protagonist, Rehana, has lost her high-profile job just on a 

phone call and her frustration of being an unemployed is revealed when she reacts unusually to 

her husband Sajid, ―Work! Ha! What work? I had recently lost my high profile, well media job 

as a news anchor. Sacked! Yup. Just like that… after putting in 22 years with the same 

company.‖ (De, 2) Rehana is so upset that the three lettered word – J-O-B- had started to gnaw at 

my insides. I could think of nothing else! And ever since that cold, nasty call from that bitch in 

HRD.‖ (De 4) The new situation has disrupted the relationship of the young couple to a great 

extent. Rehana realizes that after the call from HRD informing her dismissal, Sajid has taken to 

throwing at Rehana non-stop. Sajid tries to control her behaviour, though at times they may 

appear minor but gradually it has created extreme intolerance in their marital chemistry. Sajid‘s 

continuous interference over Rehana‘s actions like, ―Rehana…get the door! What‘s wrong with 

you? Gone deaf or what?‖ (4), or Sajid hollered, ―Rehana, get that man to the fix the washing 

machine fast…we are soon going to run out of fresh underwear and clean sheets. I have used the 

same towel four days running…please, pay attention to priorities. I am dealing with some fucked 

up delivery issues.‖ (5) or sometimes yelled, ―Rehana put on your mask and gloves…that man is 

going to be in the house. God knows where he has come from…stop being careless.‖ (5) Shobha 
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De expresses the inner turmoil of Rehana as, ―I wanted to yell and scream and cry and beat my 

chest. I wanted to fling a vase filled with ferns at Sajjid‘s big head. I wanted to attack his face 

with scissors and blades and knives. I wanted to draw blood.‖ (4) 

 Later in the story, Sara, the food influencer ends her life jumping from the 20th floor of 

‗Malibu Mansions‘. Her job description no longer exists during these bleak days. During 

lockdown the shift to basic needs and health issues overshadowed luxury dining, laden with 

trending dishes lost its importance as a food influencer. 

 In another story, after this, Dubai, Anirudh‘s wife, a television scriptwriter suffers 

extreme depression after being fired from her job. Meanwhile, Anirudh also loses his work, 

leaving the newly couple grappling with the stress of looking after an unplanned baby without 

any helping hand amidst lockdown. She says, ―Now…it‘s day 39 of the fucking lockdown. My 

baby is one year old and teething. I have just been told I no longer have a job. The television 

business has been so badly screwed…let‘s not go there.‖ Under the burden of hefty loan on their 

apartment and BMW, the couple undergoes heavy financial crisis with no source of income. The 

unpaid bills are piling up along with the unpaid EMIs raising the levels of tension, ―with no 

income coming in, we were going to DIE paying off these fucking loans.‖ (24) Her husband‘s 

passive nature compels her to seek other options to mitigate the adversity. She decides to move 

to Dubai to live with her sister and Jijju though, ―he had touched me inappropriately during his 

wedding.‖ (27) She admits, ―the virus had killed the woman I once was.‖ (24) 

 The negative impact of lockdown on harmonious relationships is once again the subject 

matter of the story Vodka…and No Tonic. The married life of happy-go-lucky middle- class 

couple, Vickey and Manju with big dreams has changed forever during the lockdown. The 

memory of the happy days intensifies their suffering and misunderstanding and further damages 

their relationship. That Manju earns more than Vicky so far has not been a problem till Vickey 

has been laid off from his job due to the lockdown. Manju feels, ―Maybe he is jealous that I still 

have mine. But that he won‘t admit.‖ (72) The misunderstanding between Vicky and Manju hits 

such a critical point as the unintentional physical touch during sleep increase unease. Manju‘s 

friend Shanti rightly comments, ―See Manju, it is because of the lockdown. People are going 

crazy across the world.‖ (70) Being confined unusually together with lots of differences, the busy 

couple has realized the difference of their tastes and ways of thinking finally pushed them to 

abuse each other even leading to divorce. The story ends with the collapse of their marriage and 

Manju plans to meet her lawyer with a convincing video of herself with the bruises and puffed 

eyes. 

 

Lone household management:      

 During lockdown families that depend on maids have faced considerable problems as 

outsiders‘ entry is prohibited in the apartments. Maintaining household hygiene and management 
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without domestic help has proved to be quite challenging for working couples. It is observed that 

though the women are educated and belong to the upper middle-class strata most of the 

household responsibilities fall on the female partner. The patriarchal mindset is found in almost 

all the male counterpart. In Malibu Mansions, the protagonist Rehana has to do all the household 

activities by herself while her husband Sajid keeps on commanding her for silly things that he 

can do easily by himself. Rehana is fed up with the excessive workload, ―With no dhobi, no 

laundry, no staff…and now the prospect of a conked washing machine! All this- and no job! 

Why was I being tested in such a harsh way?‖ (4) 

 Likewise, in after this, Dubai, the married life of Anirudh‘s wife gets more troublesome 

with their one-year-old unplanned baby. The unnamed wife is to cook, clean, and take care of 

their baby all throughout the day without her husband‘s assistance. This excess burden has 

heightened her stress and significantly affects her mental health. She says, ―Natasha started 

howling and before she threw up her porridge, I ran to pick her up. Naturally, I forgot about the 

daal I had left on the gas…how many things could I handle?‖ (24). Most surprisingly instead of 

entering the kitchen to turn off the gas, Anirudh hollered, ‗It‘s fucking burning…‘ 

 In Vodka…and No Tonic, the husband‘s unwillingness to involve in household works 

worsens the situation. Once Manju was busy with her work and asked her husband just to water 

the dying plants, but he refused to do so rudely saying, ‗It is not my job.‘ Manju gets hurt and 

imagines, ―What if we had a kid in this situation! A kid without a maid and the two of us trying 

to cope. I would have definitely jumped out-with the kid.‖ (72) 

 Even the female narrator in the story, Little, Joyful Things retorts her husband as, ―I had 

unwashed dishes and a pile of unironed clothes on my mind! Not sex!‖ (30) 

Gendered Violence: 

 It is observed that, ―The increased stress and tension the pandemic lockdown builds in 

households, render dysfunctional families at a greater risk of violence from the abusive 

partners.‖ (Usta et al.2004) The ―…Spike in unemployment rates, coupled with uncertainty about 

the future could contribute to domestic violence…unemployment rates, will soar which would 

create a surge in domestic violence cases.‖ (Godbole, T. 2020) Investigations have demonstrated 

that ―across 13 countries, almost half of all women have begun to experience gender-based 

violence during the pandemic.‖ (Ravi A. 2020) 

 In the story Little Joyful Things, the romantic and sensitive wife loves dancing, singing, 

enjoys the beauties of nature, sunsets, and moonrises but unfortunately none of these attracted 

the husband. During the lockdown period the protagonist realizes the harsh reality of her 

marriage and the variations in their personal tastes and preferences. The story deals with the 

subject of marital rape, which is a kind of gender violence. Her husband treats her just as an 

object to fulfil sexual desire. She reflects on the moments that once brought happiness and joy, 

now the confinement magnifies their fractured relationship. She says, ―My life revolved around 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

97 

 

my husband‘s life. I did not find his life interesting at all. Because I didn‘t find him interesting. 

Now that we were stuck together 24x7 this became crystal clear. We had zero things in 

common.‖ (31) It is the story of countless women who have been silently enduring this brutal 

torture. Finally, her decision to leave her husband signifies the changes of attitude of women 

with time.  

 Another story included in the collection titled, The Man Who Wanted More, reinforces 

the gender hierarchy. Sushila, the wife after rejecting five proposals, finally bound by an 

arranged marriage. She is compelled to resign her job just to serve her husband and in-laws. He 

starts demanding dowry and when she defends her family she has to face hostility. Her husband 

insists on his right to engage in intimate relationship disregarding her consent. His abusive nature 

and his urge to slap her lead to heated arguments and Sushila isolates her. She clearly states, 

―Women never forget insults.‖ (155). Sushila‘s deserves recognition for dignity, determination, 

and her silent rebellion against patriarchy.  Unable to hold back his frustration, he threatens that 

divorce will be his next move as soon as the lockdown ends.    

The silver lining: 

 The uncertainty and fear during lockdown add a new level of difficulty for married 

couples leading the partners to grow distant from each other. On the other hand, some couples 

may have benefited from the crisis in that they may have experienced the lockdown as an 

opportunity to reconnect and reinvent their relationship. Despite the challenges, the lockdown 

period has some positive impacts on human relationship fostering emotional intimacy with fewer 

distractions. In the story The Quest Ends, the childless banker couple Sushmita and her husband 

with all the parameters of happiness of an upper middle-class society enjoyed the lockdown with 

more shared time together, ―doing everything sath-sath- washing clothes, ironing, cooking, 

cleaning and swabbing, there are times when we miss that ‗other thing‘, our own baby.‖ (208) 

The shared experience of precious time together appreciating each other‘s company strengthens 

their bonds of intimacy and allows them to better understand each other‘s needs. At last, they 

have decided to fill the void in their relationship by deciding to adopt a girl child whom they will 

call ‗Anwesha‘ meaning ‗quest‘. 

 In the stories like A Pressure Cooker Romance, we witness an unexpected romance 

blossoming between a field worker and her supervisor during lockdown. The protagonist not at 

all interested in cooking, is fed up of listening to her neighbour‘s pressure cooker whistle at least 

twenty times a day. She says, ―This is terrible! And each time I hear the whistle, it forces me to 

think of food. I don‘t like feeling hungry and craving something which is out of my reach.‖ (116) 

But later in the story, the sound of the whistle, becomes a metaphor for the suppressed emotions 

and unspoken desire between them. During their telephonic conversation, they discuss not about 

their work. Once he asked, ―I thought you said you don‘t cook? But I just heard a pressure 

cooker whistle.‖ (118) When she replies that it is her neighbour‘s whistle, both of them start 
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laughing. In that moment of laughter, both of them feel a bond taking shape very quietly. His 

offer for a field trip to Pune has inspired her with a ray of hope amidst the despair of lockdown. 

Conclusion:   

 The above thematic study of Shobha De‘s Lockdown Liaisons from a feminist 

perspective brings to focus the impact of lockdown on the institution of marriage. Most of the 

stories included in the volume are women- oriented, who are modern, educated, and financially 

independent, but still most of them are torn between tradition and modernity. During lockdown 

they suffer, they grow and do not dare to come out of the marital bond. Women like Rehana, 

Manju. Anirudh‘s wife etc have emerged out of quarantine to find the truth that their 

relationships fade away over time and are not match up to the honeymoon period they have 

enjoyed. 

 De believes that male-female relationship demands certain expectations from both ends 

and failure to meet those expectations often leads to communicational breakdown and emotional 

strain. A woman becomes revolutionary if she is repressed and exploited beyond what she can 

endure socially, professionally, and sexually. De‘s female characters revolt because they are 

denied their inherent rights. (Tharu, 2023) De depicts women as ―new women‖ who ―rise like a 

phoenix by engaging in unconventional sexual behaviour to challenge and reject all forms of 

male dominance‖ (Ghai et al., 678). Examined through a feminist lens, it reveals that some 

couples experienced stress and conflict, while some experienced enhanced intimacy. This study 

can foster healthier dynamics and promote mutual respect and healthy relationships in future 

crises. 

References:      

1. Ali, N. (2020, June15). ―Stories Connected by Lockdown‖. The Asian Age. Retrieved from 

https://www.decanchronicle.com 

2. Braine, H. (2019, April). ―Portrayal of Women in the Writings of Shashi Deshpande.‖ 

Journal of Advances and Scholarly Researches in Allied Education, 16(5), p.680 

3. De, Shobha. (2020, July 21a). Lockdown Liaisons. Simon & Schuster India, New Delhi 

4. De, Shobha. (2020, May 30b). Leaving and Other Stories, Lockdown Liaisons Book I. USA: 

Kindle, Retrieved from https://www.goodreads.com 

5. De, Shobha. (2020, June 24c). Lockdown Liaisons: Shobha De in Conversation with 

Anindita De. Retrieved from https://youtu.be/4CmAtoxBWw.    

6. De, Shobha (2020, Aug 11). Shobha De in Conversation with Manjeet Kriplani. Retrieved 

from https://rotaryclubofbombay.org/rtn-manjeet-kriplani-in-conversation-with-shobha-de-

on-lockdown-liaisons-her-new-book-that-explore-the-quest... 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

99 

 

7. Frank, Arthur W. ―Chapter 1. Being a Good Story: The Humanities as Therapeutic Practice‖. 

Health Humanities Reader, edited by Therese Jones, Delese Wear and Lester D. Friedman, 

Ithaca, NY: Rutgers University Press, 2014, pp. 13-25. https://doi.org/10.360 19/97808 

13562483-004 

8. Fisher J., Languilaire J., Lawthom R., Petts R. J., Runswick -Cole K., Yerkers M. A. (2020). 

―Community, Work and family in times of COVID-19‖, Community, Work & Family, 23(3), 

247-252. https://www.tandfonline.com/doi/full/10.1080/13668803.2020.1756568 

9. Ghai, S., Singh, K., & Singh, V. (2017, August 31). ―The Study of Feminism in Selected 

Works of Shobha De.‖ International E-Journal of Advances in Social Sciences, Retrieved 

from http://ijasos,ocerintjournals.org/en/pub/issue/31049/337332#article_cite 

10. Godbole, T. (2020, September 9). ―Domestic Violence rises amid lockdowns in Asia.‖ 

Retrieved from https://www.dw.com 

11. Kaukinen C. (2020). ―When stay-at-home orders leave victims unsafe at home: Exploring the 

risk and consequences of intimate partner violence during the COVID-19 pandemic. 

American Journal of Criminal Justice, 45(4), 668-679. https://doi.org/10.1007/s12103-020-

09533-5 

12. Murthy R. S. (2020). ―COVID-19 pandemic and emotional health: Social psychiatry 

perspective.‖ Indian Journal of Social Psychiatry, 36(5), S24-S-42, Retrieved from 

https://journals.|ww.com/ijsp/fulltext/2020/36001/covid-19-pandemic-and-emotional-

healthsicial.12.aspx 

13. Neogi Tamali. (2023). ―Shobha De‘s Lockdown Liaisons-An Appraisal of Fractured 

Relationships during the Pandemic.‖ Boletin De Literatura Oral, 10(2023), pp. 1830-1839 

Retrieved from https://www.boletindeliteraturaoral.com/index.php/bdlo/article/view/401 

14. Ravi, A. (2021, November 25). ―A Parallel Pandemic: Violence Against Women Intensified 

during Covid-19. Confirms UN.‖ Down to Earth. Retrieved from 

https://www.downtoearth.org 

15. Simon de Beauvoir, (1983). The Second Sex, ed by H.M. Parshley, London: Jonathan Cap 

16. Syangbo, Sisodhara. (2024, April). ―Writing Precarity, Violence and Altruism in Pandemic 

Times: A Close Reading of Select Short Fiction of Shobha De and Udayan Mukherjee‖. 

Bodhi International Journal of Research in Humanities, Arts and Science, Vol 8, No 3 

Retrieved from https://www.bodhijournals.com/V8N3.html 

17. Tharu, Raj Kumar. (2023, July 5). ―Shobha De‘s Novels and the Determinants of Liason: An 

Analysis of the Human Psyche.‖ Academia Research Journal, Vol 2, Issue 2 Retrieved from 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

100 

 

https://www.researchgate.net/publication/372707805_Shobha_De‘s_Novels_and_the_Deter

minants_of_liaison_An_Analysis_of_the_Human_Psyche 

18.  Usta, J, Murr H &El-Jarrah R. (2021, August 25). ―Covid-19 Lockdown and the Increased 

Violence against Women: Understanding Domestic Violence During a Pandemic.‖ Violence 

and Gender, pp.133-139. 8(3), doi: 10.1089/vio.2020.0069. Retrieved from 

https://www.libertpub.com 

 

Author: 
1
Research Scholar, 

2
Professor, Department of English, Mahapurusha Srimanta Sankaradeva Viswavidyalaya, 

Nagaon, Assam, 

Email: shamimakhandaker33@gmail.com 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.libertpub.com/


MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

101 

 

Exploring Techno-Pedagogical Competency Among Teacher Educators 

Dr. Tribeni Saikia
 

Shahnaz Hussain 

 

Abstract: Integration of technology in education refers to the use of educational technology to 

establish innovative practices to achieve learning outcomes. This helps to improve and increase 

the accessibility, cost efficiency, quality, and delivery of instruction to students and support to 

become more meaningful. Moreover, it makes the learning environment more flexible. New 

Education Policy 2020 has put a significant emphasis on the integration of technology for 

holistic development. Nowadays, using technology in teaching-learning is not optional for 

teachers. Therefore, a teacher should acquire technological skills to cope-up the learning 

environment to make simple according to the needs of the learners. Considering the need and 

importance of the integration of technology in education, the investigators conducted an 

empirical study to explore technological competency among teacher educators. Data were 

gathered from 100 teacher educators working in B.Ed. Colleges/ Institutes affiliated to 

Dibrugarh University, Assam.  The result of the study shows that the majority of the teachers 

have an average level of competency in technology, and there is a significant difference 

concerning gender.  

Keywords:Integration of technology, Technological Competency, Teacher Educators,NEP-2020 

Background of the Study: 

Today‘s education increasingly depends on technology, reshaping traditional pedagogy 

with digital tools that transformed education by necessitating teacher educators develop 

competencies in integrating technology into pedagogy (Mishra & Koehler, 2006).The rapid 

advancement of educational technology has led to a new concept of techno-pedagogical 

competency, which confines the ability to integrate technological aids with pedagogical 

principles effectively to enhance teaching and learning experiences (Voogt et al., 2013). 

Educational technology is not about merely using digital tools but involves understanding how 

these tools enhance learning outcomes and fosters students‘ engagement in classroom 

environment. The COVID-19 pandemic has highlighted the importance of technology in 
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education as institutions globally shifted to online and hybrid teaching models. Moreover, 

techno-pedagogical competency has become a critical set of skills for teacher educators.  

The integration of technology in education has revolutionized the teaching-learning 

process by enhancing accessibility, interactivity, and engagement (Mishra & Koehler, 2006). The 

rapid advancements in educational technology have introduced innovative tools and 

methodologies, transforming traditional classrooms into dynamic learning spaces.However, 

despite the growing emphasis on techno-pedagogical competency, research indicates that many 

teacher educators face challenges in acquiring and applying these competencies 

(Ertmer&Ottenbreit-Leftwich, 2010). These challenges can be due to various factors which 

include insufficient professional development, resistance to change among the educatos, and 

inadequate institutional support. The New Education Policy (NEP) 2020 underscores the 

importance of technology integration for holistic development, aiming to bridge the digital 

divide and foster 21st-century skills among educators and learners (Ministry of Education, 2020). 

However, the effective use of technology requires teachers to possess adequate technological 

skills to adapt to diverse and evolving learning environments (Sharma, 2019). This study seeks to 

investigate the technological competency of teacher educators, focusing on their preparedness 

and ability to integrate technology into their pedagogical practices. 

Importance of Techno-pedagogical Competency: 

It is important for teacher educators who integrate digital tools effectively to foster 

critical thinking and creativity among students (Graham, 2011). Techno-Pedagogical 

Competency also facilitates differentiated instruction and personalized learning, ensuring to meet 

the diverse needs of the students (Harris et al., 2017). In the works of (Kumar & Daniel, 2016) 

indicate that technologically competent educators are better equipped to adapt to remote and 

hybrid learning models.  

Factors Influencing Techno-Pedagogical Competency: 

1. Professional Development Programs: Sufficient number of teachertraining workshops 

and continuous professional development plays animportant role in enhancing educators' 

technological skills (Ertmer&Ottenbreit-Leftwich, 2010). 
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2. Institutional Support: Availabilty of technological resources and administrative 

encouragement significantly impact educators' willingness to integrate technology 

(Kumar & Daniel, 2016). 

3. Self-Efficacy and Attitude: Development ofpositive attitudes and confidence in using 

technology fosters higher engagement in technology-driven pedagogical practices in 

classroom (Bandura, 1997). 

4. Policy and Curriculum Design: Government should plan policies and restructure 

institutional curricula that promote digital education frameworks and encourage 

systematic adoption of technology (Sharma & Mishra, 2021).   

Objectives of the Study: 

i) To Knowthe Levelsof Technological Competency among Teacher Educators. 

ii) To Compare the Levelsof Technological Competency among Teacher Educators concerning 

Gender(Male and Female) 

Hypothesis of the Study: 

H01There is no significant differenceinthe Levelsof Technological Competency among 

Teacher Educators concerning Gender (Male and Female) 

Delimitation of the Study: 

The present study is delimited to the male and female teacher educators of teacher 

education institutes and colleges affiliated to Dibrugarh University, Assam. 

Review of Literature: 

According to Avni, Yaldis. (2018)techno-pedagogical competencies and critical thinking 

skills of pre-service mathematics teachers are average and there is a significant 

relationshipbetweenthepre-servicemathematicsteachers‘criticalthinkingskillsandtechno-

pedagogical competencies. Baris, Sezer (2014)reveal that teachers have 

ahighlevelofawarenessregardingTPACK competencies. There is a significant difference 

concerning gender. Chauhan (2024)stated that there is a significant difference in techno-

pedagogical competency and attitudes based on demographic variables such as gender, locality, 

teaching experience, and type of institution, emphasising the role of these factors in shaping 

teachers' skills and perspectives. Gibson (2012)noted that the pre-service pedagogy courses did 

assist in increasingthe student's understanding of avarietyofwaystousetechnologyasa 
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toolandwillingnesstouse it in teaching. Gloria & Benjamin (2014) noted 

thatteachingwiththeuseofmodern technical facilities enhances students‘ knowledge and improves 

the teaching-learning processin this fast-changing, complex world. In the studies ofHafize, 

Keser, et al., (2015)showa significant difference among pre-service teachers‘ technological 

pedagogical content knowledge competencies and self–efficacy levels toward technology 

integration.Hasanah et al., (2023)reveala pressing need for structured professional development 

programs that integrate technological competencies into pedagogical practices to align with 

evolving educational paradigms.According to Venkatesh and Morris (2000)men and younger 

workers were more strongly influenced by their attitude toward using the new technology 

whereas women and older workers were more strongly influenced by subjective norms and 

perceived behavioural control. 

Methodology: 

 The study employed a descriptive research design to explore technological competency 

among teacher educators. The sample consists of 100 teacher educators (50 male and 50 female) 

from Teacher Education Colleges/Institutes affiliated to Dibrugarh University, Assam. Data were 

collected using a self-structured questionnairedesigned to assess technological competency, 

including basic digital skills, pedagogical integration, and proficiency,having 10 questions with 

five responses: strongly agree, agree, undecided, disagree and strongly disagree. The reliability 

of the scale was determined by the test-retest method and found r=0.79, and the levels were also 

determined by calculating +1σ as high, ±1σ as average and -1σ as low. Descriptive statistics and 

t-tests were employed to analyse the data. 

Results and Discussion: 

Table 1: Levels of Technological Competency among Teacher Educators. 

High Average Low 

No. Percentage No. Percentage No. Percentage 

19 19 62 62 19 19 
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Figure 1:Represents the Levels of Technological Competency among Teacher Educators 

 Table 1 reveals that the majority of teacher educators i.e. 62 (62%) demonstrated an 

average level of technological competency. While 19 (19%) educators exhibited advanced skills, 

a significant proportion of 19 (19%) required additional training to meet the demands of modern 

teaching environments. 

Table 2: Levels of Technological Competency among Teacher Educators concerningGender 

(Male and Female) 

Gender 
High Average Low 

No % No % No % 

Male 7 14 29 58 14 28 

Female 12 24 33 66 5 10 
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Figure 2:represents the Levels of Technological Competency among Teacher Educators 

concerningGender (Male and Female) 

Table 2 highlightsthe levels of technological competency concerning gender. Among male and 

female teacher educators, 7 (14 percent) and 12 (24 percent) have a high level, 29 (58 percent) 

and 33 (66 percent) have an average level, and 14 (28 percent) and 5 (10 percent) have a low 

level.  

Table 3: Significant Differences in Technological Competencyamong Teacher Educators 

Concerning Gender 

Administration Mean SD SEM df t Status 

Male 33.48 5.02 0.34 
98 6.74 Significant 

Female 36.89 3.97 0.37 

Source:Field Study,2023 

 Table 3 shows the significant difference significant differences in technological 

differences among teacher educators concerning gender. Among male teacher educators, the 
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mean is 33.48, the standard deviation is 5.02, and the standard error of the mean is 0.34. Among 

female teacher educators, the mean is 36.89, the standard deviation is 3.97, and the standard error 

of mean is 0.37. It is observed that there is a variance in the mean scores between males and 

females. Similarly, the ‗t‘-value is found to be 6.74 at 0.05 level of significance, indicating 

greater than the critical value. Therefore, the null hypothesis is accepted at 0.05 level of 

significance. It can be said that there are differences between males and females regarding the 

need for technological competency. 

Implications of the Study: 

 The study underscores the critical need for capacity-building initiatives to enhance 

technological competency among teacher educators. Institutions should prioritize regular training 

sessions, provide access to modern digital tools, and foster a supportive environment for 

technology adoption. Gender-specific interventions can help bridge the proficiency gap and 

promote equitable professional growth. 

Challenges of Teacher Educators in integrating Technology with Pedagogy: 

 Few challenges faced by teacher educators integrating Technology with Pedagogy are as 

follows- 

Lack of Adequate Training: Teacher educators arefound to report insufficient training 

opportunities for technology integration (Ertmer&Ottenbreit-Leftwich, 2010). 

Resistance to Change: At times it is observed that educators demonstrate reluctance to 

adopt new technologies due to fear of failure or lack of confidence (Hew & Brush, 2007). 

Infrastructure Constraints: Due to limited access to reliable digital infrastructure 

hampers effective technology integration (Kumar & Daniel, 2016). 

Curriculum Gaps: Some teacher education programs do not emphasize on technological 

development, which leads to lack of systematic training workshops (Sharma & Mishra, 

2021). 

 

Suggestions: 

i) Organize comprehensive training programs focused on digital literacy and educational 

technology integration. 
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ii) Ensure equitable access to technological resources and infrastructure. 

iii) Develop mentorship and peer-learning models to facilitate knowledge sharing among 

educators. 

iv) Incorporate technology competency assessments in teacher education curricula. 

v) Promote a culture of continuous professional development to adapt to technological 

advancements. 

Conclusion: 

Technological competency is indispensable for teacher educators in today‘s digital age. 

As it is an essential requirement for teacher educators in the present era. It is observed that many 

teacher educators exhibit moderate proficiency in integrating technology and face challenges 

such as infrastructural limitations, inadequate training and resistance to change which hinder 

proper implementation of technology in a classroom environment. Addressing these challenges 

requires a comprehensive approach that incorporates targeted professional development courses, 

collaborative learning initiatives and supportive institutional policies. Moreover, emerging 

technologies such as artificial intelligence, virtual reality and gamification can revolutionize the 

teaching-learning experience, making it more engaging and effective. Institutions fostering a 

culture of continuous learning and innovation and ensuring that teachers are well-prepared to 

navigate the complexities of modern classrooms, ultimately improving student learning 

outcomes 

While the study highlights an average level of competency among educators, the 

observed gender disparities and reported challenges call for immediate attention. By addressing 

these issues and fostering a culture of innovation and continuous learning, educational 

institutions can empower educators to harness the potential of technology effectively, ultimately 

enriching the teaching-learning process. 

References 

i) Bandura, A. (1997). Self-efficacy: The exercise of control. W. H. Freeman. 

ii) Barış, M. F., &Sezer, B. (2014). Examining Techno-pedagogical Knowledge Competencies of 

Teachers in Terms of Some Variables. Journal of Educational Technology & Society, 

17(3), 1-12.  



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

109 

 

iii) Chauhan, D. (2024). Techno-Pedagogical Competency among teachers in relation to their 

attitude towards teaching. Forum for Education Studies, 2(2), Article 566. Retrived from  

https://doi.org/10.59400/fes.v2i2.566 

iv) Ertmer, P. A., &Ottenbreit-Leftwich, A. T. (2010). Teacher technology change: How 

knowledge, confidence, beliefs, and culture intersect. Journal of Research on Technology 

in Education, 42(3), 255-284. https://doi.org/10.1080/15391523.2010.10782551 

iv) Gibson, S. (2012). Pre-service teachers' perspectives on learning to teach social studies in a 

technology-rich pedagogy course. In C. Angeli& N. Valanides (Eds.), Developing 

technology-rich teacher education programs: Key issues (pp. 393–407).  

v) Gloria, G. & Benjamin, B. (2014). Techno-Pedagogy Skills in Teacher Education. 

International Journal of Education and Development using Information and 

Communication Technology, 10(2), 123-135 

vi) Graham, C. R. (2011). Theoretical considerations for understanding technological 

pedagogical content knowledge (TPACK). Computers & Education, 57(3), 1953-1960. 

https://doi.org/10.1016/j.compedu.2011.04.010 

vii) Hew, K. F., & Brush, T. (2007). Integrating technology into K-12 teaching and learning: 

Current knowledge gaps and recommendations for future research. Educational 

Technology Research and Development, 55(3), 223-252. https://doi.org/10.1007/s11423-

006-9022-5 

viii) Koehler, M. J., & Mishra, P. (2009). What is technological pedagogical content knowledge 

(TPACK)? Contemporary Issues in Technology and Teacher Education, 9(1), 60-70. 

ix) Kumar, S., & Daniel, B. K. (2016). Integration of learning technologies into teaching within 

Fijian higher education: An assessment of lecturers‘ technological pedagogical content 

knowledge (TPACK). Asia-Pacific Education Researcher, 25(5-6), 847-856. 

https://doi.org/10.1007/s40299-016-0307-9 

x) Ministry of Education, Government of India (2020). National Education Policy 2020. 

xi) Mishra, P., & Koehler, M. J. (2006). Technological Pedagogical Content Knowledge: A 

Framework for Teacher Knowledge. Teachers College Record, 108(6), 1017– 1054. 

xii) Selwyn, N. (2020). Should robots replace teachers? AI and the future of education. Polity 

Press. 

https://doi.org/10.59400/fes.v2i2.566
https://doi.org/10.1007/s11423-006-9022-5
https://doi.org/10.1007/s11423-006-9022-5


MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

110 

 

xiii) Sharma, R. C. (2019). Exploring the Role of Technology in Teacher Education. Journal of 

Education Technology, 16(4), 12–22. 

xiv) Singh, V., & Thurman, A. (2019). How Teachers Use Technology in Education. 

Educational Technology Research and Development, 67(3), 765–789. 

xv)Yıldız, A. (2017). The factors affecting techno-pedagogical competencies and critical 

thinking skills of preservice mathematics teachers. Malaysian Online Journal of 

Educational Sciences, 5(2), 66–81. 

Author: 
1
Associate Professor, Department of Education, Mahapurusha Srimanta Sankaradeva 

Viswavidyalaya, Nagaon, Assam 

Email: saikia.tribeni76@gmail.com 

2
Research Scholar, Department of Education, Mahapurusha Srimanta Sankaradeva 

Viswavidyalaya, Nagaon, Assam 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

mailto:saikia.tribeni76@gmail.com


MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

111 

 

Interplay between Trauma and Anxiety in Children : A Psychological Study 

of an Assamese Novel Bokul Fulor Dore 
 

Sujit Saikia 

 
Abstract: Children are the future of a society, nation and the world. Therefore, childhood is an 

important period for an individual, shaping one’s personality, beliefs and behaviors. Sometimes 

many children suffer from trauma due to internal and external factors. Trauma is a 

psychological conflict caused by severe shock as any age of people may suffer from trauma due 

to many reasons such as natural disaster, abuse, harassment etc. This proposed paper entitled 

Interplay between Trauma and Anxiety in Children: A Psychological Study of an Assamese 

Novel Bokul Fulor Dore aims to explore the representation of childhood trauma, its different 

reasons and how the characters get develop resilience from trauma. This paper will try to 

examine the complexities of trauma and its impact on the children. It will be based both on 

primary and secondary sources. 

 

Keywords: Children, psychology, trauma, alienation, resilience  

 

Introductions: 

In the novel Bokul Fulor Dore, Mrinal Kalita reflects the traumatic experiences of the 

protagonist Ashim and his closed friend Nirmal in the different levels. Before exploring the 

experiences of trauma faced by the characters need to be mentioned the concept of trauma  . The 

word ‗trauma‘ is derived from Greek language which is meant to an injury on the body. In 

modern period, the term is understood as a wound both on body and mind. CathyCaruthdefines 

the term trauma as ―the response to an unexpected or overwhelming violent event or events that 

are not fully grasped as they occur, but return later in repeated flashbacks, nightmares, and other 

repetitive phenomena‖ (p. 91).As body and mind are associated with each other, they often talk 

with the help of response like happiness, sorrows, angers, tears etc. Therefore, a physical wound 

transforms to psychological wound. According to Merriam Webster Dictionary of English, 

trauma is ― a disorder psychic or behavioral state resulting from severe mental or emotional 

stress or physical injury‖. There are various types of trauma occurred from different experiences. 

Acute trauma occurs from many events such as natural disaster, car accident, physical assault 

etc. Chronic trauma occurs due to living in war zone, domestic violence etc. Complex trauma is 

an another type of trauma which is occurred in childhood period.InChildhood Trauma published 
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in AME’s Current Trends in Diagnosis and Treatment, Sanjeev Mahajan and Navpreet Kaur 

assert that ninety percent children of India experience some abuse till eighteen years. A child 

may experience many events which areleaded him or her to psychological trauma such as verbal 

abuse, sexual abuse, neglect, physical abuse. Besides, there is a link between childhood trauma 

and health in adulthood. Hypertension, depression, lung cancer, premature morality etc. may 

occur in adulthood because of childhood trauma. 

Bokul Fulor Dore byMrinal Kalita is a novel reflecting the adolescent trauma caused by both 

socio-cultural and domestic factors. All the symptoms of childhood trauma and PTSD are 

reflected by the protagonist Ashim. At the beginning of the novel, the reflection of the story 

indicates how the character of Ashimoverwhelms with flashbacks, depression, introspection, self 

guilt etc. He used to sit lonely under abokul tree which is symbolised to the sadness of his life.  

―Ashimormontudukherebhoriporil... He 

schoolorgateorkakhorbokulgosjuparchaatbohiase…Taarkakhereilagorlorasualibilakohaj

uakori ase.Kuneu taakmaatakharloguaruproyujonanubhav kora 

nai…oboisseyhiukakumatiboloiuthahanubhav kora nai…okolethakiataarbhallagise… 

ajikalitaaranekoithakiyebhallage.. kunubaitaar lagot kothapatiboloibisarilehi 

boroswastianubhavkore”(Kalita, 2023:9). 

(Ashim‘smind is filled with sorrow.  He is sitting in the shade of a bokul tree near the school 

gate.  His fellow friends are coming and going around him .No one feels the need to say a word 

to him.  However, he doesn‘t feel the urge to call anyone either.  He likes being alone.  Now a 

days he likes to stay like this ). 

The World Health Organization (WHO) defines child maltreatment as ― all forms of physical and 

emotional ill- treatment, sexual abuse, neglect or negligent treatment or commercial or other 

exploitation, resulting in actual or potential harm to the child‘s health, survival, development or 

dignity in the context of a relationship of responsibility, trust or power ‖.  In Influence of 

Childhood Abuse on Academic Achievement published in The International Journal of Indian 

Psychology, Saptaparni Ghosh asserts that violence against children has been spreading widely. 

This violence is not only subjected to any one gender, both girls and boys face through domestic 

violence, sexual abuse, violence at home and school.As mentioned above abuse is one of the 

common factors causing childhood trauma. In Bokul Fulor Dore, the character of Ashimfaces 

various kinds of abuses such as verbal abuse, neglect, humiliation, shame etc. At the day of 
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declaration of his class nine result, while returning home, he heard a voice from his back“ 

Aifaleaah, gadho”(Kalita:2023,10). (Come here, donkey). He turned and  was shocked by 

noticing Mahendra master. Suddenly Mahendra master slapped him tightly in front of an 

unknown guy. This incident left Ashim with full of shame and break emotionally. This verbal 

abuse along with the physical punishment created fear in his mind. Ashim could not able to 

forget the incident and the flashbacks repeatedly came to his mind. He did not able to sleep the 

whole night. One night, a sudden burst of emotion devastated  him. That night he looked at the 

faces of his mother and sister. The faces looked like dry. It  symbolizes how poverty sweeps over 

his house.  

John Bowlby , a British psychiatrist and psychologist reflects in his theory of attachment that the 

children who are attached to their parents as they grow older will become more confident in their 

life. Their mental health perform better in the society. But the character of Ashimhas been 

growing in poverty where his father used to drink regularly and does not earn money to support 

his family financially. The constant turmoil and lack of financial security lead him to the feeling 

of helplessness, insecurity and fear. Therefore, he takes a decision that he will never go to school 

and earn money for his family and work in the quarry of stone situated in his village. 

“Protitugodhulite aighatonaghotiahise. Maakokdoka-hoka di, dorkar holemaarpit 

korimaakordinturaarjonkhinibapekeanekoikarhiloijaai. Hei poisarekorobatmod 

ahupagili ahi ratiloiaru kurukhetra koribo. Ashimorkitapbohidoliyabo, maakokmaribo. 

Torjongorjonkoriakhomoyatbhagorotlebejaan hoi khatkhanotdighol di pori 

jabo…..”(Kalita,2023:18) 

(This happens every evening. His father takes away the money acquired by his mother 

after disputing and beating his mother. He will swallow wine somewhere and do the 

kurukhetra at night. He will throw away Ashim‘s books and beat his mother. He will roar 

and after tired himself, he will fell down in the bed).  

In the novel, a glimpse of law and order is reflected. Ashim starts working under a contractor 

named Dibakar. He has no idea what is being done is prohibited. One day the police arrests 

Ashimin the absence of the contractor. He is physically abused by the police. This is one of the 

reasons contributed to his psychological trauma of him. 

Another character in the novel who has been suffering from trauma is Nirmal who is the closed 

one of Ashim. He suffers from secondary trauma. Ashimreturns to school after a long time on a 
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request of Nirmal.  Nirmal becomes very happy as Ashimcomes back to the school. That day 

again Ashimis beaten by Mahendra master. That‘s why Nirmal feels guilty as he can not able to 

sleep the whole night. The only thing that keep coming to his mind is- 

― Dangor manuhburekiohorulorasualiburordukhbur, homoissaburbujinapai? Dangor 

burebhabehihotekhelibolagibi, pohibolagiboaruhahithakibolagibo. 

KetiyabajodiAshimordorekunubainekhela hoi, nopoha hoi,  tetiyadangorburor Mahendra 

mastorordorekhonguthijaai”( Kalita:2023,35). 

( Why adults donot understand the sufferings and problem of children? The older ones 

think that they should play, read and laugh. Sometimes if someone like Ashim does not 

play, read or laugh, the adults get angry like Mahendra master). 

The portrayal of the character of Ashim shows that he has been suffering from Post Traumatic 

Stress Disorder (PTSD). The symptoms of PTSD can be divided into four categories : intrusive 

memories, avoidance, negative change in thinking and mood; changes in physical and emotional 

reactions as the symptoms last more than one month . The protagonist of the novel suffers from 

these symptoms for three months.The sleepless night, sitting alone under the bokul tree, running 

away from Mahendra master on the street indicate the mental illness of Ashim .  

Similarly, the people of the village has been suffering from collective trauma i.e. mass 

depression. After many years of independence, the people has been overwhelming in poverty as 

the wine becomes their good partner. They have no responsibility towards their house and 

children as many children start to work in the quarry of stone situated in their village. The father 

of Ashim is the perfect example of mass depression. When Anubhav sir, the newly appointed 

Mathematics teacher went to his house, he was sitting with his head between his knees and he 

didn‘t show any affection towards the guest. 

The theory of resilience ensures that an individual can overcome trauma with a process that  is 

associated with mental health: ― Resilience theory is a multifaceted field of study that has been 

addressed by social workers, psychologist, sociologist, educators etc. In short, resilience theory 

addresses the strengths that people and system demonstrate that enable them to rise above 

adversity‖ (VanBreda 14). Dr. Viktor Frankl, a neurologist and psychiatrist discovers a theory 

called logotherapy. As he says ― Logotherapy teaches that pain must be avoided as long as it is 

possible to avoid it. But as soon as a painful face cannot be changed, it not only must be accepted 

but may be transmuted into something meaningful, into an achievement ‖.The protagonist of the 
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novel Ashim left his studies because of his mental health and the economic condition of his 

family. With the efforts of Anubhav sir, the new mathematics teacher and Nirmal, Ashim returns 

to school with a new spirit and enthusiasm after a break of three months. This is the perfect 

pointthat the resilience comes into the novel .Ashim whom one day Mahendra sir has beaten 

because of his lack of books; after some days, for him, Anubhav sir brings books of class ten, 

notebooks, pen , geometry and everything which are necessary for a student. Besides, Anubhav 

sir has explained to him that there will be problems in life but we should not give up. This  

logotherapy falls under the technique of socratic dialogue which is a technique used to help an 

individual through the process of self discovery by noticing and interpreting one‘s own words. 

However, the novel has a happy ending with the result of HSLC where Ashim and Nirmal both 

are able to get rank on the basis of Assam. With the result of them, the people of the 

villagestartto rejoice with the hope that one day the condition of their village will change.Though 

the paper mainly deals with the childhood trauma  , the collective trauma is also an importantpart 

of the novel and the people of the village get develop resilience  with the declaration of HSLC 

result. On the day of the result, the father of Ashim swears that he will never drink wine for 

good. Similarly , Mahendra master who has been suffering from self guilt after beating Ashim 

starts to cryof joy after seeing the result of Ashim. In addition to that, the selfless friendship 

between them, loyalty of Nirmal, responsibility towards education of Ashim and Nirmal, desire 

of a mother towards education and commitment of a mother  make the novel always remarkable. 
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Crime against Women in States of North-eastern Region of India:  

A Comparative Study 

Dr. Sukanta Sarkar 

 

Abstract: The article discussed the crime against women in States of north-eastern region of 

India. It has found that incidences of crime in north-eastern states (except Tripura) increased 

during 2020-2022. Assam has the highest incidences of total crime against women (IPC+SLL) 

followed by Tripura and Meghalaya. Nagaland and Sikkim have low incidences of such crimes. 

According to the National Crime Records Bureau, violence against women, including dowry 

death, harassment, torture, rape and domestic violence, is on the rise in India. It occurs across 

the lifespan, including prenatal care, infancy, childhood, adolescence, adolescence, adulthood 

and old age. Violence can negatively impact women’s physical, emotional, sexual and health 

conditions, and in some cases, increase the risk of HIV infection. Men are more likely to resort to 

violence if they have low levels of education, a history of child abuse, domestic violence against 

the mother, alcohol dependence, homosexual relationships and a perception of women’s 

worthiness.The Indian government has taken many steps to reduce crimes against women. The 

government has introduced stricter punishments for sexual crimes, including the death penalty in 

some cases. The Criminal Law (Amendment) Act, 2018 has also introduced new measures. 

Nirbhaya Fund, Beti Bachao Beti Padhao, Emergency Response Support System, awareness of 

women’s rights and national sex offender database are the other policies implemented for 

empowerment of women. Although the government implemented various laws and policies, crime 

against women still exists, so proper monitoring and amendment of laws are more important. 

Keywords: Crime, Empowerment, Laws, Regulations, and Women. 

 

Introduction: 

In traditional Indian society, women's roles in society are wives and mothers. In recent 

years, the social role of women in India has undergone a transformation. Women are key to 

family sustainability and quality of life. Women are the backbone of families and societies. They 

provide care, support and nurturing to families and are crucial to the development of children 

(Sarkar, 2024). Women also play an important role in social development and are often leaders 

in social organisations. The primary role of women in the family is to transmit and abide by 
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traditions, principles and beliefs to their children. Women's relationships affect human 

development and social justice and influence political change(Qureshi et. al., 2021). Women are 

key to family sustainability and quality of life. Women play many roles in the family, including 

being wives, leaders, managers, family income earners and, also mothers. Traditionally, the role 

of women in Hinduism is seen as supporting family life as well as playing an important role in 

the family's religion (Sarkar, 2024). However, due to many factors such as globalization, the role 

of Hindu women in the family has changed over time. In some Hindu Upanishads, Sutras and 

Puranas, especially the Devi Upanishad, Devi Mahamiya and Devi Bhagavata Purana, women 

are seen as the most powerful and strong. Hindu texts from ancient and medieval times present 

various images of the role and rights of Hindu women (Podder, 2021). 

The word "Shakti" conveys many emotions. Its definition is the dynamic force 

responsible for the creation, maintenance and destruction of the universe. It is considered a 

woman's power because it is responsible for creation, just as a mother is responsible for giving 

birth. One of the most important features of Hinduism is the recognition and worship of God as a 

woman. In fact, Hinduism is the only major religion that traditionally worships God as a woman, 

and still does today. Many Hindus worship the divine energy (Shakti) through the incarnation of 

the goddess (Sarkar, 2024). Women are highly valued and hold power in society. According to 

the Aryans, God exists where women are valued. Women are allowed to participate in family 

and religious activities. Sharia law considers women to be equal to men in spirit and intellect. 

The fundamental difference between them is in the structure of the principle of justice as a fair 

division of labour. By giving the man more work, he has made him responsible for the family. 

Islam recognises women as full and equal partners in the human reproductive process as men. He 

is a father; she is a mother; both are important for life. Islam recognises and emphasises the 

importance of women's roles as mothers in the family and society. The New Testament speaks of 

women as leaders in the home and emphasises their roles as wives and mothers. The modern 

view of the church today encourages women as wives and mothers, but also supports women as 

effective leaders. (Mohanalakshmi & Balakrishnan, 2017).Siddhartha Gautama taught equality 

between men and women, a radical and progressive idea at the time. Although many families 

feared having daughters, Buddhists believe that both men and women contribute to society and 

that women bear children. 
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Objectives: 

The main objectives of this paper are: (a) to study the trends and patterns of crimes 

against women in north-eastern states of India, and (b) to identify various initiatives of 

government for mitigating such crimes. 

The Study Area: 

Northeast India is the easternmost region of India and represents the geographical and 

administrative area of the country. There are eight states (including Sikkim) in the region. This 

region is also known as ―Seven sisters. ―The international border of the region with many 

neighbouring countries (Bhutan, Nepal, China, Myanmar, and Bangladesh) is 5,182 miles long. 

The states of the Northeast region are recognised by the Northeast Council. The total population 

of Northeast India is 46 million, of which 68 percent live in Assam. Northeast India forms a 

monolingual region in the context of Indian society and is home to approximately 220 languages 

from different languages. Hinduism and Christianity are the major religions. There are over 220 

ethnic groups and their equivalent languages in Northern India, of which the largest indigenous 

group is Bodo. Arunachal Pradesh is the largest state (area) in the region followed by Assam 

(Babu & Kar,2009). 

Methods and Materials: 

This study is descriptive in design and has utilised qualitative approach. Secondary data 

for the study has been collected from National Crime Record Bureau website, research papers, 

articles, etc. The paper is based on Crime in India report (2022), Volume one that published by 

National Crime Record Bureau, Government of India. (https://www.ncrb.gov.in/). To reveal the 

crimes against women in general and the girls in particular, method of qualitative analysis 

comprising of descriptive analysis, content and text analysis have been performed. 

Results and Discussion: 

Crime information in India have existed since the days of British rule and are now 

compiled annually by means of the country wide Crime Information Bureau (NCRB) of the 

Ministry of home Affairs. Violence towards ladies in India normally refers to the physical or 

sexual abuse of women by using males (Jain et. al., 2004). Violence towards girls in India 

consists of domestic violence, sexual violence, murder, forced marriage and acid assaults. Dowry 

loss of life is the killing or suicide of a married women because of dowry problems (Mitra, 

2019).Homicide is the killing of a family member who's believed to have added disgrace or 
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dishonour to the circle of relatives. India is taken into consideration one of the maximum risky 

international locations inside the global for violence against women (Harbishettar & Math, 

2014).  Rape is one of the serious crimes in India. Violence against girls consists of assaults and 

insults on a female's dignity. Domestic violence is violence committed by means of one 

individual in opposition to every other character in a relationship which includes a dating, 

marriage, marriage or family courting (Goel, 2020). 

Table 1: Crime against Women in States of North-eastern Region of India 

State 2020 2021 2022 Rate of Total Crime against 

Women  (2022) 

Charge sheeting 

Rate (2022) 

Arunachal 281 366 335 44.4 76.6 

Assam 26352 29046 14148 81.2 41.4 

Manipur 247 302 248 15.6 65.1 

Meghalaya 568 685 690 41.6 71.6 

Mizoram 172 176 147 24.1 98.0 

Nagaland 39 54 49 4.6 92.2 

Sikkim 140 130 179 55.4 75.0 

Tripura 874 807 752 37.1 87.3 

Source: Crime in India 2022 report, Vol. 1, p.211, National Crime Record Bureau, Govt. of India. 

Table 1 discussed the crime against women in the north-eastern region of India. It has 

found that incidences of crime in north-eastern states (except Tripura) increased during 2020-

2022. More crime is registered in Assam and Tripura compared with states of the region. Least 

number of crimes are reported in Nagaland and Sikkim. Assam has the highest rate of total crime 

against women followed by Sikkim and Arunachal Pradesh. On the other hand, Nagaland has the 

least rate of total crime against women preceded by Manipur. Highest charge sheeting rate is 

registered in Mizoram followed by Nagaland and Tripura. On the other hand, least charge 

sheeting rate is reported in Assam preceded by Manipur and Meghalaya. 

Table 2: IPC Crimes against Women (Murder with Rape/Gang Rape, Dowry Deaths and 

Abetment to Suicide) in States of North-easternRegion of India- 2022 

State Murder with Rape/Gang 
Rape 

Dowry Deaths 
(Sec. 304B IPC) 

Abetment to Suicide of 
Women(Sec. 305/306 IPC) 

I V R I V R I V R 

Arunachal 0 0 0.0 0 0 0.0 0 0 0.0 

Assam 14 14 0.1 175 195 1.0 75 81 0.4 

Manipur 0 0 0.0 0 0 0.0 3 3 0.2 

Meghalaya 1 1 0.1 1 1 0.1 5 7 0.3 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 

Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 

Sikkim 0 0 0.0 0 0 0.0 0 0 0.0 
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Tripura 5 5 0.2 25 25 1.2 8 8 0.4 

Source: Crime in India 2022 report, Vol. 1, p.212, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 2 represented murder with rape/gang rape, dowry deaths and abetment to suicide 

crimes against womenin north-easternregion of India. It has found that highest murder with 

rape/gang rape cases are reported in Assam followed by Tripura and Meghalaya.There are no 

incidences of such crime in Arunachal Pradesh, Manipur, Mizoram, Nagaland and Sikkim. 

Assam has the highest incidences and victims of dowry deaths followed by Tripura and 

Meghalaya. There are no incidences of such crime in Arunachal Pradesh, Manipur, Mizoram, 

Nagaland and Sikkim. Assam also has the highest incidences and victims of abetment to suicide 

of women followed by Tripura, Meghalaya and Manipur. There are no incidences of such crime 

in Arunachal Pradesh, Mizoram, Nagaland and Sikkim. 

Table 3: IPC-Crimes against Women (Miscarriage, Acid Attack, Attempt to Acid Attack, 

and Cruelty by Husband or his relatives) in States of North-easternRegion of India- 2022 

State Miscarriage (Sec. 
313 & 314 IPC) 

Acid Attack (Sec. 
326A IPC) 

Attempt to Acid 
Attack (Sec. 326B 

IPC) 

Cruelty by Husband or 
his relatives (Sec. 498 

A IPC 

I V R I V R I V R I V R 

Arunachal 0 0 0.0 0 0 0.0 0 0 0.0 74 74 9.8 

Assam 2 2 0.0 3 3 0.0 2 2 0.0 4704 5870 27.0 

Manipur 0 0 0.0 0 0 0.0 0 0 0.0 10 10 0.6 

Meghalaya 0 0 0.0 0 0 0.0 0 0 0.0 28 28 1.7 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 4 4 0.7 

Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 3 3 0.3 

Sikkim 0 0 0.0 0 0 0.0 0 0 0.0 2 2 0.6 

Tripura 0 0 0.0 0 0 0.0 0 0 0.0 338 338 16.7 

Source: Crime in India 2022 report, Vol. 1, p.213, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 3 depicted miscarriage, acid attack, attempt to acid attack, and cruelty by husband 

or his relative‘s crimes against women in states of north-eastern region of India. It has found that 

Assam is the only state in the region having the incidences and victims of miscarriage, acid 

attack and attempt to acid attack. Assam has the highest incidences and victims of cruelty by 

husband or his relative‘s crime against women, followed by Tripura and Arunachal Pradesh. On 

the other hand, least incidences and victims of such crime are reported in Sikkim preceded by 

Nagaland and Mizoram.  
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Table 4: IPC Crimes against Women (Kidnapping & Abduction of Women) in States of 

North-easternRegion of India- 2022 

State Kidnapping & Abduction of Women 

Kidnapping & Abduction 

of Women (Total) 

Kidnapping and Abduction 

(Sec. 363 IPC) 

Kidnapping and Abduction in 

order to Murder (Sec.364 

IPC) 

I V R I V R I V R 

Arunachal 48 55 6.4 26 32 3.4 1 1 0.1 

Assam 3466 4601 19.9 572 680 3.3 0 0 0.0 

Manipur 61 62 3.8 4 5 0.3 0 0 0.0 

Meghalaya 96 100 5.8 42 45 2.5 2 2 0.1 

Mizoram 2 5 0.3 2 5 0.3 0 0 0.0 

Nagaland 4 4 0.4 0 0 0.0 0 0 0.0 

Sikkim 34 42 10.5 31 38 9.6 0 0 0.0 

Tripura 93 93 4.6 35 35 1.7 1 1 0.0 

Source: Crime in India 2022 report, Vol. 1, p.214, National Crime Record Bureau, Govt. of India. Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 4 depicted kidnapping & abduction of women crimes against women in states of 

north-eastern region of India. It has found that the highest incidences of kidnapping & abduction 

of women (total) is reported in Assam followed by Meghalaya and Tripura. On the other hand, 

least incidences of such crime is reported in Mizoram preceded by Nagaland and Arunachal 

Pradesh. Assam also has the highest incidences and victims of kidnapping and abduction in order 

to murder followed by Meghalaya and Tripura. The least incidences and victims of such crime is 

reported in Mizoram preceded by Manipur and Arunachal Pradesh. There is no incidence of such 

crime in Nagaland. The highest incidence and victim of Kidnapping and Abduction in order to 

Murder is reported in Meghalaya followed by Arunachal Pradesh and Tripura. There is no 

incidence of such crime in Assam, Manipur, Mizoram, Nagaland and Sikkim. 

Table 5: IPC Crimes against Women (Kidnapping & Abduction of Women) in 

States of North-easternRegion of India- 2022 

State Kidnapping & Abduction of Women 

Kidnapping for Ransom 
(Sec. 364A IPC) 

Kidnapping & Abduction of Women to compel her for 
marriage (Sec. 366 IPC) 

K&A of Women to compel 

her for marriage (Total) 

a) Women (Above 18 yrs.) 

I V R I V R I V R 

Arunachal 0 0 0.0 5 5 0.7 4 4 0.5 

Assam 5 5 0.0 2180 2296 12.5 1664 1730 9.5 

Manipur 1 1 0.1 22 22 1.4 13 13 0.8 

Meghalaya 2 2 0.1 10 10 0.6 10 10 0.6 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 
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Nagaland 1 1 0.1 1 1 0.1 0 0 0.0 

Sikkim 0 0 0.0 0 0 0.0 0 0 0.0 

Tripura 2 2 0.1 21 21 1.0 5 5 0.2 

Source: Crime in India 2022 report, Vol. 1, p.215, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 5 depicted crimes of kidnapping & abduction of women in states of north-eastern 

region of India. It has found that Assam has the highest incidences and victims of kidnapping for 

ransom followed by Meghalaya and Tripura. Manipur and Nagaland have the least incidences of 

kidnapping for ransom. There is no incidence of such crime in Sikkim, Mizoram, Meghalaya and 

Arunachal Pradesh. Highest incidences of kidnapping & abduction of women to compel her for 

marriage has been registered in Assam followed by Manipur and Tripura. On the other hand, 

least incidences and victims of such crime are reported in Nagaland preceded by Arunachal 

Pradesh. There is no incidence of such crime in Mizoram and Sikkim. Assam also has the highest 

incidences and victims of kidnapping & abduction of women above 18 years followed by 

Manipur and Meghalaya. On the other hand, least incidences and victims of such crime are 

reported in Arunachal Pradesh preceded by Tripura. There is no incidence of such crime in 

Mizoram, Nagaland and Sikkim. 

Table 6: IPC Crimes against Women (Kidnapping & Abduction of Women) in States of 

North-eastern Region of India- 2022 

State Kidnapping & Abduction of Women 

K & A of Women to compel her 

for marriage (Sec. 366 IPC) 

Procuration of Minor 

Girls (Sec. 366A IPC) 

Importation of Girls 

from Foreign Country 
(Sec. 366B IPC) b) Girls (Below 18 yrs.) 

I V R I V R I V R 

Arunachal 1 1 0.1 0 0 0.0 0 0 0.0 

Assam 516 566 3.0 285 310 1.6 0 0 0.0 

Manipur 9 9 0.6 26 26 1.6 0 0 0.0 

Meghalaya 0 0 0.0 13 13 0.8 0 0 0.0 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 

Nagaland 1 1 0.1 0 0 0.0 0 0 0.0 

Sikkim 0 0 0.0 1 2 0.3 0 0 0.0 

Tripura 16 16 0.8 27 27 1.3 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.216, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 6 depicted kidnapping & abduction of women crimes in states of north-eastern 

region of India. It has found that Assam has the highest incidences of kidnapping & abduction of 

women to compel her for marriage of girls under age 18 years followed by Tripura and Manipur. 
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On the other hand, least incidences and victims of such crime are reported in Arunachal Pradesh 

and Nagaland. There is no incidence of such crime in Meghalaya, Mizoram, and Sikkim. Assam 

also has the highest incidences and victims of procuration of minor girls followed by Tripura and 

Manipur. On the other hand, least incidences and victims of such crime are reported in Sikkim 

preceded by Meghalaya. There is no incidence of such crime in Arunachal Pradesh, Mizoram 

and Nagaland. There is no incidence of importation of girls from foreign countries in any state of 

the region. 

Table 7: IPC Crimes against Women (Kidnapping & Abduction of Women, Human 

Trafficking, and Selling of Minor Girls) in States of North-easternRegion of India- 2022 

State Kidnapping and Abduction of 

Women – Others (Secs.363A, 365, 

367, 368, 369 IPC) 

Human Trafficking (Sec. 

370 & 370A IPC) 

Selling of Minor 

Girls (Sec. 372 IPC) 

I V R I V R I V R 

Arunachal 16 17 2.1 1 1 0.1 0 0 0.0 

Assam 424 1310 2.3 55 85 0.3 3 3 0.0 

Manipur 8 8 0.5 0 0 0.0 0 0 0.0 

Meghalaya 27 28 1.6 2 2 0.1 0 0 0.0 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 

Nagaland 2 2 0.2 0 0 0.0 0 0 0.0 

Sikkim 2 2 0.6 0 0 0.0 0 0 0.0 

Tripura 7 7 0.3 1 1 0.0 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.217, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 7 depicted kidnapping & abduction of women, human trafficking, and selling of 

minor girls in states of north-eastern region of India. It has found that Assam has the highest 

incidences and victims of other types of kidnapping and abduction of women followed by 

Meghalaya and Arunachal Pradesh. On the other hand, Sikkim and Nagaland have the least 

incidences of such crime preceded by Tripura. Assam also has the highest incidences of human 

trafficking followed by Meghalaya. The least incidences of such crime is reported in Arunachal 

Pradesh and Tripura. There is no incidence of such crime in Manipur, Mizoram, Nagaland and 

Sikkim. It is the only state that has the incidence of selling of minor girls in the region.  

 

Table 8: IPC Crimes against Women (Buying of Minor Girls and Rape) in States of North-

easternRegion of India- 2022 

State Buying of Minor 

Girls (Sec. 373 

Rape (Sec.376 IPC) 

Rape (Total) A) Women (18 Yrs. B) Girls (Below 18 



MSSVJHSS  VOL.IX, NO.I, JANUARY, 2025 ISSN: 2455-7706 

125 

 

IPC) and above) yrs.) 

I V R I V R I V R I V R 

Arunachal 0 0 0.0 74 74 9.8 44 44 5.8 30 30 4.0 

Assam 0 0 0.9 1113 1478 6.4 1109 1474 6.4 4 4 0.0 

Manipur 0 0 0.0 42 42 2.6 42 42 2.6 0 0 0.0 

Meghalaya 0 0 0.0 75 75 4.5 72 72 4.3 3 3 0.2 

Mizoram 0 0 0.0 14 14 2.3 13 13 2.1 1 1 0.2 

Nagaland 0 0 0.0 7 7 0.7 6 6 0.6 1 1 0.1 

Sikkim 0 0 0.0 13 13 0.4 13 13 0.4 0 0 0.0 

Tripura 0 0 0.0 62 62 3.1 62 62 3.1 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.218, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 8 depicted buying of minor girls and rape crime in states of north-eastern region of 

India. It has found that there is no incidence of buying of minor girl‘s crime in any state of the 

region of India. Assam has the highest incidences and victims of rape followed by Meghalaya 

and Arunachal Pradesh. On the other hand, least incidences and victims of such crime are 

reported in Nagaland preceded by Sikkim and Mizoram. Highest incidences of rape of women 

above 18 years are reported in Assam followed by Meghalaya and Tripura. Arunachal Pradesh 

has the highest incidences of rape of girls below 18 years followed by Assam and Meghalaya. 

The least number of such crimes are reported in Mizoram and Nagaland. There is no incidence of 

such crime in Manipur, Sikkim and Tripura.  

Table 9: IPC Crimes against Women (Attempt to Commit Rape) in States of North-eastern 

Region of India- 2022 

State Attempt to Commit Rape (Sec. 376/511 IPC) 

Attempt to Commit Rape 
(Total) 

A) Women (18 Yrs. and 
above) 

B) Girls (Below 18 yrs.) 

I V R I V R I V R 

Arunachal 3 3 0.4 0 0 0.0 3 3 0.4 

Assam 253 283 1.5 249 274 1.4 4 9 0.0 

Manipur 0 0 0.0 0 0 0.0 0 0 0.0 

Meghalaya 20 20 1.2 19 19 1.1 1 1 0.1 

Mizoram 3 3 0.5 3 3 0.5 0 0 0.0 

Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 

Sikkim 1 1 0.3 1 1 0.3 0 0 0.0 

Tripura 8 8 0.4 8 8 0.4 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.219, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 9 described attempt to commit rape crime in states of north-eastern region of India. 

It has found that Assam has the highest incidences and victims of attempt to commit rape 
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followed by Meghalaya and Tripura. On the other hand, least incidences and victims of such 

crime are reported in Sikkim preceded by Arunachal Pradesh and Mizoram. There is no 

incidence of such crime in Manipur and Nagaland. The highest incidences and victims of attempt 

to commit rape of women of 18 years and above is reported in Assam followed by Meghalaya 

and Tripura. On the other hand, least incidences and victims of such crime are reported in Sikkim 

preceded by Mizoram. The highest incidences and victims of attempt to commit rape of girls 

below 18 years is reported in Assam followed by Arunachal Pradesh and Meghalaya There is no 

incidence of such crime in Manipur, Mizoram, Nagaland, and Tripura. 

 

Table 10: IPC Crimes against Women (Assault on Women with Intent to Outrage her 

Modesty) in States of North-easternRegion of India- 2022 

State Assault on Women with Intent to Outrage her Modesty (Sec. 354 IPC) 

Assault on Women with Intent to 
Outrage her Modesty (Total) 

A) Women (18 Yrs. 
And above 

B) Girls (Below 18 
yrs.) 

I V R I V R I V R 

Arunachal 67 77 8.9 59 61 7.8 8 16 1.1 

Assam 1984 2168 11.4 1949 2115 11.2 35 53 0.2 

Manipur 67 72 4.2 65 69 4.1 2 3 0.1 

Meghalaya 63 63 3.8 61 61 3.7 2 2 0.1 

Mizoram 28 29 4.6 26 27 4.3 2 2 0.3 

Nagaland 9 9 0.8 8 8 0.7 1 1 0.1 

Sikkim 23 23 7.1 23 23 7.1 0 0 0.0 

Tripura 87 88 4.3 87 88 4.3 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.220, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 10 represented assault on women with intent to outrage her modesty in states of 

north-eastern region of India. It has found that the highest incidences of assault on women with 

intent to outrage her modesty (total) is reported in Assam followed by Tripura. On the other 

hand, least incidences of such crime is reported in Nagaland preceded by Sikkim and Mizoram. 

Assam also has the highest incidences of Assault on Women (above 18 years) with Intent to 

Outrage her Modesty, followed by Tripura and Manipur. The least incidences of such crime is 

reported in Nagaland preceded by Sikkim and Mizoram. Highest incidences of assault of girls 

below age 18 years is reported in Assam followed by Arunachal Pradesh. The least incidences of 

such crime is reported in Nagaland. There is no incidence of assault of girls below the age 18 

years in Tripura and Sikkim. 
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Table 11: IPC Crimes against Women (Insult to the Modesty of Women) in States of 

North-easternRegion of India- 2022 

State Insult to the Modesty of Women (Sec. 509 IPC) Total IPC Crimes 
against Women Insult to the Modesty 

of Women (Total) 

A) Women (18 yrs. 

and above) 

B) Girls (Below 

18 yrs.) 

I V R I V R I V R I V R 

Arunachal 20 20 2.7 20 20 2.7 0 0 0.0 287 304 38.1 

Assam 149 149 0.9 149 149 0.9 0 0 0.0 11998 14934 68.8 

Manipur 11 11 0.7 11 11 0.7 0 0 0.0 194 200 12.2 

Meghalaya 22 22 1.3 22 22 1.3 0 0 0.0 313 319 18.9 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 51 55 8.4 

Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 23 23 2.1 

Sikkim 2 2 0.6 2 2 0.6 0 0 0.0 75 83 23.2 

Tripura 2 2 0.1 2 2 0.1 0 0 0.0 629 630 31.1 

Source: Crime in India 2022 report, Vol. 1, p.221, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 11 depicted an insult to the modesty of women crime in states of north-eastern 

region of India. It has found that Assam has the highest incidences of insult to the modesty of 

women crime followed by Meghalaya and Arunachal Pradesh. On the other hand, least 

incidences of such crime is reported in Sikkim and Tripura proceeded by Manipur. There are no 

cases of such crimes in Mizoram and Nagaland. The highest incidences of such crime on women 

of 18 years and above are reported in Assam followed by Meghalaya and Arunachal Pradesh. 

There are no incidences of such crime on girls below 18 years of age in the region. The highest 

incidences of IPC crimes against women are reported in Assam followed by Tripura and 

Meghalaya. On the other hand, least incidences of such crime is reported in Nagaland preceded 

by Mizoram. 

Table 12: SLL Crimes against Women (Dowry Prohibition Act, 1961 and Immoral Traffic 

(Prevention) Act, 1956) in States of North-eastern Region of India- 2022 

State Dowry Prohibition 

Act, 1961 

Immoral Traffic (Prevention) Act, 1956 (Women Victims cases 

only) 

Immoral Traffic 
(Prevention) Act, 

1956 (Total) 

A) Procuring, 
inducing Children 

for the sake of 

prostitution (Sec. 5) 

B) Detaining a person 
in premises where 

prostitution is carried 

on (Sec. 6) 

I V R I V R I V R I V R 

Arunachal 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Assam 272 288 1.6 23 23 0.1 4 4 0.0 1 1 0.0 

Manipur 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Meghalaya 3 3 0.2 1 1 0.1 1 1 0.1 0 0 0.0 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 
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Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Sikkim 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Tripura 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.222, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 12 depicted crimes against women under Immoral Traffic (Prevention) Act, 1956 

and Dowry Prohibition Act, 1961 in states of north-eastern region of India. It has been found that 

the highest incidences of crime against women under Dowry Prohibition Act, 1961 are reported 

in Assam followed by Meghalaya. There are no incidences of such crime in the remaining states 

of the region. The highest incidences of crime against women under Immoral Traffic 

(Prevention) Act, 1956 are reported in Assam followed by Meghalaya. Assam has the highest 

incidences and victims of Procuring, inducing children for the sake of prostitution followed by 

Meghalaya. Assam is the only state to have the incidences and victims of detaining a person in 

premises where prostitution is carried on. 

Table 13: SLL Crimes against Women (Immoral Traffic (Prevention) Act, 1956) in 

States of North-easternRegion of India- 2022 

 Immoral Traffic (Prevention) Act, 1956 (Women Victims cases only) Protection of 

Women from 

Domestic 
Violence Act. 

C) Prostitution in or in 

the vicinity of public 

places (Section 7) 

D) Seducing or 

soliciting for purpose 

of prostitution (Section 
8) 

E) Other 

Sections under 

ITP Act 

I V R I V R I V R I V R 

Arunachal 0 0 0.0 0 0 0.0 0 0 0.0 1 1 0.0 

Assam 2 2 0.0 0 0 0.0 16 16 0.1 0 0 0.0 

Manipur 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Meghalaya 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Nagaland 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Sikkim 0 0 0.0 0 0 0.0 0 0 0.0 0 0 0.0 

Tripura             

Source: Crime in India 2022 report, Vol. 1, p.223, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 13 illustrates crimes against women under Immoral Traffic (Prevention) Act, 1956 in 

states of north-eastern region of India. It has found that Assam has the incidences and victims of 

prostitution in or in the vicinity of public places. There is no incidence of seducing or soliciting 

for the purpose of prostitution crime in the region. Arunachal Pradesh is the only state having 

incidences of crime under Protection of Women from Domestic Violence Act.  
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Table 14: SLL Crimes against Women (Cyber Crimes/Information Technology Act.) in 

States of North-eastern Region of India- 2022 

State Cyber Crimes/Information Technology Act (Women Centric Crimes only) 

Cyber 

Crimes/Information 

Technology Act (Women 
Centric Crimes only) 

(Total) 

A) Publishing or 

Transmitting of Sexually 

Explicit Material (Sec. 
67A/67B (Girls) IT Act) 

B) Other Women Centric 

Cyber Crimes (Ex. 

Blackmailing/ 
Defamation/Morphing/ Fake 

Profile) 

I V R I V R I V R 

Arunachal 1 1 0.1 1 1 0.1 0 0 0.0 

Assam 152 159 0.9 101 108 0.6 51 51 0.3 

Manipur 0 0 0.0 0 0 0.0 0 0 0.0 

Meghalaya 9 9 0.5 5 5 0.3 4 4 0.2 

Mizoram 0 0 0.0 0 0 0.0 0 0 0.0 

Nagaland 1 1 0.1 1 1 0.1 0 0 0.0 

Sikkim 1 1 0.3 1 1 0.3 0 0 0.0 

Tripura 4 4 0.2 2 2 0.1 2 2 0.1 

Source: Crime in India 2022 report, Vol. 1, p.224, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 14 showed SLL crimes against women under Cyber Crimes/Information 

Technology Act. in states of north-easternregion of India. It has found that Assam has highest 

incidences of crime under Cyber Crimes/ Information Technology Act. followed by Meghalaya 

and Tripura. On the other hand, least incidences of crime under the act. is reported in Arunachal 

Pradesh, Sikkim, and Nagaland.There is no case of such crime in Manipur and Mizoram. Assam 

has the highest incidences and victims of Publishing or Transmitting of Sexually Explicit 

Material, followed by Meghalaya and Tripura. The least incidence of such crime is reported in 

Sikkim, Arunachal Pradesh and Nagaland. The highest incidences of other women centric cyber-

crimes (Ex. blackmailing/ defamation/morphing/ fake profile) is also reported in Assam followed 

by Meghalaya and Tripura. There is no report of such crime in other states of the region. 

Table 15: SLL Crimes against Women (Protection of Children from Sexual Offences 

Act.)in States of North-eastern Region of India- 2022 

State Protection of Children from Sexual Offences Act (Girl Child Victims only) 

Protection of Children 

from Sexual Offences Act 
(Total) 

A) Child Rape (Sec 4 & 6 of 

POCSO Act/ Sec 376 IPC) 

B) Sexual Assault of 

Children (Sec.8 & 10 of 
POCSO Act) / Sec.354 IPC 

I V R I V R I V R 

Arunachal 46 57 6.1 28 28 3.7 16 16 2.1 

Assam 1703 1804 9.8 1257 1307 7.2 322 360 1.8 

Manipur 54 54 3.4 44 44 2.8 9 9 0.6 

Meghalaya 364 384 21.9 272 292 16.4 60 60 3.6 
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Mizoram 96 100 15.7 62 64 10.2 30 32 4.9 

Nagaland 25 26 2.3 20 21 1.9 4 4 0.4 

Sikkim 103 108 31.9 73 74 22.6 28 32 8.7 

Tripura 119 119 5.9 78 78 3.9 36 36 1.8 

Source: Crime in India 2022 report, Vol. 1, p.225, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 15 represented crimes against women under Protection of Children from Sexual 

Offences Act. in states of north-eastern region of India. It has found that Assam has the highest 

reported crimes under Protection of Children from Sexual Offences Act. followed by Meghalaya 

and Tripura. On the other hand, least incidences and victims of such crime are reported in 

Nagaland preceded by Manipur. Assam has the highest incidences and victims of child rape 

followed by Meghalaya and Tripura. On the other hand, least incidences and victims of such 

crime are reported in Nagaland preceded by Arunachal Pradesh. Assam also has the highest 

incidences and victims of sexual assault of children followed by Meghalaya and Tripura. On the 

other hand, least incidences of such incidences and victims are reported in Nagaland preceded by 

Manipur. 

Table 16: SLL Crimes against Women (Protection of Children from Sexual Offences Act.) 

in States of Southern Region of India- 2022 

State Protection of Children from Sexual Offences Act (Girl Child Victims only) 

C) Sexual Harassment 

(Sec. 12 of POCSO Act) 

/ Sec. 509 IPC) 

D) Use of Child for 

Pornography/ Storing Child 

Pornography Material (Sec 
14 & 15 of POCSO Act) 

E) POCSO Act (Sections 17 

to 22) / Other offences of 

POCSO Act 

I V R I V R I V R 

Arunachal 1 1 0.1 1 2 0.1 0 0 0.0 

Assam 88 98 0.5 25 25 0.1 8 11 0.0 

Manipur 0 0 0.0 0 0 0.0 1 1 0.1 

Meghalaya 7 7 0.4 6 6 0.4 19 19 1.1 

Mizoram 3 3 0.5 1 1 0.2 0 0 0.0 

Nagaland 1 1 0.1 0 0 0.0 0 0 0.0 

Sikkim 2 2 0.6 0 0 0.0 0 0 0.0 

Tripura 5 5 0.2 0 0 0.0 0 0 0.0 

Source: Crime in India 2022 report, Vol. 1, p.226, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 16 depicted crimes against women under Protection of Children from Sexual 

Offences Act. in states of north-eastern region of India. It has found that Assam has the highest 

incidences and victims of sexual harassment followed by Meghalaya and Tripura. On the other 

hand, least incidences and victims of such crime are reported in Nagaland preceded by Sikkim. 
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Highest incidences and victims of use of children for pornography/ storing child pornography 

material is reported in Assam followed by Meghalaya. On the other hand, least incidences and 

victims of such crime are reported in Mizoram and Arunachal Pradesh. There is no incidence of 

such crime in the remaining states of the region. 

Table 17: Total Crime against Women (IPC+SLL)in States of Southern Region of India- 

2022 

State Indecent Representation of 
Women (Prohibition) Act, 1986 

Total SLL Crimes 
against Women 

Total Crime against 
Women (IPC+SLL) 

I V R I V R I V R 

Arunachal 0 0 0.0 48 59 6.4 335 363 44.4 

Assam 0 0 0.0 2150 2274 12.3 14148 17208 81.2 

Manipur 0 0 0.0 54 54 3.4 248 254 15.6 

Meghalaya 0 0 0.0 377 397 22.7 690 716 41.6 

Mizoram 0 0 0.0 96 100 15.7 147 155 24.1 

Nagaland 0 0 0.0 26 27 2.4 49 50 4.6 

Sikkim 0 0 0.0 104 109 32.2 179 192 55.4 

Tripura 0 0 0.0 123 123 6.1 752 753 37.1 

Source: Crime in India 2022 report, Vol. 1, p.227, National Crime Record Bureau, Govt. of India.Note: 

R=Crime Rate per lakh population; V= No. of Victims, and I= No. of Incidences/Cases. 

Table 17 represents total crime against women (IPC+SLL) in states of north-eastern 

region of India. It has found that highest incidences of total SLL crimes against women are 

reported in Assam followed by Meghalaya and Tripura. On the other hand, least incidences and 

victims of such crime are reported in Nagaland preceded by Arunachal Pradesh. Assam has the 

highest incidences of total crime against women (IPC+SLL) followed by Tripura and 

Meghalaya. On the other hand, least incidences and victims of such crimes are reported in 

Nagaland preceded by Sikkim. 

The Indian Penal Code has various sections that deal with domestic violence relating to 

anger at the behaviour of the wife (Section 354), death for dowry (Section 304B) and cruelty by 

husband or relative (Section 498A). The laws that deal with violence against women are: The 

Dowry (Protection) Act, 1956, the Dowry Prohibition Act (28 of 1961), 1961 (amended in 1986), 

the Sati Commission (Protection), 1987, Act No. 3 of 1988), the Protection of Women from 

Domestic Violence Act, 2005), 2013. Fundamental rights, anti-abuse law, freedom of religion, 

right to equality and right to redress. The Summary of Part IV of the Constitution of India 

(Articles 36 to 51) deals with health, justice, law and order. The Indian Penal Code 1860 deals 

with punishments for human trafficking, death penalty, stalking, voyeurism, sexual harassment 
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and violence against married women. The provisions of the Penal Code, 1973 introduced the 

First Information Report (FIR) to be filled by a woman police officer under the Penal Code. 

Section 498A of the Indian Penal Code, which deals with assault and battery on a married 

woman against her husband or relatives, was discussed to prevent misuse of Section 498A of the 

Indian Penal Code Guidelines. In order to protect women from domestic violence, the Protection 

of Women from Domestic Violence Act, 2005 was enacted. 

On 19 March 2013, the Parliament of India passed the Crimes (Amendment) Act, 2013, 

which further amended the Protection of Children from Crimes, 2012, the Indian Evidence Act, 

1872 and the Penal Code, 1973. The Procedural Law and the Indian Penal Code Act. The Act 

clearly defines the offences of acid offence, voyeurism, stalking and forcible removal of 

women's clothing. The law does not cover male rape, rape by armed forces, or spousal rape. 

Conclusion 

From the above analysis we can conclude that Assam has the highest incidences of total 

crime against women (IPC+SLL) followed by Tripura and Meghalaya. On the other hand, least 

incidences and victims of such crimes are reported in Nagaland preceded by Sikkim. The Assam 

government has taken multiple steps for minimising crimes against women. Special women 

commandos, and Quick Response Team are working and also operating special operations for 

checking such crimes. CCTNS are also used by police for increasing efficiency in work. To deal 

with crimes against women and girls, the government set up special women‘s organisations 

and fast-track courts. Government is running technical training programs for students of schools 

and colleges. Women Entrepreneurship Fund, Women Helpline, Ujjawala Scheme, and Swadhar 

Greh programmes launched for empowerment of women. Self-help groups are granted start-up 

capital under the Women Entrepreneurship Fund Scheme. This scheme encourages women and 

girls to be self-independent through individual business. 

Criminal Law Act, 2013, Protection of Children from Sexual Offences Act, 2012, the 

Indian Evidence Act of 1872, and Code of Criminal Procedure of 1973,was passed by 

government, but crime against women is still persisted. Therefore, government should properly 

be monitoring the implementation of the acts and amendment the acts as needs.  
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